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What Do Students’ Experiences Tell Us?
The Learning Experiences of Secondary

Students under the New Chinese
Language Curriculum

Li Yuk-yung, Charlotte
Wong Hin-wah

This study was conducted as part of a larger project,
“Research on Major Changes at the School Level in
parallel with the Launching of ‘Curriculum Tryout —
Collaborative Learning Material Development’ Scheme of
Secondary Chinese Language.” This study explores the
learning experiences of secondary students after the imple-
mentation of the Curriculum Tryout. We also investigated
the relationship between students’ learning experiences
and classroom teaching. Seventy-one students from 12
schools were interviewed in groups. All students were
participating in the Tryout Scheme at the time of the study.

We found that over 80% of the students interviewed
had unpleasant experiences in their primary school
Chinese language learning. However, over 40% of our
interviewees liked the Chinese language lessons in sec-
ondary school under the new Chinese language curriculum.
They were engaged in learning, and had many distinct
successful experiences in their Chinese language class.
These students reported that the following classroom
teaching characteristics contributed to successful learn-
ing experiences: diverse learning activities in class; a pleas-
ant and lively classroom atmosphere; teachers who gave
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praise, encouragement and guidance to their students.
Students also had learning tasks that were interesting,
flexible, and related to real life; the tasks also emphasized
thinking and application. Formative evaluations also helped
students to learn. All of the above factors contributed
toward a more favorable learning environment.

Conversely, over 40% of the students (who were
from different classes from the above students) stated
that they were not interested in the Chinese language
lessons under the new secondary curriculum. Most of
these students were not engaged in class and had no memo-
rable learning experiences. They described classroom
teaching with the following characteristics: teachers who
mostly lectured; a dull and boring atmosphere; teachers
who criticized students and neglected students’ questions
and needs; an learning environment that had not been
enriched. They also found their learning tasks mechani-
cal and repetitive, unrelated to their lives, inflexible, and
without personal meaning. These experiences were very
similar to their primary level learning experiences.

The findings of our study, which derived from the
perspective of learners, support the “student-centered”
approach advocated by the new Chinese language
curriculum. In order for students to be interested and
engaged in learning, teachers have to reorganize their
teaching based on learning objectives. They need to
design tasks that are interesting, challenging, related to
the real world, and putting emphasis on thinking and
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application. Increasing the flexibility of tasks and
allowing student participation in decision-making can also
enhance students’ engagement. Furthermore, praise, en-
couragement and guidance from the teacher help increase
students’ interest in learning, self-confidence and
engagement. We also found that students need time to
adapt to a curriculum and teaching mode that advocates
a student-centered approach. In order for students to
understand and experience the value of the new learning
mode, teachers have to guide students to establish new
learning habits and strategies that correspond to the new
curriculum design.
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