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例VIII.　將不同概念組成概念結構

甲是乙的 p 倍。

（a）若 p = 3 ，而若乙是 7 ，甲 = 3 × 7；若甲是 6 ，乙是 3 ÷ 6

（b）若已知甲、乙分別為 9 和 5 ，則 p 是－（除是乘的逆）
9
5

例 IX.　將不同概念組成概念結構

已經學會了：

速度 = 距離 ÷ 時間

透過變式題及圖解得出：

距離 = 速度 × 時間

再利用「還原」的想法導出：

時間 = 距離 ÷ 速度

速率是指物體運動時在某一單位時間內所經過的距離。

距離

某一單位

時間

（整段）距離

（整段）時間
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The Basic Principles of Designing Bianshi

Mathematics Teaching: A Possible Alternative to
Mathematics Curriculum Reform in Hong Kong

WONG Ngai-ying , LAM Chi-chung, & SUN Xuhua

Abstract

At the turn of the new millennium, discussions on mathematics
curriculum reform proliferate in many places. One of the foci of the
debate is the basic skills –higher-order thinking “dichotomy.”
Viewing from the perspective of the process of mathematisation,
teaching mathematics is more than striking a balance between the
two, but to bridge basic skills to higher-order thinking competences.
Based on the pedagogy of variation in educational psychology in
the West and rich practical curriculum and instructional experience
in the Chinese mainland, the principle of mathematics bianshi
(variation) curriculum design is developed in accordance with the
nature of mathematics and mathematics learning. The whole idea is
presented in this paper.
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