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Exploring the Core Elements of

Improving Classroom Learning and Teaching

John Chi-kin LEE & Julian Yat-ming LEUNG

Abstract

With educational and curriculum reforms taken root at the system
level, global attention has been focused on the effectiveness of
learning and teaching in classroom. It has been recognized that,
after all, the success of all reform initiatives has to be examined and
measured by the impact of teachers’ effective teaching on students’
learning. To support the further development of the Partnership for
Improvement of Learning and Teaching (PILT) project*, this paper
reviews the research literature on effective classroom learning and
teaching in an effort to identify the key elements of effective teaching
for teachers’ reference. This paper presents an input-process-output
model that embraces 5 dyads of core elements, including: quality
instructional design and quality learning ethos, variety and variation
in instructional approaches, high motivation and high degree of pupil
engagement, deep inquiry and deep meaning in learning experience,
and powerful effect and acquisition in terms of outcome. In following
an action research cycle that comprises problem identification,
planning, program action and program assessment, teachers can refer
to the core elements to make their continual effort to improve the
quality of learning and teaching in classrooms.

* PILT project is a 5-year project undertaken by the Centre of University
and School Partnership, Faculty of Education, The Chinese University
of Hong Kong under the sponsorship of the Education and Manpower
Bureau.
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