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H 58 (self-directed learning) —E 2 ZEMIFTAVRR L ERE (SREE > 2008) -
& - HRARMAEARSD "THEEE , AR - Z2EEEEBERMISER
EE g, (Australian Curriculum, Assessment and Reporting Authority, 2023; Council of
Chief State School Officers & National Governors Association, 2010; Department for
Education, 2013) - AMKEEEFME - GENE FEHET (- FREREAEE
IR )  (DUTRERE "3kl ) A 520k " B EEE ) AETwmILEY (BE
&0 2014) o RyfEFU/NERTEE H FEENAEE - BRI EERMERE] - BE R RIRES
AR HEERTE E#MS T RIREEAVECE - BT — B ERIZRE IR SRl P P SR L
B 22 SR BT 58 625 1 e R B A T BRAR 5 SCBURT s A e bR o8 M L S A
HE B VA B T = R ONEIHRG TR - B RGETERENER - FE - B -
FhZ - ERBAEVA RS (B 2014) - 745 C. H. Chen, Chen, & Tsai (2022)
HYRTIGEA - HraRdl B oS 2N R IR - (BN E B2 Pl R A eI AT 22 A - piak
SHEMENPES: > HE FEEEFE AT EEZENE » (TR EMNME
A E BEAERA - WEPRE ANV FEERE S IR SR -

RETiRE ETEE R BB s - WS LB AR @M E (B - 2014 »
H8) » EHREKAMSRENOEASE (FEEH > 2020 5 ) - HXK - fETIRIZRY
FREX T T2 » SB4RYI R TRGTERERVEIE TS Bt TR
PRITME » (L ENEB) B BERAR - FRRTROREIEERE - DU H5550 S REES
AREELE ~ PAMEE - PIEEEEACH - BUa/aE) - DIAREiE - 24 H FEE - i
RS AR . (FEH > 2014 - H 8) - I TEROHRAYEME (BEES -
2014) - AHENIL o IR TR R TTEME TR SRR EIRGET
SRREAVEE T (JEBUE ~ TAFSE - 2019 5 5REEME - 2020) - B4 @ SEEEERAETER -
FRENG A B RS —— MRIEERES —— DA EERAE )T » IR EER RS
(FEHD > 2014) - HAME R AT HES THISE RIS K B B2 AR 1T B F 828 0y S B )
Ehtn (GRFZEEfE S > 2002 ; National Reading Panel & National Institute of Child Health
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and Human Development, 2000) - A &35 E2H ARCE TRAZ A B Z 470 1 Y ol 5 S s
PR BRI AR E TEEREHY - BARNEENEESMERE - ARG E
B E EELEHIRIEIENG  (HFTSEAERT— (BSR4 2 B b/ N E T R AR AE Y
By ek EE - RISt AR R B T2 AR AAREE T M ToRE TR (BIRE RN )
FIERAHEEIEERE (5 E82E ) — B M 88 A 2 E i E L -

AT SE (C. H. Chen, Chen, & Tsai, 2022) EiiE [ #Hrardify & e =+ -
= PR B R R AR - (ERATE IR B AR RS AE S (bird-view) 7
SHIFRERZR I - 8RB R SRR 2A R H L2 EEE TR E iR/ 2
ZHMAFRAE - A2 URE 2S8R ENIRGETIRE - SRR [E
RAEAEE TEBEES) , ORI - Ah > R R B RN > (15
RESEMERY T B EEREE R R GG A ER G SRS - 2H—EKX
B - B RIEGR - (ES DRSS R iR BRI S B S TaR AR AV ER AR S A Z BRI -
FEWEGR S » ABHFEEE REE S X TR AR B E TR AU (218 Bl S HE e R ) Bl
BSR4 5 LR EEEE R G A o HIL - HATEEE — T ERET
IRAZHY RS B Bl - R ABRETER AR A B S RIS 16 s sl 2 A0 ~ H R ER T AR (R M1 B2
Rk 2 FEIRIRA % -

ik AL

ER Al e SRS > B RN R E R T

1. BRI S SRR SR A BE 5 I8 (m RN B EE2E AR 1 - PREARIRRE D2 E
4 ?

2. HEEEEFERESGIE TSRS ?

3. HIEEEMEAEE NG - I RIS R a5 K1 58RI I RE R RE 0 2 Ry U
fafE A ?

SRR
BEZERMAE
FTTFY

B 523 (self-directed learning, SDL) EHE{EAH FHE] - B 3N HE T
CEEHR N EFRLEFE (Garrison, 1997; Guglielmino & Guglielmino, 1991; Knowles,
1975) - BEEHIRE A TR - HEEHEAEPEE A0y T 8P RER -~ B EA
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REEFRFIEGZEMHE - 7E1 8 EERFRIMEB Y AL B AV AR - SUkTE
H o BFEEEFLTIEE (Guglielmino & Guglielmino, 1991; Knowles, 1975; Schunk,
2005)

1 bz HESHEARE R  HECHEEIRNER - WIS » AE# -
B TILEF Al B FRAVEEE RS
2. pifR—HIEHFFEGEEH  HEREEYTHFNVER - SEgE

B - Lo Big 1y - 36 B R B ORISR E BRI

Firgs Fo THERUAIGE: - H ZEE AV B msl
4. R ALfEL FESEHAR  BEREBZHEEENR > SR E AT RS L,
e fIRAEARE A PRI -

IR E 2 &y B F B E M B H A E By K5 - AN EE R A
BEETY T @I | (reactive learners) (Knowles, 1975, p. 14) » [ FEEEHAE
TEFIIF R N ISR S IV ERE R - JRASURE T - Bt B £ R B I S EE
oA [E AV ERE B 8 - A H EEEE R E S - TIREE #EF2 (Brookfield,
1993) - Patterson et al. (2013) f5i} - WHIEHH FEEE - WHSEEBMIF SR
L BB EESK (awareness of the learning need ) ~ $EA-E2E 2 FERE (readiness for
learning ) -~ HEFEATIAIEL (acquiring the knowledge) -~ & H413% (managing the
knowledge ) ~ % (thinking ) i HZF#EArEL (critical evaluating) - AR EH FEE
TH GBS e R A FEREST AN AIEN L /E ] (Pintrich, 2000; Weinstein et al., 2000) -

B FEEAEMHE (self-directed learning readiness, SDLR) 5{E A e (T80T H *
ECETEBIATARIVEE ST o SF S EREWISEES SDLR ATHNIEEA EBEEHETH T2
EHFEAE (Brockett & Hiemstra, 1991; Dogham et al., 2022; Hassan, 1981; Kumar et al.,
2021) o AWHZEATHE AT SDLR E R E Guglielmino (1977) » #i37 Ee2 428 SDLR (1Y
REA/\ - (1) HEERGRREE ; (2) BEFERAECEAREEENERMS

(3) BfETEENEMRAEIIM . (4) BERAE CEMEEHEEEE (5)
BEEHE (6) AlE)): (7) HAREERAERERENES ; (8) EEEHEARNEE
FOTMMERRARTT - [FF - 5 E2EE R s R BRI - FNE S8 » T
fyrhESzEEE (New Senior Secondary school curriculum) ~ Bl fE 215 HA R HE B
B BL7ER (Student Learning Space ) - #EEE|H FEEEEE T I RIIR#
Hifir (C. H. Chen, Chen, & Tsai, 2022) -
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SDLR HY5Z BT 2R 2 9% - N2 DIERIECR AL FCA R E » T
SDLR 2 H M E e B —REREN T E - Hp U2 IHBERERIE &%
( Abd-El-Fattah, 2010; Cazana & Schiopca, 2014; Dagal & Bayindir, 2016; Hussain et al.,
2019; Khalid et al., 2020; Khatib Zanjani et al., 2017; Triastuti, 2016a) ; [T SDLR %t
2R SRR A - QI et A LR AR BRI MERI B /EZ (Alotaibi, 2016;
Balamurugan & Kumar, 2015; Deyo et al., 2011; Vashe et al., 2013) - {HJrG AEF K
BTEAHIAST (Grengia et al., 2022) - W5EH5H » B24EHY SDLR HELERNGAH T 5|
SR8 - 5558 » Chou & Chen (2008) #t¥f7if% SDLR &% - —f Oddie 744
SE LRI GRZIT - #5HH SDLR HE RAEREE L REE - 1 Khalid et al.
(2020) JRScFribatnm - TR THYEBIMEZAER IR LAtET Sma{a fE A SDLR FEHIERAE /Y
BHi4s (Kim & Choi, 2018)

SDLR ZFr A% - fEY H EEEL - BB - 5 REHE RS E #12% SDLR
EZITE - GHESERE AR A IEE 2 (Abd-El-Fattah, 2010) - A# S SDLR
HYELE B [E] R A B = A E FRAE (self-efficacy ) » HAE— P e B2 2R E ( Cazana &
Schiopca, 2014) - B&EEIE AN BFREAMEMATIK S E2ENEET) - HEE 2 HERE
ANA 855 5 AR R 2 ) 2278 R 22 SRE Bl 4k ( Balamurugan & Kumar, 2015;
Triastuti, 2016b) - SDLR LIRS B AT 84 i 1AL JUROSLIBRZRE  FTLLE
SHIBHVBEEATT T L2 R IS0 (Alotaibi, 2016) -

B ERIHZE S » 22D SDLR R#EBERH AV HEIH - B2 DA Ry BB e sl
EVERRR BN ECR » JRRIMRE I - B 2T A/ DEIR TG SDLR BYF 713Uk

(Karatas et al., 2021; Siddiqui et al., 2021 ) - Karatas et al. (2021 ) AYIH3E 2 IR @B
MR Eg A EE T E R S5 4R SDLR » HEMMEE -85 5 22 E R H
[ 5 [ Siddiqui et al. (2021) AETam EHIRG G R > JRE]E FREIREAVRAT - B2
KB R TR 2 SDLR » HEMso BELSE MR - b ZE 8 & M/) » SDLR A7 38UR
ST -

B2k R vk 0 1% %3 S0 S S
TLHER L

20 {42 70 £EFX > Flavell (1979) $EHIAY M &3G0A1  EXEWIF T ES [EEA
A2 - BERES R AATREAITIRETE B IR B A T R L IR - SRR
SREN BRI S B YGRSV E LI (Baker & Brown,
1984; Flavell, 1979) - Flavell (1979, .p. 907) W& =fE&a%aRAIAI A - (175
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TITREE - BHE AR R A E NS HEAR G DRANES S EEEIE IR
BEBHEB ARG EA ~ SR EBAE TR © B RIS A% a0 K0 Al 55 38
& N2 A 5 SR RIS A R - (Raal TSR E - ARSI R
FOHIYEE /T (Baker & Brown, 1984) » AR &a%a0 MIHYRI,E (Sheorey & Mokhtari,
2001) ; AU HIRE SR %0 (Carrell, 1989; Mokhtari & Sheorey, 2002) #il
&R RIS (Berkowitz & Cicchelli, 2004 ) - HA R EENEFTA S RELE Y E
Th  INENB AR EYE S » Auerbach & Paxton (1997, pp. 240-241) Fif
ResE RIS 1 1% 2R A152 0 ( metacognitive awareness of reading strategies, MARS) &
lEHE " ng i 8 P AR 6 SOAN SRS HY MG 7N — e s 12 PR A A PR R P 6 (o P SR IS Y s
775 - MARS BIFERTER 57+ — " EASRAIERZ AR S /YRI5 , (knowledge about cognition,
KC) » Z—Ralensd M 2RI A1, (regulation of cognition, RC) - KC & fifi 4 -
R ERGRAER R - 1 RC RIEIEETSE - EEEH - Bk - FREEFISEAL Y RIS
( Michalsky et al., 2007; Schraw & Dennison, 1994 ) -

GE ST E R RN L FUEEAE L S R

Y15 SDLR /2 H FELEAYE ZHTURAE - MARS A5 Rl & 2240 5 F BERE RS
BIPNEZEEE - RAEEUERRTE T REEESHREZEE 2 S E/EEH
FEIGE ORI - DUR Belsl SR A (s I fE A4 (Dari & Noviabahari, 2018; Pinninti, 2016;
Sheikh et al., 2019; Turhan & Zorluel 0 zer, 2017) - EHAE# » MARS o] DLE 2K
TEOREL R AV ERSERCRER - 2 BIBFZE R - MARS BLERZE Rt B (EAHRE - HUZ st
g E DI ER A Bdifg2 ((Fitrisia et al., 2015; Sheikh et al., 2019; Turhan & Zorluel 0 zer,
2017; Yiksel & Yiiksel, 2012 ) - i5¢ E— 451 - (RS2 E EE AT TRIGE RIS Y B2
TR SE SRS A {E AR 32 - w] DU AR ZE Y MARS (Dari & Noviabahari, 2018;
Pinninti, 2016; Sheikh et al., 2019 ) - Bl MARS HHEEAYZER SIS A B REEE (explicit
instruction ) ( Al-Ghazo, 2016; McCabe, 2011) -~ mE¥E S (face-to-face discussion )

(Michalsky et al., 2007 ) ~ EUEHSCFEHIER ~ FE SRMS R R RS ( Al-Ghazo, 2016; Choi
et al., 2005; National Reading Panel & National Institute of Child Health and Human
Development, 2000) - Ll E2 508 B RE & Bh 2 L Bt B C TR RIBAYIE M - L2
HEFFRHzERE ) (Al-Ghazo, 2016; Choi et al., 2005; Michalsky et al., 2007 ) -

GERSEATE RS SRR S R T L

&8 BN AVt E RS s MARS 81 SDLR ({4 - (HEZF2eE AR
HENTIE (e MARS HIRSSEZAER NS > T LUEHESE 4 5 FEHHIRETST (Hamed et al.,
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2015; Khodabandehlou et al., 2012; Mendieta et al., 2015; Victori & Lockhart, 1995) -
f#l0 > Mendieta et al. (2015) DIEFfmbbac MiArE+ ~ —FrEd/ N ~ —FTREHVE A K
g HEfT T g BB 7% | (staged self-directed learning model ) ( Grow, 1991)
T E&/FRIEESENE | (collaborative strategic reading) (Klingner et al., 1998) - |l
HETEBEFEH T RKELIEE MARS WEEHEEE) » HAERBREHEETE
AE AN SR B2 A FE AT A [EIE S A E A BB - BB AT T2 e Y
HiE - SHEN - ARSI S E R - RIHITER R A7 RS MARS
B SDLR HYRHEERS S -

WSTRRERET AT de - WE9eE EREAFRIS IR aE AR A - HEAERE T82H
HEME (H2) FIERSERET (HL) ERMIEERCR - B — R selte (b UL E
a —(HERCR R (HL 2 H3) MI— R e (H4) -

@y

—  RZBIERNEES

MARS
B

T&aRRAISEAN

H1

SDLR H3

SERE-E s

H4: MARS->SDLR->GR
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R S A AR AR R

AUt SEER KB PR GEmE T > IR THREE - %IKE
2017 ) R s @AY TSR G EEAL - AR EAVRRET SR - ATz
B4 REERETIME " RS VA o T RRERREER ) PRER R LR
BT —FHEBENRETMETE » R = E EEHAE B - T B EER
BN BB BB/ UE - HRVER B4 IR SR
FYERES - B EPRRE ) - WA SRR A A E R - SRR — R R Bk

"REEEE ) SRMEZR - Bh THESAEE E M EOEN EERIE o | REEE R
125 EBR = SEREAN B R ek R B S T R HAAR AT - 4SS
BURME - FH —IOETHEE - #H - BROE o SEmatEN M > MR EEB M
HERFAREREIRE - Rt T RSEIE AR ) IR RESGRAVIE  [F— TR AYEI SR
PERAANEL T RIS EER ) AURGRBETLIEE — A - ERTTEIN o B - ZEH{
B T8mBAY B T2 R R - PR 2 R A SR 1 B = L 1T B Y L R (5
ERNPIE R R RS RS DA e R E - B SR B 224 MARS AV EHE
FEE ~ SEMEERR N T oy AR - U BENEFERE A £ /) 10 7780l B
NHETEREED - HERE BAVEGTIR AR Ry > SRR A I R e B TR O (5 A
HE - PERIE S BER - BUZEIE - AERIE (SRR ) SRR

OE PRI ) TR W - 3% " BIRE S EER | AYBATR (A HBIRE SRS Rodef]
A - M~ FER0 - M A ABIVEREG IEE) > WIS SRS SR AR F R
RIS IS -

ARRHEE R Rz Bl — ~ ZERAIATAERAE o EHONFREERL - B —FRA
IEEEEZRENT BB 4 2 5 6 MET —FRERAED B T REEER ) -
IEAEEE HMATEEAYIRAE - S2ADIF AR (52.9% - 646 ) - SEEEFER DA 4
4% (51.8% > 633 L) -

BERASCWALIE B R T BRREERG (2SS US O ENIEREE
B TOR S B AEEFIN L3 W HETHEEEY) (ZERRR/NG) BE B
I~ EAEEANRVRHFEE > DEsENEESEE - ZREEEER/NES R
B HEOREEREB MEFRERIER A CHEE - IEES EREEREE - TIRAY
Mg S FEEORERA GG ] DURI BE RS SR —ACE AV ERL - it - B (FE
T AIE IR AR EANARANE > FEREARE S AR E M -
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HRILA
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ARHZEE AR RIS s M HIE R - /& Moknhtari et al. (2018) Fr4R#dy
B RES AR R A B EFR BN, TLBiES (Metacognitive Awareness of Reading
Strategies Revised Inventory, MARSI-R) - [l:/5% Mokhtari & Reichard (2002) 4RE4fY
PRI SRR B sl MBI EF , ( Metacognitive Awareness of Reading Strategies
Inventory, MARSI) &%k 5 MARSI 7 30 78 » MARSI-R {£8 MARSI fy = Kf#ES ¢
MEGHEAEESEES | (global reading strategies, GRS )  [HREfZEHE (problem-solving
strategies, PSS) A1 " #fEhREIESENS |, (support reading strategies, SRS) » {HiT{{ERE S
“aECRy 5 RE > HET 15 - [BIURAVIEHIE R R 1,164 {7 EEIAEREE ~ MERIRY N2
T TAERERA  NEI— (5% (Cronbach o) £ .850 » [& o3 THAY N — B4 B
R : GRS k& .703 ~ PSS k& .693 ~ SRS &y .743 (Mokhtari et al., 2018) - EZf5~A
REH s Haghlk (https:/ftinyurl.com/2thtxu7b) o

pAFYRRAE L

BB EEEEFHEER - 2 Lucy M. Guglielmino AYH EEEEHFHEER
( Self-Directed Learning Readiness Scale, SDLRS )(http://www.lpasdlrs.com/ ) Z2 ik, °
ZHEHA /ERSE (Guglielmino, 1977, pp. 61-90) : HELE P AHEE ~ EIRATEEL
BRERTT s BRE RS EENEIES © FTEEE  2ERER BEEE
BIET) ;s S 55 HELEHTE 4 - SDLRS It 58 i » £k 5 REi& 3% » 1570 /1) 58 £ 290
Iy 2 e AN —EEGE - EAEE - THEE0H 5 8379 94 H
B4 (Guglielmino & Guglielmino, 1991, 2011) - C. H. Chen, Chen, & Tsai (2022) 7}
LA SDLRS yth&@EdrE s » HEg1E4 5 198.9 « K. Z. Chen, Chen, Tsai, Li, et al.
(2020) Y EARGIEE &1F - DUBRES MERZR kel SDLRS (EHITE & E P e AR Ry AY
A - TR EAS KSRy 28 7 Al SDLRS EA BAFAVERE(S EAREUS - &30
Cronbach o £ .59 & .84 ~[¥] » H#4E2 Cronbach o 2 .93 ; 545 58 fHFZERE R % >
SEPRIE (S RIS R B R HE AR - {E%238 Cronbach o {5/ .94 » H&E5H]
BLEHAMAAFEERET - MUARHTFEEERELL 58 Y SDLRS FyHI& TH -

R AT SRR B 2020 CERCRRI TP — R4S 4 4 A BB A9
S VEHE  BUR AL - EIAARERERIERAR - ) 2021 6 2 F EER R -
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AH R RO

WHFEE AT M B R & im i (ZE5% NTNU201809ES001 ) 1% - { AT [Fl B A s
ZRNEERETEMER B — ~ TR 1,222 N4Hl » HhEh—F4R 22 E 589
A~ B AR A 633 A AR By 2020 4E 9 HJE - HESEEARPTISHY B R AR
FéE% » SORERANE - B AR A S T LA B R AR A AR AR RO A o3 AR - DAY
% (mean) FIFEAERE (SD) ERBHEEE#E MARS ~ SDLR HYEL » DA FIAVER AR 45
R - BREIIEF—  THEREABIE TR E - H R E g &R
PRI FE 2 T TR 00 B W9 R 4R Y B 0 B 28R - B o AR AR B A AR A T 2 3
ZR T REEIE SR ) HIERA R Bl — AR BRI R 2 1) A ]
REZFENEL T ERRELGIRAE -

Ry BT FER R - 78 A DL U5 2 20 (structural equation modeling,
SEM) - K EEIZZ5%TE (observational variables ) FI7E{F%5IE (latent variables) - LUK
TEEETH 2 MR o WE—FR - AT =(E7EE2H (SDLR ~ MARS ~ 13
AR ) FERESIEIE S B = VB R IR RIH 5 & 35 (IR EavEIS S ag RO & 15
= I aE s A R VB S 2 I R PR A » MR A4 R -

R E R
e SR
SHEARBTFEAIITSTEIE (MARS ~ SDLR 4847 » DA BIEEST ~ TL5E ~ 80522 ~ 1+ ~
HIRRIELELHARY 47 ) 1Y P BRI 72 » T U056 — o % MeE24E 215 SDLR 1547 B 193.22
(SD =34.57) > BEEK}HA C. H. Chen, Chen, & Tsai (2022) A& dhes 4 Spis 4y
198.9 (SD = 34.00) - sEH&EF /5 » MARS 451545 B 49.8 (SD = 3.49) - 1FR4E
J7IE > DLFEEE (M = 82.79, SD = 16.18) 154 » HAikF A HZAREE (M = 80.33,
SD =13.72) ~ EsEx (M =79.95, SD = 11.89) -~ ¥t& (M = 79.08, SD = 12.21) -~
HrEL (M =77.76,SD = 14.93) o

AR AR X RE

e basEE A EBE A P EHIE A (measurement model ) BR4ERERERY (structural

IR SRR o
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x—  AREIREVELIEDH (N =1,222)

AT BME BAME ek e
MARS 15.00 75.00 49.80 3.49
SDLRS 94.00 283.00 193.22 34.57
2%
BHEE 27.13 99.60 79.95 11.89
gggg 13.71 99.73 82.79 16.18
e 13.30 99.47 77.76 14.93
o 36.75 98.43 79.08 12.21
B 2R 21.35 99.27 80.33 13.72
K¢ - £ %

B3R K @ Ao 5 AR S48 o AT T EEEIH MARS ~ SDLR ~ E2ipkiaa %
FEEIAVRR M - DR h—E4 A (n=589) Hi Z*’f%’fﬁ‘ﬁl’&% o FERFURAERCH 7y
REHEAIR T - fnBadt R AR R Ay L Z 51540 RMSEA = .057 < .08 : SRMR =.045
<.08 : CFl=.938>.90 : y’/df = 2.89 < 5 S R BUmMEC 15 FR & 2 RLAFAYREAE » B3 4EHE
JREE A FEZ /K - BURAHTZE st SEM AUl EECEECR o] DUEEZ > At —2b
T (ERE RS R s

K BP—FRENEEBEVE

BN ST HEhCE e
BHH IR
Likelihood-Ratio 2 p = .05 1003.422***
df 347
GFI = .90 .884 e
AGFI = .90 .864 e
SRMR < .08 045 BB
RMSEA = .08 .057 BR
318 @& B G AR
NFI = .90 .908 BER
NNFI = .90 .932 BER
RFI = .90 .900 B
IFI = .90 .938 B
CFI = .90 .938 BE
i 2% i B A5 AR
PGFI = 50 .755 =151
PNFI = .50 .834 =151
PCFI = .50 .861 BE
Likelihood-Ratio y?/df <5 2.892 BE
*% < 001

i EAEIC RIS E F T s (2007) -
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s

L EBRE - T ERERHZEENEE  BRT T HEERAHE - R FUREL
EWMAIEE ST ) 4h » BIEBIEEE 0 30 & .88 » BIELS AT & FIE s IH S s
JEAA .20 F9ZEsR (Joreskog & Sorbom, 1991) » B REHZZEEIEAE EA BIFHEE -
DU VEAE SRR RS Y 90 £ .95 » EESIAE RS .60 DL EAYER - FoRTBAE
BIHARHEZNEE - BEREERETR > BT T HEEPRAHEE - ERAUERL
EHIARTT ) 4h P B S a s P H IR B S HA R LR R A& E A /MY 55
Z .94 BIRBHENEECNZAHEE SN 46 4 (F758 > 2007 ; Joreskog &
Sorbom, 1991) - BN A2 B4 EIH E E DU I L i iy VB AR S80 - (RS TERY
g RN EUE T > B R - BEARAE S Ry 55~ .79 B K .50 5 {H MARS
Hil Ry 46 (ARMABIZBIENPERE  BERENRENERE R EEER
H MARS {E#27 .50 > iZr]#57 - £ T HEEE AT - ERAURELIE A ETT
A& o 2 #ERBUEL > [HR'E 2 SDLRS 4HRKAT AR ST - H B RS R (S fI P
T2 B8 - FEFZ 808 SDLRS iz HE » #A% SDLRS HYEZUEHFIR
RS E E B I - 3RS J S s TR AR P Sl F R 1) RE R i e
ARG EE— I ESE A ER AR ZE MR AT X EF£S5 (Guglielmino, 2000) >
RIEERAZE & 4 5k SDLR 445353 H -

RS - NIEGSE RS - Eiebarr @i B G a T L2 8E R
HISZRF - WASETSEOT A R R G - BEETAVUE - HL - H2 - H3 BEFNSE
H4 5 RERUR - iR R = MR Ba i A Shrout & Bolger (2002) Y Bootstrapping
EARGE— Tt BRI RS A IR 2 5214 (sampling variability ) - &1 B #cE Hrdig

(re-sampling ) HYXBFZEMERAYEREIERM - HILEBER (95%) K& 0 AR/ R
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The Mediating Effect of Self-directed Learning Readiness in
School-developed Courses in Taiwan Junior High School:
From Metacognitive Awareness of Reading Strategy to Academic Achievement

Hsiao-Feng TSAI, Ken-Zen CHEN,
Ying-Hsin HUANG, Chiu-Lan WONG, & Chang-Hua CHEN

Abstract

This study aimed to investigate the outcomes of school-developed curriculum (SDC) in the
context of the new Curriculum Guidelines of 12-Year Basic Education (nCG), which emphasizes
self-directed learning. The researchers hypothesized that, with the nCG ’s emphasis on promoting
self-directed learning readiness (SDLR), SDCs could meet their specific objectives while
contributing to students’ SDLR and improving academic achievement. The present study used
structural equation modeling to investigate the mediating effect of metacognitive awareness
of reading strategy (MARS) and academic achievement, following students’ participation in
school-designated reading courses, on their SDLR. A total of 1,222 valid responses were
obtained from a metropolitan junior high school in Southern Taiwan in 2020. Structural equation
modeling analyses showed that SDLR fully mediated (in 7th graders) and partially mediated
(in 8th graders) the relationship between MARS and academic achievement. Additionally, a
direct effect between MARS and academic achievement was found among 8th graders who had
completed the school-based mandatory “Guided Reading ” course, while the relationship was not
significant among 7th graders. Overall, the school-developed curriculum of reading instruction
was shown to promote self-directed learning among junior high school students.

Keywords: self-directed learning readiness; school-developed curriculum; Curriculum
Guidelines of 12-Year Basic Education; mediating effects; metacognitive awareness
of reading strategy
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