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Practical Experience in Implementing

Project Learning: Inquiry and Reflection

CHIU Chi-shing

Abstract

Project learning is one of the critical issues in the Hong Kong
curriculum reform since 2000. Numerous approaches and methods
have been adopted by different schools. Though the implementation
of project learning should be school-based and student-centered,
most of the practices are structured and mechanistic, without a
thorough understanding of the objectives of implementing project
learning. This article records the development of project learning
in Hong Kong, and identifies its objectives, approaches, assessment
and success criteria. The author voices a lot of inquiries and
reflections in implementing the curriculum issue, based on the
experience gained from a number of university-school professional
support projects.
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