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Evaluation Research on the Implementation of the
Medium of Instruction Guidance for Secondary Schools

Principal Investigator: Professor Wing-kwong Tsang

Since September 1999, faculty members 1 of the Departments of Curriculum and

Instruction (C&I) and Educational Administration and Policy (EAP), The

Chinese University of Hong Kong, have carried out a longitudinal study to

evaluate the implementation of the Medium of Instruction Guidance for

Secondary Schools (Guidance). The study is made up of three phases. The first

two phases were commissioned by the then Education Department, the HKSAR

government, 2 while the third phase is funded by the Public Policy Research

(4009-PPR-2), the Research Grants Council of the University Grants

Committee. The longitudinal study is by design an ex post facto policy-evalua-

tion research, which aims to assess the effects of the policy measure stipulated

in the Guidance on secondary school students’ academic and psychosocial

developments. The policy measure in point is the directive to mandate all

secondary schools to “adopt Chinese for teaching all academic subjects, start-

ing from their 1998/99 Secondary 1 intake” (Education Department, 1997, p. 4)

unless they could prove another language (English) was as efficacious. The

specific conditions for secondary schools to apply to use English as the medium
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of instruction include student intake’s

English proficiency levels, teachers’

capacities, and availability of supportive

programs. As a result, 124 secondary

schools filed an application for the status

of adopting English as the medium of

instruction (EMI), and after two rounds of

assessment by the Vetting Committee and

the Appeals Committee respectively, 114 of

the applicants were granted EMI status.

Commencing from September 1999, this

study has traced the developments of two

cohorts of secondary-school students, who

started their secondary-school studies in

1998/99 and 1999/2000, that is, the sub-

jects of the study are secondary school

students, who entered the secondary-

schooling system in the first two years

after the Guidance became effective.

The Sample

Stratified sampling method has been used

to select the subjects. Since students are

nested within schools, the sampling units

of the Study are Hong Kong secondary

schools in operation in the school year

1999/2000, which comprised about 400

schools. These schools were stratified

according to two criteria, which bear direct

relevance to the study. One was MOI,

which was categorized as EMI (English as

Medium of Instruction) and CMI (Chinese

as Medium of Instruction). The ratio of

EMI to CMI schools is about 1:3. The

other stratifying criterion is the

achievement levels of student intake. This

is differentiated into three levels, namely

high, medium and low. The achievement

level of student intake is measured by

students’ achievement scores in Secondary

School Place Allocation (SSPA), which are

territory-wide standardized achievement scores composed by the

Education Department of HKSAR for all primary-school leavers.

Since the intakes of EMI schools are mainly high achievement level

students and constitute a homogeneous ability group, they are not

further differentiated by achievement level. In other words,

achievement level as a stratifying criterion is only applied to CMI

schools. As a result, secondary schools are stratified into four

strata in this Study, which are (1) EMI schools, (2) CHIG schools

(CMI schools with student intakes of high achievement levels),

(3) CMID schools (CMI schools with student intakes of medium

achievement levels), and (4) CLOW schools (CMI schools with

student intakes of low achievement levels). Each of these strata

constitutes about a quarter of the Hong Kong secondary school

population, so equal portion of sampled schools would be selected

from each stratum. The sampling ratio of the study was fixed at

25%. Hence, 25 schools were randomly selected within each

stratum making a total of 100 schools. All students who were

studying at Form 1 and 2 in these sampled schools in 1999/2000

became subjects of the study. Accordingly, there were about 18,000

students in each of the cohorts. That made up a total of about

36,000 students at the commencing stage of the longitudinal study.

As these two cohorts of students advanced to Form 5 and sat for

the first of the exit examinations in their secondary education

studies (i.e., HKCEE) in 2003 and 2004, the numbers of subjects in

the study dropped to about 30,000. Structurally, the Hong Kong

schooling system allows only about one-third of the Form-5

graduates to advance to Form-6 study. It is a two-year program

preparing students to sit for the HKALE, which is a matriculation

examination for degree-program studies in local universities.

Accordingly, the subjects in this study, who sat for the HKALE in

2005 and 2006, dropped to about 5,000 in each cohort.

The Data

Data relating to sampled students’ learning were collected in three

directions. First is the input data to the learning at secondary-

school levels. They are indicators relating to sampled students’

characteristics prior to their entry into secondary education. More

specifically, they are students’ academic achievements at primary

level, family socioeconomic status, and gender. The second set of

data consists of measures of students’ learning outcomes. They

include scores of five achievement tests (i.e., Chinese, English,
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mathematics, integrated science, and social studies) designed and

administered by the research team on sampled students each year

from Form 1 to Form 3; sampled students’ results in Hong Kong

Certificate of Education Examination (HKCEE); sampled students’

results in Hong Kong Advanced Level Examination (HKALE); and

sampled students’ psychological attributes collected in question-

naire surveys administered by the research team in each school

year from 1999/2000 to 2003/04. The third set of data includes

measures relating to the learning environment. They include

students’ learning habitus, classroom learning environment, school

learning environment, socio-cultural learning environment of

family, and lastly the institutional-policy environment elicited by

the Guidance, namely being in EMI or CMI schools.

These data sets are collected from students, teachers, school admin-

istrators and parents throughout the years by means of achieve-

ment tests, questionnaire surveys, focus group discussions, in-

depth interviews and classroom observations. As for public exami-

nation results of the sampled students, they are made available

with the kind assistance of the Hong Kong Examinations and

Assessment Authority.

The Findings

In view of the scope and scale of this policy evaluation research, it

is impossible to report all the findings in this limited space.

Therefore, the following explications will be confined to develop-

ments of sampled students’ academic achievements. These develop-

ments will be chronologically categorized into three aspects. They

are (1) academic achievements in junior forms, (2) academic

achievements in senior forms, and (3) academic attainments in

HKCEE and HKALE.

1. Academic Achievement in Junior Forms

To evaluate the differences in academic achievements between CMI

and EMI students, two sets of analyses have been conducted,

namely, the value-added and the growth-model analysis. Only

results of the value-added analysis will be presented. The academic

achievements to be accounted for in the value-added models are

aggregated scores of individual students in the five achievement

tests in junior forms (only results of Form-3 achievement tests will

be reported). They are Chinese and English

languages, mathematics, integrated science,

and social studies. Two sets of variables

have been incorporated in the models as

independent variables. The first set of

independent variables is of course the

variables measuring the effects of MOI-

streaming policy. They are made up of

dummy variables indicating overall CMI

stream stipulated in junior forms, which

takes “EMI stream” as its reference point.

The second set of independent variables to

be incorporated in the hierarchical regres-

sion models are sampled students’ back-

ground variables, which are prior attributes

that students bring along as they commence

their secondary studies. These include

i. Students’ Academic Achievement Index

(AAI): It is a composite achievement

score designated to each primary-

school leaver by the Education Bureau

(EDB) in the Secondary School Places

Allocation system. It indicates stu-

dents’ achievement levels prior to the

secondary education.

ii. Students’ Socio-economic Backgrounds

(SES): It is a composite variable

measuring four aspects of students’

socioeconomic backgrounds. They are

father’s and mother’s educational

attainments, father’s occupational

status, and monthly household income.

iii. Students’ gender: The variable is a

dummy variable indicating sampled

students of being female.

iv. School-mean AAI: It is a variable

indicating the academic context of a

school. It is the average of students’

AAI of a school in a respective cohort.
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v. School-mean SES: It is a variable

indicating the socioeconomic context

of a school, to which the sampled

students are exposed.

Given these variables, hierarchical regres-

sion model is employed in the value-added

models. More specifically, the analyses to

be reported are conducted with the statisti-

cal program of Hierarchical Linear Model

6.05 (HLM 6.05)  (Bryk & Raudenbush,

2002; Raudenbush, Bryk, Cheong, &

Congdon, 2004).

As revealed in Table 1 column 3, CMI

schools have produced significant positive

value-added effects on students’ achieve-

ments in integrated science and social

studies. It is worth reporting, more

specifically, that CMI schools are able to

yield positive value-added effects on science

achievement by thirty percentiles of the

distributions of the achievement scores,

while the positive value-added effect on

social studies by twenty percentiles.

On the contrary, there are significant

negative value-added effects on English

language achievements found among CMI

students. More specifically, these negative

value-added effects on English are about

twenty percentiles of the distributions of

the achievement scores. Finally, there are

no significant vale-added effects on Chinese

language and mathematics found between

CMI and EMI students.

2.  Academic Achievement in Senior Forms

As the 98 and 99 cohorts of students progressed to senior forms

and subsequently sat for HKCEE in 2003 and 2004 respectively,

their academic achievements can then be assessed in terms of their

examination results in individual subjects in HKCEE. Results of

the examination subjects reported in Table 1 include English

(Syllabus B) and Chinese Languages, Mathematics, Additional

Mathematics, Physics, Chemistry, Biology, Economics, Geography,

and History. Accordingly, a series of Hierarchical Linear Models

(HLM) are constructed, each using sampled students’ scores in one

of the above examination subjects as dependent variables. As for

the independent variables in these HLMs, they are basically identi-

cal to those in the HLMs reported in the previous section except

for the dummy variables indicating the effects of MOI streaming

policy. In the HLMs accounting for achievement in HKCEE, the

dummy variable of CMI schools has been further differentiated into

CMIC and CMIE. CMIE is “being in CMI schools and in English-

concentrated stream” (CMIE). It indicates those students who used

CMI in their junior-form studies but switched to EMI in Form 4

and 5 and subsequently sat for English-version papers in most of

the content-subjects in HKCEE and also sat for Syllabus B in

English language (a more demanding examination syllabus in

HKCEE relative to Syllabus A). The second dummy variable is

“being in CMI schools and in Chinese-concentrated stream”

Table 1: Value-added Measures of CMI Students in Comparison with EMI Students of  

  Equivalent Background in Various School Subjects throughout Secondary Studies 

  Form 3 Achievement HKCEE HKALE 

English  –  –  – (CMIA & B) 

Chinese   + + 

Maths / Maths & Stat.    Maths 

A. Maths / P. Maths    

Physics + (CLOWC)  

Chemistry + (CLOWC)  

 

Integrated 
Science 

Biology 

 

+ 

+ (CMIC)  

Economics + (CMIDC & 
CLOWC) 

 

Geography + (CMIC) + (CMICC) 

 

Social 
Studies 

History 

 

+ 

+ (CMIC) Not applicable 

+ = statistically significant positive value-added effects 

– = statistically significant negative value-added effects 
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(CMIC). It indicates CMI students who sat for Chinese-version

papers in most of the content subjects and Syllabus A in English

Language in HKCEE. Furthermore, in more specific analyses, the

dummy variable of CMIC has been broken down into CHIGC,

CMIDC and CLOWC to investigate the differentiating value-added

effects among the three ability-strata (high, medium and low) built

in the sampling design of the study.

The results of these HLMs, as summarized in Table 1, column 4,

revealed that, the significant positive value-added effects in content

subjects, which CMI students enjoyed in Form 3 have completely

vanished among CMIE students. As for the CMIC students, their

overall positive value-added effects enjoyed in Form 3 could only be

maintained in three of the content subjects in HKCEE. They are

Biology, Geography, and History. As for the results in Physics and

Chemistry, only CLOWC students could have significant positive

value-added effects over EMI students of equivalent backgrounds.

Finally for the results in economics, only CMIDC and CLOWC

students have produced significant positive value-added effects over

EMI students. On the other hand, results in English Language

(Syllabus B) between CMI and EMI students have yielded signifi-

cant negative value-added effects. They indicated that the selected

faction of CMI students, who sat for the more demanding Syllabus

B in English Language in HKCEE, have suffered significant nega-

tive value-added effects in comparison with EMI students of equiva-

lent backgrounds. As for the HKCEE results in Chinese Language,

CMI students have enjoyed significant positive value-effects over

EMI students. Finally as for HKCEE results in the two mathemat-

ics subjects, it is revealed that there is no significant difference

between CMI and EMI students.

As one-third of the sampled students in 98 and 99 cohorts had been

selected and advanced into six form studies for two years and

subsequently sat for the HKALE in 2005 and 2006, the research

team constructed another set of HLMs to investigate the differen-

tial effects between CMI and EMI schools on students’ achieve-

ments at HKALE. As indicated in Table 1 column 5, nine HKALE

subjects were accounted for with similar HLMs used in analyzing

HKCEE results. It is revealed that CMICC students, i.e., who sat

for Chinese-version papers in both HKCEE and HKALE, could only

produce significant positive value-added effects in one content

subject, namely Geography. As for the achievements in the two

language subjects, CMI students as a whole have continued to

suffer significant negative value-added

effects in English language throughout

their junior and senior form studies in

comparison with EMI students of equivalent

backgrounds, while they have also been able

to maintain their significant positive value-

added advantages in Chinese language in

both the HKCEE and HKALE results. As

for the other six HKALE subjects, none of

them have produced any significant value-

added effects between CMI and EMI

streams.

Taking together the value-added effects

revealed in the analyses of academic

achievements in both junior and senior

forms, it is revealed that the substantial

and significant positive value-added effects

that CMI students enjoyed relative to EMI

students of equivalent backgrounds in

science subjects in junior forms have

decreased substantially if not evaporated

totally as they advanced to HKCEE and

then HKALE. The deterioration of positive

value-added effects among CMI students can

also be found but to a lesser extent among

social subjects. On the contrary, the signifi-

cant negative value-added effects among

CMI students in English language have

persisted throughout the seven years of

secondary studies. As for the achievement

in Chinese language, CMI students have

produced significant positive value-added

effects in senior forms, i.e., in both HKCEE

and HKALE.

3.  Academic Attainments from Second-

ary to University Education

Another way to assess the effects of the

MOI-streaming policy on sampled students’

academic developments is to analyze the

differences between CMI and EMI students’



HKIHKIHKIHKIHKIIssue no. 24May  2008

6

educational attainments in two public

examinations at the exits of Form 5 and

Form7, namely HKCEE and HKALE

respectively. The former is the exit

examination, in which the majority of

secondary-school leavers will sit for. The

top thirty percent of the HKCEE examinees

are then selected to continue to two years

of six-form studies, after which they will sit

for the HKALE. The HKALE results will

then determine who will be matriculated

into the 14,500 places (about 18 per cent of

the age cohort) in the first-degree programs

in the eight local public tertiary institutes.

In both the HKCEE and HKALE, the

achievements of examinees in each exami-

nation subject are assessed by grades

ranging from A to F. For calculation of

overall attainments of examinees, grade

points ranging from 5 to 0 are assigned to

grades A to F respectively. Accordingly,

examinees are conventionally classified into

the following categories.

i. Obtaining 5 grade-points in best-5

HKCEE subjects including  Grade E

(passing grade) in both Chinese and

English languages;

ii. Obtaining 8 grade-points in best-5

HKCEE subjects including Grade E in

both Chinese and English Languages or

obtaining Grade E in 6 subjects includ-

ing Chinese and English Languages;

iii. Obtaining 14 grade-points or more in

best-6 subjects including Grade E in

both Chinese and English Languages in

HKCEE;

iv. Minimum entry requirement of seven of

the eight local universities participating

in Joint University Programmes

Admissions System (JUPAS): It refers

to the following attainments in HKALE:

a.   Grade E or above in either 2 Advanced-Level (AL) subjects 

or 1 AL subject plus 2 Advanced-Supplementary (AS)

subjects;

b.   Grade E or above in Advanced-Supplementary Level (ASL)

of Chinese Language & Culture (CLC); and

c.   Grade E or above in ASL of Use of English (UE).

v. The minimum entry requirement of the University of Hong

Kong specified in JUPAS: It refers to attainment same as those

in (iv) except Grade D or above in AS UE.

Given these five thresholds embedded in the advancement path from

secondary to university education, this study can evaluate the MOI

streaming policy by investigating whether there are significant

differences between CMI and EMI students in their chances of

success in passing each of these hurdles. Accordingly each of these

measures of educational attainments and/or advancements will be

operationalized into categorical variables with 1 equal to success

and 0 equal to failure in meeting the respective qualifications. Each

of these five categorical variables is then taken as dependent

variables in constructing a set of logistic regression models. As for

the independent variables incorporated, they are once again similar

to those in HLMs used in academic achievements in junior and

senior forms.

Given these variables, hierarchical logistic regression model is used

in the analyses. More specifically, the analyses to be reported are

conducted with the statistical program of Hierarchical Generalized

Linear Model (HGLM) in Hierarchical Linear Model 6.05 (HLM

6.05) (Bryk & Raudenbush, 2002; Raudenbush et al., 2004).

In Table 2, the odds ratios of the dummy variables indicating MOI-

streaming policy in each model are recorded. The findings signify

that there are significant disparities in the chances of success in

the various thresholds embedded in the advancement path from

secondary to university education among the three MOI streams.

For example, in obtaining the attainment of eight grade points

including passes in Chinese and English, i.e., minimum require-

ments of admission into six-form study, CMI students’ chances of

passing this threshold are significantly lower than students in

EMI. More specifically, CMIC students’ chances of success are less

than a quarter of those of EMI students. As for CMIE students,
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their respective chances are less than half of those of EMI students.

As for the last hurdle in the pathway to gain admission into univer-

sity education, i.e., minimum entry requirement of the University

of Hong Kong in the JUPAS, CMIC students’ chances of overcom-

ing this hurdle are about a quarter of those of EMI students. As for

CMIE students, their respective chances are about 60% of the EMI

students’. Taking together these findings, they signify that EMI

students’ advancement chances are consistently higher than those

of CMIC and CMIE students. Furthermore, CMIE students’ ad-

vancement chances relative to EMI students are consistently higher

than those of the CMIC students. This signifies that those CMI

students, who switch to the English concentrated stream, are more

likely to survive in the competition for access to university educa-

tion in the Hong Kong education system than those in CMIC stream.

Hence, there is a decreasing order at work among students from

EMI, CMIE to CMIC streams in their chances of advancement from

secondary to university education in Hong Kong.

Implication

One of the dilemmas confronting schooling systems of a post-

colonial society is to choose or assign priorities between indigenous

languages and the languages of the colonizers in regard to curricula

or medium of instruction. In the case of post-1997 Hong Kong

society, the Guidance is supposed to resolve this MOI dilemma by

stipulating all secondary schools adopt CMI as MOI. The rationale

behind this policy as underlined by the Working Group on Review

of MOI Policy for Secondary Schools is that “since mother-tongue

teaching best realizes the objectives of

education, continuing to uphold mother-

tongue teaching should be the orientation

of the MOI arrangement for secondary

schools” (Education Commission, 2005, i).

However, as implied in the findings of this

study, if gaining access to university

education is one of the primary objectives

of secondary education, then mother-

tongue teaching has proved not to be

serving the best interests of its clients.

Notes
1. Members of the research team include Sin-pui D.

Cheung, Wai-kit Ho, Fan-sing Hung, Chi-kin J. Lee,
Nai-kwai L. Lo, Ka-wai C. Shek-Chun, Wing-kwong
Tsang (principal investigator), Hin-wah Wong, & Din-
yan Yip.

2. The executive summaries of the reports of the two
researches  can be found in the Website of the Educa-
tion Bureau:

http://www.edb.gov.hk/FileManager/EN/Content_1914/
es10_evaluation%20on%20the%20imp%20of%20
the%20moi%20(1999-2002).pdf; and

http://www.edb.gov.hk/FileManager/EN/Content_1914/
es14_further%20eval%20on%20the%20imp%20of%
20the%20moi%20(2002-2004).pdf
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            Table 2: Summary of Odds Ratio of MOI Streams in HGLMs 

 Stream Model 1  Stream Model 2 

 CMI  CMIE  CMIC 

 98 cohort  99 cohort  98 cohort  99 cohort  98 cohort  99 cohort 

HKALE            

2AL+Chi(E)+UE(D) .424  .560  .494  .697  .218  .304 

2AL+Chi(E)+UE(E) .774  .774  .863  .845  .500  .502 

HKCEE            

14-pts+Chi+Eng .647  .779  .645  .806  .516  .574 

8-pts+Chi+Eng .331  .488  .374  .602  .237  .328 

5-pts+Chi+Eng .298  .439  .353  .564  . 213  .280 

  Note: All odds ratios are statistically significant except those in italics. 



HKIHKIHKIHKIHKIIssue no. 24May  2008

8

   Programmes for
Professional Development

2003

MIT
MIT

MIT

Web-based

MIT

MIT

Information Literacy

Evaluation of the Effectiveness of Services Provided
to Schools by the Task Force on Language Support

Principal Investigator: Professor Hin-wah Wong

This study was sponsored by the Education Bureau, HKSAR and
conducted by a research team from the HKIER and the Department
of Curriculum and Instruction, CUHK. The study lasted for 18
months, starting from February 2006 to October 2007. The main
purpose of this study was to evaluate the effectiveness of services
provided to schools by the Task Force on Language Support
(TFLS). Specifically, it was to assess and track participating
schools’ improvements in: knowledge about the key learning areas
(KLA) and language-related curriculum initiatives, the repertoire
of learning and teaching strategies, curriculum planning, the use
of assessment to inform teaching and learning, the culture of
reflection and collaboration among language panels, and, curricu-
lum leadership development.

In Stage One of the study, quantitative data of 1,126 teachers and
198 panel heads from 198 schools receiving support services from

   Research Programmes

MIT 
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MSA

MSA

TFLS were collected through questionnaires. In Stage Two, 70
teachers from 24 schools were interviewed for further details on
TFLS’s contributions and deficiencies in facilitating schools’
improvements. In the final stage, six schools were chosen for case-
studies to identify practices and conceptualize the multiple factors
that contributed to schools’ performances.

The study found that participating teachers were in general satis-
fied with the services provided by both the TFLS Chinese and
English sections. Responses revealed the effectiveness of TFLS’s
services in enhancing schools’ knowledge of KLA, curriculum
development and the repertoire of learning and teaching strategies.
At teacher’s level, improvements were observed in teaching materi-
als and design of activities, teacher’s self-reflection and their
understanding of curriculum reform. Students gained higher
learning motivation and better academic achievement, while panels
enjoyed a higher level of collaboration. The study found that apart
from providing high-standard professional services, TFLS officers
thoroughly understood the situation of schools and carefully
managed their role of “facilitator” when collaborating with
teachers, which led to positive changes of schools. Also, with
institutional support and administrative coordination from school’s
leadership, the TFLS programme was more likely to obtain success.

MSA

MSA

MSA

MSA

MSA
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   Conferences, Seminars and
Public Lectures

2008

:

2008 3 15

2 0 0 8 “ A f t e r
Values: Practising Values Education in
C h a n g i n g  S o c i e t i e s ” A .
MacIntyre 80 After Virtue: A
Study in Moral Theory

2008 4 26

spiritual literacy

s p i r i t u a l
education

5 30 31 2008

http: / /www.fed.cuhk.edu.hk/~hkier/

ve2008
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Forthcoming Conference

1999

7 12 9 5

http://www.fed.cuhk.edu.hk/~hkier/ct2008

2609 6205 ; 3163 4357  2603 6850

kayling@cuhk.edu.hk ; katechoy@cuhk.edu.hk

已辦之研討會及公開講座 

日期 題目 合辦單位／講者 

 

12/1/2008 

個人成長及生命教育講座系列─主導人生   

第一講：重整生命 

 

陳廷三博士（香港教育研究所） 

19/1/2008 第二講：自我實現 陳廷三博士 

26/1/2008 第三講：鑑賞生命 陳廷三博士 

23/2/2008 
價值教育講座系列： 

通識教育（科）可以體現怎樣的價值教育？ 
鄭漢文博士（香港中文大學教育行政與政策學系） 

15/3/2008 鄭漢文與伍美蓮對話：價值之再追─「食古不化」與「世風

日下」之間（「2008 價值教育國際研討會」序曲） 
伍美蓮博士（香港教育研究所） 

鄭漢文博士 

12/4/2008 個人成長／家長教育普及講座系列（七） 

情的重見與重建─親職入門 
陳廷三博士  

陶兆銘博士（香港教育研究所） 

張韻儀女士（特邀嘉賓） 

19/4/2008 學生活動教育講座系列（一） 

野外教室：自然、文化、生態環保考察的三重意義 

萬大偉先生（生態旅遊顧問） 

曾永康博士（潮州會館中學） 

26/4/2008 鄭漢文與關俊棠對話：靈修與教育的結合─價值教育實踐的

經驗分享  
關俊棠神父（香港中文大學天主教研究中心） 

鄭漢文博士 

26/4/2008 以網誌促進中國語文學習及網誌之設置 
潘世榮先生（香港教育研究所資訊科技教育促進中心） 

陳淳泉先生（佛教茂峰法師紀念中學） 

10/5/2008 應用 CUPIDE 系統建立公平及合理的學習環境 李浩文教授（香港中文大學計算機科學與工程學系） 
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   Development Projects

QSIP

2004 –2009 115
1998 Henry

M. Levin ASP

QSIP

2007 11 23 12 4 35
1700

2007 10 16–20

http://www.
fed.cuhk.edu.hk/~cthk/

QSIP

120
2008–2011

–
–
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Hong Kong Centre for the Development of Educational Leadership HKCDEL

The HKCDEL has continued to engage in theoretical and applied research. Current programmes are funded by RGC Earmarked

Grants, the Quality Education Fund, Education Bureau (EDB), English Schools Foundation (ESF), clusters of local and

international schools and private sponsors. Recently, the Centre was invited by the EDB and ESF to develop and implement six

innovative leader learning programmes.

The Centre continues to run the Preparation for Principalship Course as well as the Needs Analysis for Aspiring Principals as

part of the EDB’s Principal Certification requirement. Both programmes are now well established and would not be successful

without the incredible support of a large number of principals and other professionals who selflessly share their knowledge and

experience with the next generation of leaders.

As well as sustaining existing programmes HKCDEL is constantly looking for new and better ways to support leader learning

both across and within schools. One such programme has recently been launched in partnership with South Island School. The

new programme, named Leading@SIS is designed to further develop the quality of middle leaders in order to improve student

learning and lives. It aims to help about 25 leaders make sense of their place in the school, clarify the expectations the school

community holds for them, and encourage them to work together to achieve their goals. As such, it aims to provide a structure

through which the middle leaders can work together “in the school” to enhance each other’s professional learning and to give

each other practical support to improve the school. Leading@SIS is explicitly designed for and with to match the schools

context; it is an action-focused programme.

Over a nine-month period leaders work to develop their personal leadership knowledge, skills and practices within a team
environment and work together on a self-identified challenge project. The project aims to improve a specific aspect of their work
and forms part of a more general quest to actively look for ways to accept and exercise leadership in order to improve what
happens in the school as a whole. The purpose of the Challenge Project is to ensure that leadership learning is not artificial but
embedded in actual practice; this means “learning-on-the-job”.

Leading@SIS is unique in that it is a school-specific programme designed to develop the leadership capacity of the mid-level
leaders specifically at SIS. It is not just a general or theoretical programme, but a real and practical exercise in building

leadership. The different programme components are introduced below.

Leading @ South Island School website : www3.fed.cuhk.edu.hk/eldevnet/Leading@SIS.asp

Research and Development Centres

 

 

Workshops focused on real leadership and learning 

issues relevant to the school. These are organized 

around a coherent framework. 

 

Challenge Project where Leaders take on the 

challenge of improving some aspects of SIS 

operation or student outcomes. 

 

Conversations where teams discuss 

purpose-written booklets in areas such as 

team-building, wellbeing and values scanning. 
 

Check-ins where Team members meet separately 

with programme facilitators to discuss progress 

and any issues they are experiencing. 

 

Shadowing where Participants arrange to  

shadow a fellow middle leader in another school 

or organisation. 
 

Mini-tasks. Participants complete a range of 

tasks based on shared and experiential learning. 

These are used to guide learning at workshops. 

 

Modelling involves each participant in sharing 

some of what they are “good at” with their 

colleagues— “here’s how I do it”. 

 

Learning Journals record learning and 

reflections on participants’ learning journals. 

These are shared with their line manager. 
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2007 9

1
2

3

1
24 2

3 4
5

48

http://www.fed.cuhk.edu.hk/sdet

–

2000 16
356

60

2008 3 23 27 20
5

10 3

40 3 24 25

3 29

PMI
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Education Policy Studies Series

No. 67  A Plan of School-based Curricu-
lum  Development (Design, Enactment
and Evaluation) on New Senior Second-
ary Liberal Studies
Philomena Ng, Candice Ng, & Hin-wah Wong

This is a case study of the preparation made by
a local secondary school for the New Senior
Secondary Liberal Studies curriculum. The
problems faced by the school and the trajectory
adopted to tackle them are illustrated. In
doing so, the leadership styles exhibited by
different key players would be elucidated.

( 84 pages  paperback  $30)

Journals

Asian Journal of Counselling
Vol. 13  No. 1 & No. 2 (2007)

Educational Research Journal
Vol. 22  No. 2 (2007)

Journal of Basic Education
Vol. 16  No. 2 (2007)

School Education Reform Series

No. 45 

32 20

   Publications

Participating teachers from Hong Kong and

Taipei in the Collaborative Project

Centre for the Advancement of Information
Technology in Education (CAITE)

 “Learning Villages”
To help students develop a good online habit, a project entitled “Project-
based Learning for Hong Kong-Taiwan School Pairs on a Game-based
Collaborative Learning Platform” is implemented by CAITE and the
Information Office of the Bureau of Education of the Taipei City Govern-
ment between February and July, 2008. The project aims at fostering
primary 5 students’ interest in project-based learning, and thus enhancing
their high-order generic skills, with the use of “Learning Villages” (www.
learningvillages.com.hk) which is a web-based learning system integrating
computer-supported collaborative learning with elements of online games
developed at CAITE. Furthermore, the project enhances cultural exchange
between students in Hong Kong and Taipei. Sixteen Hong Kong primary
schools and ten Taipei primary schools have been invited to participate in
the project. In early March, the opening ceremony was held in Taipei, and
teachers from both Hong Kong’s and Taipei’s participating schools as-
sembled to discuss the collaboration details. The experience enabled
teachers to exchange views on the facilitation of students’ learning with IT.
Apart from this project, in collaboration with the School of Educational
Technology of South China Normal University, CAITE is going to conduct a
project which encour-
ages students from
Hong Kong and the
Mainland to better
understand each other’s
culture through online
discussion on different
topics in “Learning

Villages”.

WebQuest
CAITE is commissioned to conduct a two-year project, “WebQuest Training
Centre & Resources Platform:Deepen the Development of Enquiry Learn-
ing & Project-based Learning Supported by Network Environment”, which
involves the collaboration with Buddhist Mau Fung Memorial College and
is supported by the Information Technology in Education Partnership
Incentive Scheme of the Education Bureau. The project commenced in
January 2007 and will be completed in December 2008. The aim is to
develop a WebQuest training centre and resources platform, which help
deepen the development of inquiry-based learning and project-based
learning supported by network environment. CAITE serves as a profes-
sional consultant providing teacher training and conducting research. The
project is implemented with cQuestGarden (www.cQuestGarden.com), a
platform developed at CAITE which aids teachers in generating their own
WebQuests. Final findings will be disseminated in the 4th Guangdong–
Hong Kong–Macau Conference on IT in Education. In the hope of promot-
ing WebQuest, CAITE and the Centre of Excellence ( )
have co-organized the “2008 Chinese WebQuest Competition” (

). The award presentation will be held in early May; please visit
http://caite.fed.cuhk.edu.hk/wq_competition/ for details. For enquiries,
please contact Miss Carol Tjan at 2603 5931 or via email (caroltjan@cuhk.

edu.hk).
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Hong Kong Centre for International Student Assessment

PISA 2006 Main Study Results Released

The international report of PISA 2006 was
publicly released on 4 December 2007.  We
held a press conference on 5 December 2007
to announce the results of Hong Kong. A
seminar mainly for school teachers was also
organized to disseminate the findings on 10
December 2007. A total of 269 participants
attended the seminar, in which our Subject
Experts elaborated on the findings and the
implications on curriculum and instruction.

Although Science was the major assessment
domain of PISA 2006, much attention was
drawn to the Reading performance. Hong
Kong showed much improvement in Read-
ing Literacy, moving from the 10th position
in 2003 to the 3rd position in 2006 in the
international comparison. The results of
Scientific Literacy and Mathematical
Literacy of Hong Kong remained in the top
tiers in the international ranking.

PISA 2009
We would like to thank all the schools that
have expressed support to PISA 2009, in
particular the 23 sampled schools in the
coming field trial launched during April and
May 2008. A new and innovative component
of the PISA assessment: The Electronic
Reading Assessment (ERA) is developed
acknowledging the rapid expansion of the
Internet. This computer-based test supple-
ments the former reading assessment by
including reading of hypertext in the con-
text of the Internet.

In the preparation for the assessment, we
are pleased to collaborate with fellow
Chinese communities. All four Chinese
participants, namely, Shanghai, Taiwan,
Macao and Hong Kong work together in
translating the test instruments.

In the implementation, we will, as we have
been doing before, recruit students of the
Faculty of Education, CUHK to be Test
Administrators and Test Coders. This is

regarded as an opportunity for professional development for our
students apart from being a temporary job.

New Development
As an initiative to facilitate participating schools in making informed
decision, the School Data Enquiry System is developed. It is an online
database containing local data of all PISA cycles. Each of the schools
participated in PISA may logon the system anytime and access its
own data in all PISA cycles. It is hoped that this facility will help
schools in formulating data-driven policy.

Visit by International Peers
PISA Governing Board member of Chinese Taipei, Dr. Lin Chen Yung
visited our Centre in December 2007. In the meeting, we discussed
the Reading curriculum of both places. The Director General of Na-
tional Institute for Educational Policy Research (NIER) of Japan,
Mr. Shinji Kondo and his colleagues visited the Centre in February
2008. NIER is the PISA National Centre of Japan. In the meeting, we
exchanged information about the education system in the two societies.

Presenters of the HKPISA

2006 School Seminar

Release of the HKPISA
2006 results attracts a full
h o u s e  o f  a t t e n d a n t s :
p r i n c i p a l s ,  t e a c h e r s ,
scholars and government

officials


