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A RBESE

AR E BT ANS 2
R ERN AR SRS SRR E U BRI 2
EAZHTHFEL IR IRE R » ARRELAER A NIRRT
FRINEE 2
. BAEMZITE SRR B W B ©
5. EMCFRIPERS IR EIIES: - ARetg s S ER Y
Fr eI 2
6. ERMANILAR AE IR FAT I LB AT BB R LR
g 2
AN 5 TR TR AR AE LU B BRI HE R FR AR RIS 2
. ERRONIGR A E 2 - BBl IS AR 0
9. SRGPLR AL S R AL W AERPRIRE A B BR (RN 2

PR 2R R B E BRI B B UL SR
7 22 9 AL H AR R AT I BB ARG S B f B HE T -



C. B2 it~ 281t

B TIRRE GRS, - BRI S A4 EI’JTI)”;U%E: Ak
Jn P2 e BN B RN S x’J SR B L IR RN
BEHUA 8 S B A TR 2 2 Y (%%L’ 2006 ;
Armstrong, 1999;Gardner, 1993, 1999) - [b4f  fFFFTE
AL R B IR S TEGE - HUE M2 @Hﬂﬁ
Aﬁiﬁ'ﬂﬁ%ﬁ%ﬂfﬂ*ﬁ%%@ Wb et R EEEE T Eg8
G BT ﬁﬁ%’&ﬁﬁﬁ@ﬁﬁ?’iﬂ%ﬂiﬁ CEMEEHTR AR
%&Hnﬁ'%i&):? L ACE SIS L R
%%E’Jﬁaz‘%«%ﬁ‘ TECH TEIE ) KE o DIRZHE
HIERE B2 AR S PR A B B R M S e (=1
7 » 2006 - =180 ; Stott, Green, & Francis, 1983; Westwood,
1997) -

BRHerE (2003) Rt am i E R iy - fEHIERE
e ee —EALHE MBS - ERE — B BERER
B IYEHE (H37) -

Ta’}; B ARG a2 EHSLEEEHREH - 8
- ACER ~ 2 RS |
% B2 R o H E—— WA R AR ETE - 2L
TCACER AL ACR
WAL E F o E - EE LY - B AR ES
gﬂﬂ%ﬁfjﬁﬂﬂig

SR ERER BN R 2 U e BRI Bl - BBhER L3R
ZIOLRE - WCLMERHCBER T - R R RATR ¢ S5
FUALIR 5 HES A A fr AR SR IR -

FH AR D24 2 T ke SR (diversity ) 1Y
AR ER AL Bl A SR AR IIEIAETEE%H@E’DK
5~ SRy S URIER RS - DURGE SR Sy
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~

[~ BEEs

( uoyndNpPa Ul W)
HEERE
SEPEEUE &S
Yo (AusioAip yuspnys ) Rl
AQWWJMRV 2E A e =
(&N ) v WAy HEETs LEALE2 A w5
NE2N - - ) (Aunba) %
s -
(3% « [(B/EIH - BZeE . oY) BE o ESfT
EWEL
(=ESHNES

C BEWEHEB BT - S8de | DY) LY

HEzWESE T & WE



#R#5 Tomlinson (1999 ) f1Bearne (1996) fyzds% »
%o b B B 2 MBS 2 8 L i by S A (&
) e

St s (Council for Exceptional Children,
2005 ) HhR (EHEEE L EEET) (Universal Design
for Learning) - fEHWEHESE L LAY E AT EA M
FrEE (H 4)

EEEARENAE — RYISEER - (IS m g 2

HI5R5 e

Bf - RERBSSHRENBBND

RREEH FHENHE RS

RESTEDEUNUBRIL

ZIUImZE BHERDHE (RED
B2RE PRRE BE-R RHERVEMA
TEIAL BEeS) - MRl - BE FFAED
BEBEHE FoEBAEE S )
EEE TLEE)
2B it B2 mE (learning profile )
pEil e
et RS AR l

By A2 X

BRKE . 2E Bearne (1986 ) ~ Tomlinson (1999 ) o
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RE — (S ERVERIRREE - BT A A2 B R A2 BRT A7 5
e HPREK

EY AT A B EAR R —ERYE N NEER - IFEDHR AR
e - HTA R ERa S

Bfrgat DRSRATE - WS A RREER G A
i (assistive technologies) -

KEGE - (eSS E THERR L T B NIy
oL BHE

IDESIWEW L LS v TN Gl

PR ER I E SR A AT TE I

TR ZAT 1 RS S S BRI E b -

SEL % ] ##’Eiéﬂ??%%%%?é@%g (2001) (£

J RS
%’ﬁ(fj’ﬁ/ﬁ Lﬁﬂgﬂﬁfﬁ‘iﬁﬂri*%fﬁiﬁ’ﬂl)\iliﬁ H

RO A S riERE , REI (H9) BEBYE -

r T

oy £, 7

HFs NS R EBHEZRNE HRA BIREE (Ference
Marton ) Ay T #5355 |, (variation theories) HIAHE R
FIERERE B IRR - %?ﬁ(f%tﬂlﬂl@%%ﬁ%‘h Cms 7k
I~ A~ AUHE - MRIEE 2005 0 H6-7 5 FIREE ¢
2005) :

Hie— WEYWEHR " LT, - TR/
TR g5 2

gre—— 200l TRy (ERBIE Y H S E
E”] AR

TR EE s R A
SZIE%T’FT [FIfERE 5

Rk
if%ff@ﬁ%zﬁmﬁfjn I

B - B



T e ERBNERENR TE2EAE
(object of learning) » B[ THESEERRYE HFE - FEHBEUEM
ZENSEEIRRE E o B ik EE (2005) RS WILAGE
THI USSR (H143)

L %&%%L% p——EUATEDL T » SO
SR

2. &i@&izmw T IS BT HER A S
U » 53— EIE R

3. HERSAEA )% G TRV R

4. e Reh— TIRF—HEE - SRR
IR |

5. [F—fiRk » AR — PR - R R
B EEf B S EAER -

ERE SR T ERE ST ) B T EEINE ) DK
oM EmHYEH o MME = KEE S (Lo, Pong, & Ko,
2005, p. 27) :

V1 —— S48 B N A RS R 3 E 7 1A s 5
(variation in students’ understanding of the things to be
taught)

V2 —— Z Al pE B A N SR [R] 7 DRI 5
(variation in teachers’ ways of dealing with particular
objects of learning) ;

V3 — FIH % 5 (F R ETIEE Al (using
variation as a guiding principle of pedagogical design) -

EHE I 8 5 M G R S B B e B A T
(MR LA ) W - a8 S R Y 82 2 R Rl
FEFHANFRIBEATEL - M2 FEEMAER (Lo & Marton,
2005, p. 148) - [MLZAMMNEE B O EBA R SAMEA
[FIS2 2 ek RMPIEE T 2EANE
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kA : TARGET BB DHTA

B[ R#E

B8 (B>

S @i
FRRRAIT
SEMNNRHREDR

E 3 1. REEBEEN
(Task ) HeE

2. REELIEN
RUBEERS
%

3. FBEFL

&h B4 L8
( Authority ) BIEOHE—E
NBTRE

s 2L HIFRTMIBE
HEANRBBNE—ED
RERHER
SRRB|BLAEEITIEED
DRE - RBZYBRE2H
#E - BHIR - BEMRA
BRI TRIEE IR ©
SRRBLAHBE—BR
B - M8 BRrEmNHE
TSEBEMAIBER ?
MBRARLHLEERE
EMOFEERARE FEUIRN
T <
MBRILL RS LHEMB
HNERTBETURRENZ
& MEEREARK?
MIEENINREEER R
B

FRFREN - ITBERR
tH—SE 2 BAAYIR S THRIRE -
TR FEEHR
MEBRBBLIBBNS
£ - A8 —mEmM SO
BRETER?
MBMATHNRBEIR L —F
FOIGE - —H4F SIFRMOM
REBRR<

RERLEH - MBEE
BINRRER?
BRBLBREBE - 178
BBt R HARBIEED
BE - MEBKRRIEEIIR
EBER?

MB BB P HIRNZBRIR
HPEREY
M8RE—ERELEL—
BEAOINR - #24EB8DH
EERC

ERBILES

BEgLE
(3RXE - 20035

848N (LE
RRAORITRH
BAD

B

( Fredricks,
Blumenfeld, &
Paris, 2004 >




=7 (i)

S @i
B[ R#E B8 (B> FRRRAIT
EEMNNRRER
aF BRSTRMS A8 REEDIMEHE BBRAMBER
(Recognition ) BRAHBEEN T-MEBEENNEE B[ - 8800

WHE
( Grouping )

e

( Evaluation )

(S
(Time)

5]

R 5 08
& > WLUBES
s

SRR LU
PBORBIKS
EF BRI
L

OEEN2LFE
RMHEHRS
R E

B
A8 REPRSS NS
4 MBRABSELHRE
R
MEBRAPLERNE - B
AESEM ANRELR
B

R8BI NER A NS
J5ER?
RIDBRBENSLEED
MEFENBL - REEK
FAREMNB2ERE R —85
B

MBZ B/ MERER
BIFSEAR?

HWMBLAFEHELE -
MB8ERARITIDH - ME
SREBURRER <
MNBLETURTHUER
B EECEICEE -
B TULLERS2BERK?
{RATE AT LT LR
MERANEZ—NIBENS
BEER?

MEBEPLHED=RM
REMPITNRENEGH
R
M8EFEERE=NS4H
BRENHHEB - EHRE
B

R EERRRNEE -
BEREEFNSL88HR—
5o MmizEEN2L85118
k1

(Stoll, Fink, & Earl,
2003)

BRIANBEZ
BRE (40 Ames,
1992a, 1992b

DRI NSRS
( Tomlinson, 1999 >

BRRR | 2EMIRS -

ES
EDt

~ 3EERE (2000 - B 144-146) o
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FHERIE S R IEAE 2000 FEHEH T BIBASE A 2R R
B S E) - i RS LB R SR
R - HEH " MRl E], (Enhancement of Learning
Motivation in the Schools, ELMS) ( #kEgA ~ FEHgas »
gRkE > 2000) - GHEIFHERE TARGET 047 1%
( Epstein, 1998) - A8 TARGET - Ef5##3 (Task) -
f#77 (Authority) -~ 8% (Recognition) -~ 4348
(Grouping) -~ ##% (Evaluation) FIFff (Time) -
Hrh BT R Ay — S - (ERACE B OB NS
Y ZERE

TEF —RYNE - FEPCNEHF R R /N2
e~ B BT B ) B8 (EEE R
A 2002) o EEFEIVEUESE ¢ T IRTESHETT E
ELML BT A B SRS R AN ST T - RIS e e NS
REIFAR I (E - SRR EEERES) « TR ~ DU
MR E S - EEMIIE CE ) - EREEEA
) (AR ~ REEAE > 2002 > H11) - eZafElNRRS
TARGETRAAEZE LA HIIE] - AR Ef R A2 a1
fRIE Brophy (1998) WEAGES ' T IEM TARGET 5
— IS E AR o T S RE R AR T A I R S I
AR SRR BB AR SR - mAEEE
2002 - H180) - FHEURZHASE 5B RIS R SE
HERFEER - LU HFE S MOE (FT - Regs
2002 » H 436-439) -

{65 72 SR R B2 A B ER 1T - IR TRE T

B Yy B T B S S U T
TG EHE AR E (2 2B ) e
4
AR ETAS St B e A= SR AR B -



D. 2ZS8# @ SRA
IR AERF SAETRBI EEEE T - TR RIS
E R AR S M AEE N (L) ~ BT o BRA LR
SR R PRI WAL~ SEANRE 2 ~ ROALE)
BSE o b LS E AR RS E s - wine
PEPEIRTABRAR ~ RIERR 7% ~ KEE-PRUBL T RBIFRSE

Stoll, Fink, & Earl (2003) fi{% Dweck (1986) -
TR 2R R BB RAS TR - RIS - JEEREY
A ES RN ARSI A (RSN -

% A (engagement ) J&EERHORIE AL UACE AL Do
L o B4 AR TS TR SRR o T
Fredricks, Blumenfeld, & Paris (2004 ) ¥f " &% A |
(school engagement) {ET FE=RaAT » LA =38
SRIEBITENR A ~ EREIIE ARREFIREZA -

TENE AR EE TYI=77160 (Fl40 Finn, 1993;
Finn, Pannozzo, & Voelkl, 1995)

T} AAEERS R ERE

FRIRED) 2BWO

¢ BRENEEHD ¢ ER 87 Ceffort) BE
¢ BHILEDHPETRTEERINE )

N N= PN C ¢ HEFRDIENSB

55 B RBDRDMEEH ¢ [REBEKBIOITER

) ¢ ZEEANRIER
¢ RPABECBENBRBNART T MSEm e

B ¢ ERATHEN - AeE0ER
¢ R BEFBER#GERE mERBNBARHE

(ELEIEN=hE ( self-instruction )

B RRIE | &2E Stoll, Fink, & Earl (2003, p. 34) o
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1. E@eyAT o ABESTHA - AIERE F AR A R
HTESE

2. BANZEEAPNE o WEES - BEE - £ HiE
PRI R Em ST 6

3. Z@MEBNAMIEY > WIEFEERE RS -

BB A EAEER LR AR IS B S RE - Bl ansl i -
DU~ B D ~ LIRS © B 2B SRR R AR R
5 B B RN E i - A LA A T iGRE | B K
( Csikszentmihalyi, 1998) -

PO AT IR E AR PR A A
k% - Newmann, Wehlage, & Lamborn (1992 ) £/
TAFER SR FEDRIVEE - B - ZEF
e ~ LR LIS E BT (egde ~ FL77 > 2002 »
H194) - EthiE g B aCRRATTR Y2 BiE% (Brophy,
1987) ~ S2EHEFMAEEIEE —ErIBEE: -

BESR » bR TR TR A S50 ST o
FOEZE o S ELEE (f1] Weinstein & Mayer, 1986 ) f5H
S R B R TR - PR e
&~ BEEAIFRE A -

TERRBEIIRAS T WPEE R Flr i B 2 A 2
Fredricks, Blumenfeld, & Paris (2004 ) 528 FEKEL
FLBEM SR ~ A~ ARE GRS - B 1M SRS R
(REEt) -

FE A JgHME > Connell (1990) FREEALHEE
ERA1E (relatedness ) ~ HF (Cautonomy ) FlfeJ7E%
(competence ) MIFEZE - BIIEEIRME A AHES - =il -
(R e e Sl == M AN ==~ A N L = e



®RT  FEREEERLERANEERR

A= e 31

ZEMsz iy e B EBMEISZHEF (social and/or academic
support) .
s MELF (RWRESHEIERR)
o RSz (PIWEENREENEENS2BERA
BERBEHRNTHER)
[E ¢ ORTIHHRR - He NIRRT TMIAEDD
BIREMENEA
« FENESREEFZEREFTRIBRBLOBA
REEE ¢ e BRENEWRENREESRNEESR BN
BENTREA
BT M2 i ¢ BEEE - AZRRVBRZINZARE - BHLEIE
SEBENTREA
R * B Cauthentic) FEKEHMNB2BEFERSE
BAB R

N

ZINEEEE) . BIGEEEI 55 REMI B HEEIE
w (MNEEBE CRRERERY)) ~ HRIgE T (RN
W& T DL BEMGL ) fIREES (HRE CHEAHERE
EEEREHEEN ) =% (Connell & Wellborn, 1991;
Skinner, Wellborn, & Connell, 1990) -

LR ERIN S 0 2ARBEM NIRRT EE
— iR (good lesson) (Rudduck & Flutter, 2004a,
pp. 79-86)

S U A RIS

FEIRRE - B AR
FAwpkEIE

Atk EE 1k -

18 BB T FREL AT A B 2 2 L SR X R A S A

M
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Rudduck & Flutter (2004b) i#—:5 RIS E
ko EREH (s B A i ABRE R EEENE (identity as
learners) AUz CAEAS) o

E. EERZFER - RE

TP TR ER R T R B R IR T
ks A AMEIRTEN 5 > FHICLAE SRS - R
fet Bl R /g X (high order thinking) -

o

HRIEVEERE (inquiry learning ) J& 5/ E A3 iRiE
PORAGRSSEERREEE) - VMBS - WIE
FIEAFIEREE T - $RFEA SR R S R i 52

1]
>t
&

CHEBRLERABRERBERRANEN

=353

R
13

il

B9 R

W <

\/

= al

B8
Z 3 F & 8%
2R sz 7

l

BLEBEESMRBBENZR
BLEHSARR0MAT - RBIVER -
URBASBHERZB

cd

SRR - Rudduck & Flutter (2004b, p.177 )



23 (problem-based learning ) Mig@EAZ24] (issue-based
learning) - EEEZFZ W EH< (National Research
Council ) $#RFENBEERFEAFFE L B TR Y
BEEA R (FERE/A) -

TERE T EAERE S 7101 > Paul & Elder (2005) fR#%
MAPTAE HE AU B B B R A > R T R pE A
(universal intellectual standards) - 1 LAl B&2 4 B2 7R 5 |
BEARZ (FFREIL) -

L - BEME (2003) By (et e il
MEMEREN B %) B T RNEH SR EE
TE o M T IE M E R B EE (H 33-50) ¢

Bl - PG AT A 2182 LB L AR 22
2 MFHESRIFR AN 2 E I RER] -

BAl = o BEERTZAIMN R o AR AN MR
FREANTT B - EAEN SRR

Bl = o R ASE SV — BRI AR -

Bl o PRI AT LGRS T HEM - B - 2
(Q-R-Q) Ay -

B E 0 AT ERL AR IR RE L v -

BN RSB SR (trial-error) AR -

B RAMTETTEY - AREAM T RARE ) FR
AEREFRE Z UL TR

LA EAFINERFF IS - F )L - EEMTES (2003 ) Z

dE MR- ElE A B~ (H 55-56) ¢

1. BLEREE - 99 - 831 - F & - BE (label, identify,
find, notice, see) ;

2. [ ~ W - JEHE - BIIE - #EET (compare, connect,
analogize, contrast, infer)
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&\ RENFHEARARDEE

N RENATEE

1. A BBEECD 2BERH BBERR BBERN
BBEERN REE-BF RHEOEE OEEKRE EBERKREH

NBMEE 8 PRE R HEl - BB 8- 2BH
IRBHE  MAREM  NXEME
B8 =] LT e Ly
BRBEE
®-HE8
prEme
cBEHES
e

2. g% 2BEHC SBEEM FREERFS EEIIY
R2EEY HERET ADNEST FB3BE LA S
MRENES ERERT WERLH &I B2BE
BRi HETINE ®

5wt BBEAE  SBIEE GEAAY S8R
BEpEm  FESET  WEBOE  REROT
BB GELER  ORTEES RSN

i B

4. #E BBERL BPBEGS|] TROEE
PBELME WERHM SIRBAN SHURE
BENSN FERE-  BOESA
S BUSEE R

ErmEL

ik

5. %4 BBIES PBIEL PEIEL  HEOLE
BBEoR BH - AY BoREe) BoREe  ARSHD
EEmSET EENRE  AReN BReNT b
BuReRE mEESH  AkE EaEs
e
%« - - -BTEETREGRE- - - > D
D - - RESHSBMNEIEENEE- - > 2

BRE - 1ZSTEREIB (1999) ; 328 National Research Council (1996,
p.23)e




®”N  BUEERERHAARERA

=% G
BWE ¢ NOEBEHERM?
( Clarity ) ¢ FOEHBE—ERT @
* TR BRBITHET?
AL o BATMWOME . BEIRLER ?
(Accuracy ) ¢ BAOLUUFEERLERNESIERE
¢ BAITORE TSI E R
=t s IROEENEE?
( Precision ¢ FTSSHREDHE ME?
s IRTEERE?
HRE ¢ FLERUEBESE?
(Relevance ) ¢ IBLER S EYBHLIS SRS
s FLeENOERRARESESE
RE ¢ BEZERSTER —BRANZEE
( Depth ) ¢ SlEEEBEL S EEER N
¢ BRFRERIEMLHE?
EEIES ¢ BREDRERRE—RBEESEEEE Y
(Breadth ) ¢ BRESEEZER—B8H
¢ BAIESEEHREEMSERZEEB[E
e ¢ BEMS SUBERN SEECEERENSE
(Logic) Sae
¢ VEERHERESOMANE?
¢ {RORIREBRLEER?
EEM4 ¢ CETREEZENEE
( Significance ) ¢ SEORHMLSTR
¢ FLEEEFEE?
% ¢ REDHCEEZEYUSNR?
(Fairness ) ¢ RESHEEN TR TR AERE

BRHIR | 1B5]E Paul & Elder (2005, pp. 8-9) o
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3. FEE ~ HEEF ~ ERFF -~ 0~ BE - BN
=4 (list, sequence, order, classify, integrate,
pre-summarize, synthesize )

4. et (RDERERTRE) -~ 578 ~ #87= (decode questions,
instructions, directions)

5. fRAE -~ OB RE - B H 8 (encode, answer the
question, solve the problem )

6. [WEM - THH - 55t~ B (apply, predict, project,
hypothesize )

7. FEREES ~ Ti#5#m (re-summarize, conclude) -

F. EH : 808 - HER

REHAEE  REAZBNGEELE4LNE G
(learning acquisition ) Z¢Z4E (mastery ) 2SR &1y -
EEHERRE R o SRR - R ETE - FgE -
REFS ~ MEA% ~ BULER ~ G - BRMRSE T A A FTE ML
2 - PR LR EE (habits of mind ) - 7E75 22 HE A H
7 (Joyce, Calhoun, & Hopkins, 1997; Klee, 1947; Krashen,
1982)

IR AR RE I B L A BRAIRE ~ BRE T - HeERAERY
FH AR ($EERE - 2005 5 Ausubel, Novak, & Hanesian,
1978; Brooks & Brooks, 1993; Perkins, 1993; Wiggins &
McTighe, 1998 )

1. RAEM—— FESURE SRR A AR - T
WTERE > B A BENEE

2. AR&HELS—NEHRRELARE 2 W ATERE > mIESE
RO

3. Hm¥HE

REFAVIIGH T - BT M H BT



4. BREAR—EHENER TG SRA RSV ;
5. R HWHCOWEE T ENIEME T EETT BRI

ZANVTE 20U RF TR DU T RS2 AL i R RS AR T -

BREBICRESFHENMIERERER

2 Jﬁfﬁﬂcﬁu,\%{ EEAR AR HHE T E
SENTEIGE - AR S SRR By - AR R LR
SN TT R A - ARIRATI AR, - FEEARI A — L
R EFEIBOURIHH 1512 - (FRaEmE S BT
L - SEZE IO = M PR R B R R T YR R
z[g o

geot - ERE S - T EMEBERGEEE ) RE
H P ERE BTSN N B LS R R (R b L LA R T B A
B o IR BB F I A E NG ] (7
FETPSE 0 2002) o SRHDISRE R UL BIERIE SR ARG
ﬁ’fiﬂ’]ﬁ*ﬁﬁiﬁ (RE) - EAUGER T IS R
A FAEENE - fEn BT 2 Tt £ 8l
ARMETRIE > TS MO SRR B TR AR 2 R 22 L2y
e A A DA AR — B F - B““fﬁaa}ﬁﬁrﬂ ARZLh
RIIATRMETRREG ~ 25 A AR ER TR - 18 SEREY
HFH R SRR - SRS IEERUGEILL
15 o i 4-P (R~ A8 i~ BF) TTENH SR REIE R RS
FIRE ~ BTTERTE] ~ BT 5 R NS B B (2=
TAE - 2002) o BEAh - Bfila] DI RHE SR A 22 ER L B e
FREgtedicB iyl it (JTaAmE « = 74 - 2005) - fHERZE
MERREP IR R Z RAG A  E AR EER2
AFTE) ©
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Bt : MBBR/RPLARERINNZBRNIEBINE

Zrrmsk B R (mF)
¢ RIZEE (WEEBBRBEIN

> FEERIT ) BEMTAIH —>
¢ TZERy, QVEBIS | EMESREI
HEEsRE
20 7'
|2 B | STEER
" 2E (coherence) ! F5tEl
=L 1
Ry L
0 B HRIFE R (#F)
® > ¢ ERRES N
(e ¢ BBOURTY
- .« BETS
2 1’ -
4-P17 A
3 R —H 1 TAEEEISR
5= ) A (consistency ) : ( backward mapping )
7 1
28 (#11)
|+ 2BRBEOR
¢ RERIR
¢ PHETHDPBHRSE
FEENEiE
Y

A

5t 4-PiTE)IAZRARE S 4R ( problem clarification ) ~ 48 (planning ) ~ %
( programme action ) ~ £} ( progress evaluation )

BERHRE  2EZF5 (2004) ~ Dimmock (2000) ~ Dimmock & Lee
(2000) o



2E R

FroLig ~ 2= (2005) o (GmER RS EAERAE E G M EAH
o) o (FRE - BU - BuE) o 1 H12-18 o

B (2004) - (&FEENELA BEEHEMENE —
NETFEEWRRE ST ) o (GRIE - 80 - 2uk) -
281 » B 30-36 -

OL - M () » =HiE¥E () (2003) - (&%
e TRt e R B0k ) o BN« lsa
NEEH R -

- (2002) o (HE TERNRE) o (REEER
B FLAIEEBEEEA) - B2 H2 -

Hf (2004) o (BHEERREMENESEETR
aTHlRE ) - (BEERATFEE)  F£3 -
EH9-26 o

B (2005) o (EHEERSIHEHINGE @ [OEHELATIE ) -
(B2 »F383EFE1-2 > H1-23 -

FFE (2006) o (EERNEE - wHEMEEHE - =L
(REFZE) B ERE) - BT (HE)
(F— it FERE ? FBFEABFREE ) (5
169-193) o & « sl RE It ~ BEBEEWIRAT -

R~ FTEARE (2005) o (N EERIEEEERIRE A
RHEREIEE) - (REEEREY) > HUEE1LE
H 50-55 o

B R (2002) o (HHRERKE) - #iekd
o REHE (WE) o (—EEARED - AR =R
BEHL) (H 435-448) - &Ik B8 - A S -

-~ HEEEE (2002) o (BERE - SEuRlHEE
AR (B8R ) AR LR ) - EiE T
) o (GGRIE - SR ELERy - Friticn s 3%
) (H63-92) o &« il KRE LT -
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FreE T (EFEEFEEMFTEE) F (2002) -
CREHERS R F AR AE RS ) -
i AN H P NFHERS H RE T
L EREEWIT - HEAEES -

T~ BiFEHE (2004) o (fRAT S mREREHESET) -
(IrBEERSE®) BT H1-7 -

Brilys - B K48 (2003) - (HHM#FEHNT) - (EA
HEEE) B8] HA40-44 -

mER (2004) o (FRUERTEEHRE) -
(LiEZERE) - 2878 H40-42 -

FRAfE (2004) - (CERARLGRIEEEADRRE ) © Hopfk
() - (BEiticE i E ) (H1-27) -
it B DL -
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Exploring the Core Elements of
Improving Classroom Learning and Teaching

John Chi-kin LEE & Julian Yat-ming LEUNG

Abstract

With educational and curriculum reforms taken root at the system
level, global attention has been focused on the effectiveness of
learning and teaching in classroom. It has been recognized that,
after all, the success of all reform initiatives has to be examined and
measured by the impact of teachers’ effective teaching on students’
learning. To support the further development of the Partnership for
Improvement of Learning and Teaching (PILT) project*, this paper
reviews the research literature on effective classroom learning and
teaching in an effort to identify the key elements of effective teaching
for teachers’ reference. This paper presents an input-process-output
model that embraces 5 dyads of core elements, including: quality
instructional design and quality learning ethos, variety and variation
in instructional approaches, high motivation and high degree of pupil
engagement, deep inquiry and deep meaning in learning experience,
and powerful effect and acquisition in terms of outcome. In following
an action research cycle that comprises problem identification,
planning, program action and program assessment, teachers can refer
to the core elements to make their continual effort to improve the
quality of learning and teaching in classrooms.

* PILT project is a 5-year project undertaken by the Centre of University
and School Partnership, Faculty of Education, The Chinese University
of Hong Kong under the sponsorship of the Education and Manpower
Bureau.
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