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Leadership Role of Panel Chair in the

Implementation of the Newly Revised Secondary
Chinese Language Curriculum: The Enhancement of

Professional Knowledge and Collaboration

TONG Choi-Wai & LUI Pan

Abstract

The Newly Revised Secondary Chinese Language Curriculum
of Hong Kong was implemented in September 2002. There were
significant changes in terms of the concept of design and the
selection of learning materials. The injection of new ideas in major
issues, such as the principles behind teaching, demanded the
corresponding enhancement in teachers’ professional capacity. As
a subject panel chair, the steering and implementation of the
curriculum reform, the upgrading of fellow teachers’ knowledge
and skills, as well as the shift of the teachers’ attitude toward
curriculum and teaching are crucial to both the development and
the realization of the new curriculum at school level.

Shulman was the first scholar to bring up the concept of
pedagogical content knowledge in the 1980s. He viewed that
teachers’ professional building should not be confined to any one
kind of knowledge, but an amalgamation of all the essentials. Such
a capacity building could not be undertaken by an individual alone
but required collaboration/participation among colleagues, and the
enactment by the management. In the 1990s, teachers’ effectiveness
has been further viewed from the perspectives outside the individual.

This article analyzes the operation of a Chinese Language
Panel in a local secondary school, and explore, in the process of
implementation of the newly revised curriculum, the states of the
teachers’ professional knowledge and collaboration, as well as the
work of the panel chair in enhancing teachers’ professional
knowledge and promotion of collaboration within the panel.
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