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The Link of “Group Preparation” and
“Peer Observation” to the Process of

School Improvement

Tong Choi-wai

Abstract

Under the pressing demand for in-house curriculum reform,
school teachers are experiencing a harder time than before,
both quantitatively and qualitatively. They can no longer
work in isolation but have to work in collaboration under the
whole-school and/or cross-subject approaches of reform.
“Group preparation” and “peer observation” are the two most
common activities at schools to cultivate collaboration among
teachers. It is expected that teachers, through participating in
such activities, can exchange professional views, increase
personal teaching capacities as a result, and attain the purpose
of school improvement ultimately. This article first interprets
the meaning of these activities from the perspective of school
improvement, and then uses a case study to evaluate the
effectiveness of such activities.
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