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Specification of Education Output and Power:
Per spective from the Imbalance of “ Stakes’
on Extra-curricular Activities

Chow Chiu-woo and Wong Ngai-ying

(Abstract)

I'n the current education reforms, education hasbeen
regarded as akind of cgpital formation. The intruson and
control of power have modified the space of extra
curricular activities (ECA) and have created an imbdance
of “g&ke.” This papea on analysisof the changesof ECA
since the 1960s reved s that while ECA in schools
expanded, the room of youths' leisure shrinks.
Furthermore, it is now under the trend of quantification
of educationa outputsand theindicators invaved become
more and more “ high-stake.” Conseguently, human
becomes an item that can be counted and managed for the
manipulation of enterprise. ECA changed from atool of
cultivating a sense of belonging and obedience in the
colonial time toa meansof producing conformed person-
ality usable to capitaists. This paper concludes by argu-
ing that human-concern should be the basis of education
ingenerd and ECA in particular. Invdvement, rather than
counting of viable results should be encouraged. Mean-
ingful narratives from ECA should be soread among the
public while educators should a so keep them in mind.
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