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Mr. Royle  Mark

Wow, Mark, what a fantastic piece of writing! You’ ve
really made me happy as | read about your skills that
you learnt! Well done! (23/10/98)

Mark

Y our comment is very encouraging and made me feel

very happy! Thank you!

I like your great long nice comments, it is so
encouraging and made me feel happy, not happy, but
very very very happy! (Chris)

Vivian, your comments have made me very happy!
I’ mreally glad that other children can appreciate your
Work! (Mr. Royle)



My comment can be much better indeed and thank _51

you, Mr. Royle. (Vivian)
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54

conferencing

ownership Mr. Royle

When I’ m doing conferencing with writing I’ Il pair
the students, a stronger writer with a weaker writer to

get through a process.

At the very first stage of conferencing, it is just
sharing stories, sharing of ideas and then giving each
other positive reinforcement about what they like

about the story.

At another level of conferencing, they have to ask

questions each other. They respond in writing to what



their partner sad. They go through the process of
reading their story twice. During the second time, their
partner can stop at any time and ask questions. At the
end of this reading, they have to write down what
their partner like about the story, what their partner
thought they can improve the story. Basically, the
design is a positive experience working with one

another to improve the quality of the writing.

The child has the ownership of the writing, the other
child is not allowed to take the writing away and start
correcting. That is not a part of the process at all. The
ownership is on the child to look for what needs to be
improved. The partner can say, “I don’t understand
this part.” Then, they can make it better, so their

partner can fully understand.

Mark

Today, | learnt about how to cooperate with a person
who had never cooperated with. | showed my partner
my story map and my group’ s big story map and
asked him did he like it. | practiced my English skills
and talked softly but clearly. Sometimes | explained in

Chinese also!
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I thought that lesson was helpful because |
cooperated with my partner very well and he also
concentrated when | was talking. He even gave me

eye contact so | was quite happy.

project journal

Meece 1991

Mrs. B

| give them some sort of tasks which are open-ended.
They could turn out in different ways, like

investigation and problem solving in Math. Or in



English subject, to find out about something in
English. They could present it in different ways, they
might work in groups, they might work on their own.
They could use their imagination to present it so that
they show to other people or written down and

display on wall.

This is so good for mixed ability group as because
you put in the same idea, you fit in the same
information, but you get a different outcome for each
child. Each self should ideally feel confident and able.
They can contribute whatever they can contribute
and give whatever they can give, not feeling degraded

becauseit is not as good as next person. (Mrs. B)

scheme of work

teaching

resources
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Say, Geography, the books in Hong Kong schools.
They are Hong Kong published ones, they are just
the facts and there are questions. The answers of the
questions are there written. You can pick up a
sentence and that’ s the answer to that question, But
the ones that we use, would say, “ What do you think
about these people in the picture are feeling? What
can you tell from the photographs about the life styles
inthetown? How do people earn their living? So it’ s
like being a detective. They are finding out from
photographs, maps and so on. So, they are not being
fed with information, they have to use their brains.
(Mrs. B)

| feel like that here, | can experiment a bit, so by being
reading about some good work or some new ideas in
education, | know | can try them out. If some
interesting things happened in the news, the new
airport, for example, | can use it, using my own
imagination to look at. So, | can be just more creative
and | think the children are more interested as well. |
may become more confident and more independent.
(Mrs. B)



TARGET

Maehr and Midgley

1991
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105

No child is expected to stay up late and finish
homework when they should be in bed. Teachers
should make this clear to parents repeatedly in the
parents’ letter each term and in parent teacher

interviews.
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4 A 1

CK’ s English skills have developed this year as he
has learnt to use English for communication. He has
demonstrated that he is beginning to apply skills
learnt in lessons for his own English language use.
CK showed accelerated progression when working in
regular micro-teaching dtuations with the specialist
language teacher. CK is able to extract regular
information using written texts that are less
linguistically complex. He regularly needs to read
non-fiction books to improve his understanding of
written English. In turn this will help CK to build his
vocabulary, writing and grammar skills. At present CK
is at a developmental level in his use of English. (Mr.

Royle)

Butler 1988



Mrs. B

What they most interested were looking at the grades
or the percentage. There’ s not much to tell parents

besides the place in the class.

They were always very scared. Because all the time
they wanted to get a thing correct. It had to be right.

They were too frightened to put it down. Because all

67
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the testing, all the time just testing, testing, testing, so
they were frightened. (Mrs. B)

The were tested very regularly.

I remember when | first started there, the head of the
English department, and another woman in English
department has been educated in England and they
said to me, “Oh! You' ve to do really interesting
things, read to girls some novels, stories, plays, do
the things you do in England.” | read them scripts,

lines do alot of interesting things.

Then, in the middle of October, somebody said to me,
“How far have you got in the text book. You
supposed to finish and then we’ |l have our tests.” So
I"d to buckle down and do all these pages and
exercises | had to do because they had to do tests on
them. (Mrs. B)
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Diary

A good start made. Happy New Y ear!
Now on anew reading book —good boy!
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Jeff.

WEell tried in class today —good Maths work.
Thank you for covering your diary. Please
remember to bring your story on Monday to
sharewith us.

Good progress being made.

Have a good weekend,

Mrs. S

A good effort made today, Jeff.

Pleasing China Topic homework, Jeff.

Hope you are alittle better, Jeff, Nice to see you back.
Tried hard in practical Science. Also “ Willow Pattern”

work on display —good.
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Work Assembly

0815-0855

DT
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0940-0955
0955-1015
1015-1100
1100-1145
1145-1245
1245-1330
1330-1410
1410-1425
1425-1515



Ms.D

77



78

Ames

1983

70%

topic

DT

IT

50%
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16
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TARGET
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TARGET
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1997
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1988
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1996
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The Crux of Educational Reform:
The Nature of Learning —From Mainstream to
I nter national School

LIN Man-sheung
WONG Hin-wah

(Abstract)

This project studied the change of motivation
patterns of students transferred from mainstream
primary schools to an international school in Hong Kong.
Students, parents and teachers were asked to compare
their experience in both types of schools. School policy
documents, student handbook (or diary), school reports,
textbooks, etc. were aso used for comparison. A
framework of six dimensions was used to analyze the
data collected. The six dimensions are T ask, Authority,
Recognition, Grouping, Evaduation and Time. Together
they form an acronym: TARGET. Results show that
when students move to the international school, they are
more sdf-confident, take more initiative in learning
independently and the goal nature of motivation is more
mastery oriented. Mgjor factors influencing the change
of mativation pattern and the use of positive study

strategies are; appropriate task design, teachers caring



atitude and warm school climate, positive use of
student handbook, less emphasis on social comparison
in evauation, less amount of homework to make
sdf-initiated study time available, flexible time table

arrangement and more resources.
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