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FERE I 22 E AR  REMARREEERNHENE LI LES
Bl RE Y R BE(Mastropieri & Scruggs, 1997, Smith & Friend, 1986) °
HREAFRNEEREMTR@BN 2R 2E > B4NFEERR
ERESTH A EHBOM EITREE ~ AR - 207 o DARICHTRY AR A
BHEA SR BB - KIBEERE I ME - RT SRERE
HIEE SRR Z b » TRE TR &2 BT H R B #9223 (Swanson,
1999) - manfahE 24 BEERE ] - —E &P 5 A% (intervention
study)H 5 B 5 9 #E H (Swanson & Carson, 1996) °

EENEPBELWESHEERT - DAL T BMMEREREE
T EERTE B EVTR RSN AEET T AEN
W BEBRMAETRS4ANEERE - HABRIREEER H—E
BT AERE - EEMEEEY  HESFEERTELERKAN
DR > HRENTFRETARE RS  ARGES0TNE
B ftEfrHEEn g - RReENRAERIEES
BB - {KBIFERE JI3E (poor readers)iy FIFERAE - BERBRFLE
HIAER E(Just & Carpenter, 1992; Swanson & Alexander, 1997)
FOfZ B E SR A05R(Afflerbach, 1992; Anderson, 1994; Anderson
& Pearson, 1984) » FIN_EFFEERE J195(Foorman, 1995; Goswami
& Bryant, 1990; Perfetti, 1985) ~ AN {&155& F BFE R I&(Garner, 1987,
Paris, Lipson, & Wixson, 1994)F1/K ik 88 I B #E B RE R RV R 3 ER
H1REJI(Baker & Brown, 1984; Dole, Brown, & Trathen, 1996;
Garner, 1987; Paris, Wasik, & Westhuizen, 1988; Wixson & Lipson,
1991)%RIFE - EERE T MR ER AR EERNGE - K
Y& R i IR

L FRE B RERE TR R - 24 B REERIEAEE
JIREEN AN & EEBARE - KAEEHRBELEEETRE
W Z AR B EEN S - 24 EHERNENRES ZREE
M5 22 & (Baker & Brown, 1984; Mann & Sabatino, 1985)  ffij
H#EEERER Ao BH2EEeiAEITHE N LORE
2 = B DR AR B SE VERRE » {E M IR R E L 1B BY & 17 (Dole, Duffy,
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Roehler, & Pearson, 1991; Kline, Deshler, & Schumaker, 1992;
Palincsar & Brown, 1984; Pressley, El-Dinary, Wharton-McDonald,
& Brown, 1998) » [KIIt T MERE VISV 24 7R E I B AE R 7 |
HYRRE - W] DUA B $E 5 A0 4] A R i 2 Y B G RE

BEFATNEE GRETRES IR AR INREEEEER
IR BT - FREUR - R EBEREE & N ESE E HE
FISRES EHEEFTEEN NS - BFRESEZERRER - BRERETRIE
B9 AR SR8 F 7 T DUT 2l RO - (1) 131558 A SR g 5 He
REREER - DI RERE DR ERRI B (Garmer, 1987,
Malone & Mastropieri, 1992; Stevens, 1988; Williams, 1986) ; (2)
A R RE E 12 7280 15 Bl (macrorules ) 2 17 B 5 BE A4 T B A SR B2 A »
AN (153 FH B AR S YRR AL AT 2 vk R 25 B i v A W e 2 RE A R S
(Brown & Day, 1983; Day & Zajakowski, 1991) ; (3)fliff % ¢ &
B PENRZ B8 TEEERERIRRIG - S EEF
MR EN RS EEM A TERE F 5 (Armbruster, Anderson,
& Ostertag, 1987, Meyer, Brandt, & Bluth, 1980; McGee, 1982) ;
DM EEHERCETRBENAANER - R EEER
B A(Long, Seely, Oppy, & Golding, 1996; Singer, 1994; van Den
Broek, 1994) ; (5)f {709 %% &% #2 F18E JJ (metacognition) 88 55 » & A
HOWERARN - BENHE - BEGE P HBRNMENREFR
F Bz SR A B B A (self-awareness) N1 15 B 2 (monitor)
FRRERETE - B E R R 7R & 8 ] SRIS PR (Alfassi, 1998; Baker
& Brown, 1984; Cheng, 1993; Dole, Brown, & Trathen, 1996;
Duffy et al., 1987, Gamer, 1987; Paris, Lipson, & Wixson, 1994;
Perfetti, 1985) -

PLEryWrse 8 > HNEe i ES2ERER I EEEN
2EEE - BRGNP RO EERE A S s SR ERERE 124
T8 E F SR 7 T Y R T EE T RE AR IS H & (cognitive strategy
instruction) » FIANHCE MM E BT R ZZEBIEA] ~ SRR F8YHE
T~ E AR BRI - PSRN  HE AW BRI IR R R PR IR S - W
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FTREREH > AORNIRHEEEEERSNEAFEE TRER
W2 - M FAYBE 8 RE 1 W] LIS BR KAV 2 (Deshler & Schumaker,
1993; Guthrie, Van Meter, McCann, & Wigfield, 1996; Palincsar
& Brown, 1984; Pressley, 1998; Pressley et al., 1992; Pressley &
Afflerbach, 1995) -

MRS - SR ERBEE RIS > 1 EAES
SER BRI EZ A —RBEERE - ROGWER AR 2T E
FABEEERNE AHEIAIRES) - BEMMRRE - FBFERIRBHNE
AT ERNTE - EENGRE 0T U EEEREEN EEN
HHmBES AENRE L HERRENRENESE (FERER
&, 1999, RHEEE, 1997, FEFEG, 1998; # A, 1995; Siu, 1988;
So & Siegel, 1997) - HFEERNE @ HALFIEERZER
HIEBRE TR AT - A FRESREm LEHTRMNE -
HEEHENERTEER2ENEERE L R TEMARER
WEHYREST - Eorh UG #EH #1995 e H —/INER 7 v I R sl SR ns
BRTElEREE R » T B FEHE RN R GE BER A [B] B RH A B 22
SAERERBIRIR D EEENEE -

B2 IR R 22 4 (academically low achievers)'FYE2Z R 5E -
—HXITEADVEENFIREE LFENRE  EEERBEFER
BRI - N B RS ES W AR VB AT EMETT "R R
JE , (HKCDC, 2000; HKEC, 2000) ° f L =5 |51 78 75 69 i 75 i B
AILAE S - T EERA E F B FE SR IS Y P RE A 3 R 22 A 58 P R R SR
EEPENRINELWESHERENEE T - $HEBEESH
BEHEEEA B REREREJIETTIS - RNIFRNEERR
B 3750 LU T v v I R L A B B2 A A S R R R e R R e P R
fRRIRETT » (RETAIE T B EGEN B2 A RIER T REAVE -
AR FERSEN A REERENVE LEMBEEN ARRER
R EERD - R HE SR E TR TR E A ERIE R
JIRGR SO - FTSRYE R - —J7E W DUBE P T H9 b Sefs SR L -
R RIE RIS E S B - MEEENR - AN
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RATLGEBENEE TIEERE A E T REEN B2
HEE - e RE - RROEEIHE2EFENRENE » #
R RE R MR B 220 A 1R AL TR BIRERE ST -

BTy ik

AR EUF—REERBERS > BT ILBRAREBEENNEE
13 FA B SR IS B AR 7 - AN 902 8 T 25V i P JSCE [ i A AL A1
BANERBHE - K FERGE — 242 AREEREE
FEWRCE AHENEENERAREEER - YFTRRRERIIE
& o HE B AR AR » [REEHASORELE » 174N -
SRIEOIARBEE » SSARKE  BEFENTIIELICR  FIgF
B R12.1 8% °

R A

AHFSE B R LI EE R =0 2 A E P SRR R RE ST - IBRAY AT IR
B LR R4 MEE R T R b B AR SR E R RETT - FTTS
BB RE RS - NREREENER AR > D E 2R SR
EEARE - FEAERRRA T HESREN T ANESEEH
HEH R RIS AR MESREEE T DI 24 O H BEERE
REREEREEO T # - TREREEESENEREE > it
MEGZEEFENEEERMZE - ERABNIMSERENES
EEHBEERRE > AR EREREREEE > BWEHREL
BT -

IR S EE L YES TS

AT 5 BT B B B R R B O B R 255 7 U I R R TR I S T
JIRITFE R RIS S 2 RN A T RS - Bk " SRISEM |
K TEREEE  MERS o £E/EEE > SRImEEEEIER
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NRIREHGFSGEEAHYRBEFLNE (2ER—) - £EH
HBESH > EREENERES > MESELTERLFFEER
MXF > BRI —Z2ENENIMNEEIER » KR THRE R
—RXES - HMRE S SRARME » RG22 RiEs - K
JiEELEE

Fowg 3 R B
PEERS 43 B DUR A EMEE - 43 511 2= 28 A4 8 F /S 1 B R SR IS 1 B
57

BB — 2 = E B A EEt FEZ LKintsch & van Dijk
(Kintsch & van Dijk, 1978; van Dijk & Kintsch, 1983)f)7= 8 #5 1
HE B BB > 4 B 24 E A U TE AR EE T ¢ TR SR%
(deletion) » B4 FTEA—BNFHME—TRAEENTTF 5 &
Hlg(selection) » BAFEE—BXFFHE L —AREREERIE
#I4]F 5 #E{k(generalization) F1ZE 8 3R I% (construction) » Hir— Ry
EH24FD—HBENEESITHBMEZ RN EE - B —Fr
EHE2LAEERBUECHXERH 2R EE -

SEVYMEE E B A SRS > BRI E2EERRE %
BiEsREE 1 B THEBECENTFRAABRBZE THENRER
Wioe BAE AR R BRI T — R IE N FHRE - (R AR B
SRR REE R - LIRS — LI E E SR E 509 RIS
BELAHMEFAE S ERNEBHEEEEREFENTEERE

BAMEERBRERE  FTERIES2AGAERASEREIER
BRSO R BRSBTS - EEERZLEK —BI300F 1R
BH X B 80-90F - FFAr MU Z BB AAE R a & E BT
B (aEs I ZEmETER) o MBFRANBEERTEY
Ff o SR T R Y S R B A -

EBAMEEEZHEER - BAELMEHE RIBS (error detection)y
B - BB BEHEERENRBITMEES - hElsAREnL
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BRXEGRZBHRMEEENR - EERF EERE 2% Cheng
(1993)MIHTFE » IR IERTRRIZ A HERE B E A& B R B O
BREGCEFERFELANBEENNERETEH  RARBMFIF R
HHATFEWL - WHRARRE » AEZHE - ERRTAER
HpEESERET AT ERE—BEA#Ea -

B ¥ 2R B

BEES o HIBR R H R W B B REERIEREE )T > o R ERCTE R
MR HEBEREEE - S#EEE SR —RXE  FTRANREER
BRERHRENHEREEN  LREARRENEEESTETY
BERKE - B AR REAOCRI350F  BRBSCRI450F » M2
DURER R - ERNENEENRNARTEG T —240
IRV R HRHE - FERRRETTH - BB B EI5E TAH A 2 A g ST Btk
IR > FrLARR SR T 2 EEEENAEREN B - 5
RXESRNUGLHEEERWERIXEE - EhE o H%
EREHRIEE RS - MRV XEBZERRZGE S 2

BEHYRE

®*— PUEHERBRERIBATEN

AlER 15 H AEREE BE
SR E AR
15 AP B v AU = B v h s R E R T 6
N EFERGE IR A B P R E R E A 6
s ERRCNERERIGRREERENEE 6
A e FIUFR 53 H7 5T 466 1 B ST MR A B B4 5 i T [ REL RO RE 6
mE HEERASEERREERRE R TR EMGERE 5
F R B BRI R FAIRE S 6
REEBAR
WMEEE EEREEERERTEERES 6
At SCERME R RS 2GR EE 6

2. Rk E OB A&

ARUFERT R AR E A RS2 AR 224170 HE B ERE
FIRISHYRCH M - MBRYERET R ERE 2% T Schmitt(1 990)89 £ 3% 72
H1BH 3B SR % B 32 (The Metacomprehension Strategy Index, MSI) »
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Paris & Myers(1981)AYEEE A1 &5 (Reading Awareness Index,
RAI)FIPressley & Afflerbach(1995) B8 58 SRS [l B Z iR EE 5
(coding for think-aloud protocol) * & HH#/F 9% & 4% 55 1 iX, -

2B LE26E (MENEE 2N &S ) » B19ER
EAER AR B ERAIRE /17 R AV B R B N - L rp SR 8 P R B A B %
RIS A EEERS A » N EE S Er SRS EER S
% - ZEHE SR EER - BEEEER SRR ERE R
EACH EEM Y AR - RS IRAT 2XRIE > 28ES
REE4E TRE H HZEER © BIMETER2ERAIMREN AR
R ETE  HWRER T AR ZEEH 2B WIS
A RES BT B4 (WY HE A (positive biased response) » 7 [E] FRF ]
DEBT R4 BERARE - 55 0H - AR LT S
HEMG S B = ERFBEEREE - EHRER LEENETRE
£ LI%2 H (interactive) i FERR M i (linean B 2 ETT » R BEERIVIRIE Y
FHREE  FESST S ARG BER—EEESE
MR &5 EER =2 FE R4 - T E o & ey B E T R
HHlg S5 5t5 -

B A2 F
TEIERBEERET - RAWF5EeEST 7R (pilot study) A#IE e TH
(1S EERTIRE » TR B 20 — R Y — AR AR T A 58 = 4 31 ok — %
B4 QA - BRBRFRERBRENERET TEESTN
EE A 0 DT BRSNS E R — R R R ER
MBS E W ENE S B2 ET - BRILZs  FRErsE TR
EREE RIS E S EENER - BREERHENER -
R BRI R S A IMEUEET - REBAETEXRE -
TE =X B B 7 5] — 118 2 300 70 45 10 T A [ A L B 22 0 o
17 > FFEEERESRERNA 78 HEENPRIEETEaE %
B REE & — (g IR IR BT, o R
MREE I TIEEES ) MBEET - TERE T B AW RRNY
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ABAEAFE - 24 TR GREAVE R ERKHEMNE
HEMERRA 08 FRRGHETRKRENERE " FEEM )
=] '

%&l

PR E R B W

FRA BRI R R Al o 3 22 4 B F B R SR IR T R 3T AV RSl E T A
[R] Ik AP 52 i £ PR 6 v S e e e T SR S P R B R 2 R 5%
ERBERE R E TR - BT HEREERKRAERENE - K
FEE S EMG TRIEBNRE - REH BT E SR 2 A
i B R R I B RE T AR 1 -

Al T AagH e

W ER— 2 M (internal consistency) * R "5 T REHBX{EE « 24
X% B RIS E FH % Y Cronbach alphafs FE R Bl - FLRH S IRNG e 3
fREIBET S > SHEIBEEHWN o B.42%2.72  HR&E5E 09—
A AT R BRI AT R /K SE T 24 SRS S8 A I B
R A B A S R B R (5 B A0 Al R .87 f .61 A SR E A R

- FANETENRRD—HEEE

H=E1BH [EE Cronbach alpha
SRS E B RIER

LS 6 42
JEHY 6 .65
B R EE 6 72
EE$iid=0 6 .67
wmE 5 .69
el 6 .61
EX TS 35 .87
B BT R BB

WEEE 6 46
R BH ST YR iR 6 .55
ZRE% 12 .61
KHERMS

TETE Y B S RS 19 81

BEVEETE 7 .55




298 2|2 %

% IEHEBERIETEN o .81 FEHEE > MEmEETRENE
& RIS AR, » FriS a9 (5 B Al R.55 -

AR e 5 B (criterrion validity) © R e Ik 500 5 2 5 10 B 43 B B
H A ERZYE (validity criterion) ZEEMHEREEE - BOELLESH
—EOES - EMEEHNER BRI E - KREHE
B R R B Y R R B B R SR T 2 AT RIS
HYRAEE R bhi - R LB = BRI AR — 22wy h 24
B 2R i RV E IS > B A TR IR RY15 5 ] DU R HH AT Y
RICEESCRE T KL B AR ESNENE RSB ER - o iERHE
AN B 1 PR B B R B 1S o B R SO BR RLI B A5 43 o2 TR B AR R SR B
R.83(p < .001) » BRI BER T EERG  TUZRA
T e P & S Y B8 BB 0 B B B AR R SO R R A -

T8 H 47 ¥7 (item analysis) © 292 23 BIE FE 7 T 5 B 58 2 e 0 B
HE—HREHETEE SN - —EHE % E (tem difficulty) - FHE
BLBBEEEEHMABILE BT EPWEEEHREZI CGRE
I ABULRIEA.20) - HALE B B9E S A BULE 2 E1E.202.802
M RMHEENEERSGET » 5—EHERE2EENES E({tem
discrimination) » DL EEEFIAHET R B (point-biserial correlation
coefficient) st EHHREEHNWE S E » BEMEEENES EEER
.30 0 SRR B RE H B R B — BUE B AR SEEHREE N
EoERSNEE -

ok 38 A MSE Rk R PSR ARG — AR AR

e B — T LB B P 22 A A P S S o B B 25 PSS B8
MRS EEWER RS2 8 BT HELE - BhFyHnEe
EEFEEEOTEES - ZEEL2S RS o (B i
LA B R B2 4 1 R AR S I B R 22 0E - (AT A BORIE
R ER AR (1541 BRI BATE B ¢ S AR HED - 2B - 2R -
SUESCER AR - FGEARRE - FIETREER (LA BRI SCEE R IR
55 o DA B SRS B T A o — B 2 S A — o 1 B P B S SR
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B R E B G RIT  (EE 7R — R BB = 8 R AR SR SR
T HAS R A L& - AR XA -

E— MmEREERHERRIRSREMENSE

2‘
19
18F
1.7¢
1.6
R 15k
I 14f
].:.}_ 1.3:
2 i
m if Sheg
m 09k N
L N A
= E N - - Sl g
fé{ §§_ N = S ~.,o m —— B
g;g; -8~ (ERAHE
0‘('1). i I 1 L 1 1 i i)
oF 5N @t 8 b g eF eF
a@f{() ”é’%ﬁ *\\@\ ggs‘%g‘ %‘gﬁbﬁ‘

it BHWEREE KPS R B R BR DA S W RE B TS - BUATE
HEFL2 s MERAELFEATE B RR4S -

SITBREESABEEN RS (BER=) > AILIEEE
ATEREE A ERERAMAE RS - BEGEE S AR T MR
S 8 H H U8 70% DL LS 24t - KR TE H AR R IS 50—~
60% K15 77 » MBI 261 % - [ H BER = Rl 22
SEEREEE —BEME T (top 20%)R92 4 - (B i 75E F B 3 SR I
MEEEERENRE N ARk 0 ERNERGEESEENEBIREZE
A AP BR T FE T R AR R 8 1 H EUSRI50% 95 040 > HA R EE
HEERS20-40% 091573 - 2l S50 R34% - KR H A
HAFEERE N E R ENET 258 -

L3R 7 ) A 40 7 4 A B ) B3R R BB SR AR MY AR )

WF5% & 43 B Llone-way MANOV A Eb 85 /i fH 22 4= 17 B 55 1 5% R 4 50
SRR EB S S o KRR W 2 A TR R E A B S A
HHREAEHEZFEZE(Wilks® A = .36, F (6, 164), = 48.27,
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RZ HERFARGEEMNBEEFERERERIBSHENRR

HI g TE H #H Al SEH b R FE@f
(TEHESEIE ST ER)

T =3 1.44 (72%) 38 29.89%
16 1.05 (53%) .50 (1,169)
1 1.25 (63%) 48

EREY = 1.50 (75%) 46 53.61%
16 .97 (49%) 50 (1,169)
e 1.24 (62%) 55

LR =1 1.07 (54%) 31 91.19%
15 51 (26%) 44 (1,169)
1A 79 (40%) 47

e = 1.23 (62%) 30 118.19%
i 6L (31%) 43 (1,169)
el .92 (46%) 48

¥ 7 4t 2 = 1.20 (60%) 38 166.77+
iz .50 (25%) 33 (1,169)
4 .85 (43%) .50

B =2 98 (49%) 39 70.32%
1 45 (23%) 44 (1,169)
1 72 (38%) 49

HEXEZER & 1.19 (60%) 38 44.30%
1 79 (40%) 41 (1,169)
a .99 (50%) 44

REVEEER & 1.03 (52%) A7 55.67+
& 54 (27%) 40 (1,169)
fa 79 (40%) .50

HF: TR AREREE TR, AREREE T RERFERE -
*FrE FERYEEE 7K FITE p < .000

p < .001) - 4R - WoHH 22 A 7E 8 22 20 93 0 B 118 7 E 9 SR B R
FEENEREWIks A= .65, F (2, 167) = 44.95, p < .001) = IL
R SRS R S v o S P B SR T BB R R B A B R RE T E
0 R ARRE Y 22 4 0 PR B RE B9 22 22 R (B B+ R S P I SR M A
R RE R RV RE )T B R A Y R B YT RI BRI 4R -

Plone-way ANOVAZR — LMl S £ S HERHEHAZR -
ADEEIWMESEEMEEE EWERGZEREEKRE (RR=)
s Bl HH 7R3 S AL 52 2 A 3 Y 4 — T B R SRS A T e B Y B R B R 1
RE EELLERGEH 2 A R - RESLERENERBIEERDE
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s B AR R AR TRASGREFE S - FIRES
fE% > WEENAEIR] HEEE M2 R EE AR -
UFHIE it 2 A E S HEANEERR  AERTEHBE
A S P R R R B R R A R R

o MHERHMIEMN : ERL RG> MERARIE R L LT RERES
BAFHISRNE - FRCERER AR R ERE PR — U REEL
RAEENAT > FiEToEE - LR BEvEr EER I
RENSERLIRREM EIRBIER, - AR —BE FER R
BRI o TR AR Y 2 2E kB B LG AR B B A RGBT -

o JHILHIZERS  (MEEHBAEREECNEBEER - 8%
NEDHBEFEP—4 > R HCHELR — U HE EERN
AT S IR REE IR R B VR VB B B R 2
S EHENRERERS > REEENERERERSERD
BE > RESHBLERAAECH X FeBtiEntRE -

® FAIHEET - EHEETF RN > BEEEEAEEHREEEYT
AR BRARE A B R FIEAEHE - DB REXERESE HHAa . © AN -
AR AN FRMBREE - FERERE XX THEEHE
& OTLUEHWEHRS - PRMMETEOEERERRZE
Bo —EREAFRRNEHBERD AREY -

o FIBTHERR + AT OERGEREAVER LN REAR R th R Th v SR
R —S2L R HERRENAE > BMAENER ORI
HREHEELE ", 5% K BEEES2AEE R -
LA RE S AR E H PSR AT -

° % : HHHSARFGRENEHEZEE @ Frol2EREHER
BARATERAREOHS - TTEEGRY =S —B
AT BHFRES - BEE RN E SR T
FlRE C FEREREEXHNE - IS ANERE > FEIEECS
SE—RE > ETHGRXNAE ) EREMREHEENE
BIRKfE > FiRAAEBEE R TR  RAELHTREERE
BRSSO X - BIRARNERETEE -
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o WMBHM + MEXEF —BEBWERBIICE - KILwHES
SFEE AV RBERE - (REEE S A REREE R EREDR
H&T - [HAReEHE i FEREEE K SREENE
ERIEATHRENRIEE > TR BRLEREST
BMmERHTEEE

o FRPBASCHIME © FIAHS2 A BRI SR BRI R ES - R R
BAEVENEAERNBREER R EREXENREAL
437 - MERERR RS RSB LB B
il A7 34 20 B S B Y E 1B B — i

WO )R L S S S 6 4

R B2 A A SRS A R 5 P R E R RE R IR B 15 9 W LAE BIRH 2

ETEE R S R AR 8 P (BMEmAEEe pEFR TP "3 ) &
TN ) SRR T SR I 5 153.96 - (R R
A R3.50 0 HEARWHEENE S FHBENERE  BREREHZE
ERFEM AR RERE - MMERRIERE IR » HILHE R
A H 72 BB R AR A & 18 SE R SRS M M7E RIS RIS 91543
ELLEEMERE S o e R EERE A NSRS s MR E
HIEEH R B ESE » #HEBRPEARE -

Blt testtb B RAH 2 A ERI B P AT REGER#ES - BRETR
EREHEEAAEB IR EHZESREE EHREEERE
(t = 4.42 (1, 135), p < .001) » FEAF#H ELBR R AH 22 4 7 R TE SR IS Y
BoER (BEHETS) - B ERERZE R EHRS
ABRRECREBEINEEREENR AT (relevance signals) ~ ZERE
HEEIEENNE - HaNENEE - BFEHBERASERN L HE
E % (mental imagery) ~ Bs¥EEEEN0RTE - [RE R ER KRR E
FBIEFWEENEE R EFEERF ENNASEERIABHRE K
Bk HH G B A A 28 4 B — S B 1 S PR I RE U Y BRI RE SR I A AN B
JRigE A& 3 38 B SR I B B [ OB R AT B A A -

Pl testth B MM 22 4 B HBEETT BRIV - BRERERK
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EHEA ERERRRE HE S EEmNITR( = -2.88 ({1, 135),
1< .0]) BFHGEEREEZEEREAETRNETERE (BE
MiggEssr) > LB EMEREHEZE LR EI 4R A S ERE
A 2B AR SR AT IR Y E R ~ B RE 4 O ME M EE R
HEHME - BREREGERESSEEE - [ M B TR (self-
regulation)F1 B 38 BE PR RV R0 -

5 & R BT R0 6y Ak 7 B B SR S AR 0 B 1R

RUUFH T A 702 2 B IH 2 MBI R 8 (e LUE B3R Ig
P R B B e B R BB Y P A T H 2 TR ER R IEAERH > R AR B
AR BB R BOR. 71 - BRURER A B SRS 3EE P 2 200 B 4t A7 vy o) A 2L
KN FREFWNIEREBLR

RO FORERESRIZMRNEESIH B RRIKER MBS0 ZEIRF
Wk =W 2R/ W& BE BRE KR & R OE® @

il EHO® W BER KR
X X #a
ﬁﬂy 2’”*><><
B E 3 3T
EEE grer gl S5gees
# 7 g 3t 369 gl Syl Sy
we i I T
SUERS G Gloe Ty TR TR Tl
eSS 36 319 g0 S5 AgTe 36 G
B 205 g SIEE dggen g3 g STgee 3]0
REEERAES 050 dglser Slee 6l0w S6 Sg 05 g gage
EmE 00 1% 06 26 IgS 04 A9 5165 A8
BETR S BRI 006 30083 3T 333 L3 L3d5e g0
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A Comparison between High Achieving and Low Achieving Hong
Kong Students on Chinese Reading Comprehension and Strategy Use

Dinky K. L. Lau

Abstract

This study aims to explore the Chinese reading comprehension problems among
Hong Kong junior secondary students through investigating their ability of us-
ing reading strategy. Two groups of Grade 7 students with different achievement
levels were compared on their reading comprehension performance, ability of
using different reading strategies and self-reported frequency use of strategy.
Findings in this study showed that students’ general ability of using reading
strategy was only moderate. The reading comprehension ability of academi-
cally low achievers was especially poor. They were not able to use higher-order
cognitive strategies as well as lacking self-regulation and monitoring ability
during reading process. This paper suggests that, in order to improve low achiev-
ers’ reading comprehension ability, Hong Kong educators should alter the
traditional reading instruction to direct strategy instruction.
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