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e ATAE B WA (E i ) (RF-48 » 2020 5 Neale, 2020) - B2 —E057E » HEH
WEVERNREREN - RERREN T - BREMANAE » DA
SERHIPEHIRE - HEAEEERTRE - #EMERT g AT E2ARAREIF
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BIES T HEECHI YL 5E B SR % - B 2258 (project approach) o ZAT » 4T
TR BRI EMEEE HEEEE KB E R e R E Y 0 T8
WA {lE B RG  — 2B 54 i AR £ S E) (leading activity ) T S2f#0iE8% , (make-believe
play) AR ATEE » HHEEINMEKHEIREE (Bodrova & Leong, 2018) 3 —2'H%EH H
BRI AL R AR R E B A IR T YRR AR (Alfieri et al., 2010; Chien et al., 2010;
llgaz et al., 2018) - FFHlEAEIRET A ARG 40 T MEEEE R R T - B n58aM
R NE% (Pyle & Danniels, 2017 ) - ¥AEERIZEEER - B AR - ASREES 2
R [ 4] SR RIERARE - KRB ERIHITIE Y - ERIERREPRE4E TEXR
BL  EPEERRERY AT B T Bk R (llgaz et al., 2018) - (2009 4F5iE
BriEsds ) A THAFNEIZHEIL 200 FrshEE VR E  SREZ TP EEERITE
HYEFFET 73 BIPRE] 30 7388 20 oy $8 - DARECRAMFIA S 202 E aa ~ BER i
F1z% (Miller & Almon, 2009 ) - Chien et al. (2010) f5H} @ T 4508 HHAREFIZ ATl
M BB R RYERZ T AL 30% H1 31% » i3 —20 BUR Y B FH B EE B i 2 W e
iR b e

TEE2FHIBE HY W A 0 e o - AT (A 2B 58 o Sttt Rie B % -
fRIAERE » SR T Rt T35 ~ UEL 5B RIS (48 > 2020) - EHRL)5
BEFE N LR FR B B PSR B REEE 7 k5T (DeLuca et al., 2020;
Rentzou et al., 2019) - NIt @ SEFHETEIET ERY P E B EFEE M4 - Skene et al.

(2022) BRHTTMT 774 (meta-anlysis) Z&i70Afr 1 19772020 5 HiACA BAZE SRS

HIRHFESCRR - S53R 118 H S B R 2 fiA 5 [ 5i8Y, (guided play ) ~ fEZRHFEY
(scaffolded play) -~ EjjA#F#ENAIEEE (play-based learning ) 2% fE 1L RES - £
A FEAYRASCELZE (Lipponen et al., 2018 ) FISLE] - EE - ¥ ~ ARG FE R
EERTERE4HZE T TGy & (i P 3 SR [E IS DARE i 8K R A 2 5 R -

ES R ALY B— > BMER B HERFIR A ZEy R - 2
—TEL) 5 F AR AGR B R G S o 1540 Neale (2020) #5i > T 5[ BHEEUE(E
H B \GR BRI P EY) - HE R PR E R AL GEEAEE T
EVERIEEEE B o MEEERE HARAE —iE - GIERTT R 5K T R
#Eg% , (Elkonin, 1977) B - fhn sk ry BaEss e - 515 - gisk - RIS
MEEF H A (Alfieri et al., 2010; Chien et al., 2010; llgaz et al., 2018 ) - EE40 » A K50
BHTERE SR Y T DUBB R AR Y | EEH A TR BRSNS A R ERY
HOETRHHY - ZMESIER © 208 B A0 Y N Z45 84 S B se e At
HUEMERZEE - TigkEEE | 0 T AEEME R | RAESEEINYE = AR AR 4 2
REREINY > HEIE AT AL o AR LIRS BE AL T HEA BOIRIEE

( Broadhead, 2018) -



#9aA PArd LMK AY QRT IR HE WL

#ELIL A AR & 81

A E A HER o TEEN AR EREEERE - fla > "5
WY ) AR » E R AR A E TR BRGNS » ATDAHRA
T o BN EIBEE RS ~ RRESIENRA BB - SERAR BERE > TG
Tiabih s | E B ERE o i T REEEL | ENSEI TR B 0 T TR
B —FAtasi Ay A IR R B S B4 SR - LRl > R4 BB E R
Piramide G115 @ ZANS B E 4 5L kA B ~ BTG - FR AL BRI RI(E #E
HEATESERIVEG S MMBEEIEE  BREE=EEmLr  BEEE RS
Hy#RE] ( Koerhuis et al., 2018) -

Moz > T5IE REREL | TR R R A I 1 o 7 WA e e e [ [ S T
BEAVFEER o (HEFIREEIR TR AT M TR BB R R A T
HEEE (Veraksa & Dolya, 2018) - fitim e S fIEUE 2B - EEIIEERTIA
JEWEEI it (Piaget) FIHESRHTAL (Vygotsky ) 1135 st e Bl (%7 B AN [EHY
BIEL - A EEEAR FERZR L) S R AN REMEE T - BRASUREINT IR 5%
MR o PRSI RS B R R R - B - B IREER [E B AR
TE—RERF - AL AR 22/ DRUEREIVIE SRR ? 2 MR H AlE St g i
HT AV RTBE ] " BB e ) IEEMERE . — -

BFRELRALEA

FZRAMT (Peirce) ~ RZTnfit - e BLHPHRI A 4EREEIREE (Post-Vygotskian) &)
PR IEIfe e o VTR 52 3 38 e S 8 )BT (symbols) 827 (B T.E. (cultural
tools) HUHRZ - FEE(EBIES » SEESAGLE (L « Hb » FE R MR ST
IR S BRI SR BT & -

HERBLE &

FERRHT ~ R iR R4 TR R [E AR R TR REER - P AR
AR Ry ¢ T RF9R (signs) ECRTSRIZAS (representamen ) JEREFE L A SR
TEH— 7 s AR ASE AR SR TR F—BYIHVERPY | (Peirce, 1955, p. 99) « 4ESRHTAST Ry
"R E LT ET g EEREANEA LT A (Vygotsky, 1997,
p. 15) - FZERITAI4ERIT R FFIRN E R~ TR REES » 0 FRERR
F—EYRIEY)  FFRREE S TR - EA - E—OTmEavRERE S o fRESUE
TH > BESU PR RERMHRM - RIS R Aol EREE
MEE P VSRR (symbols) - G DUE R SR Y HI3R Ky i B EE (pre-operational
stage ) 2-6 BFR4NSLERAIEBAVETIEE Y — o MEATTIRRBE L THUS ZTE M -
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HESRIT AR AR A R R B2 S I 40 S SRy FE [FI5hRE - (EAE B B Al D (e s i
B A AR S LLAD 5E B ERREE Rk LRy B FE L T AERI TR -

FBIF IR

MECH R TRl Ry RIS © FEE O ¢ TR AR RS AR - R
AR > FTDAOUSENE - | HEEE WA B 5 R EEE M R R -

RIS AR EERES AR AR ESTE o ek 0 T ATA R - 1T
FAFUEATLIE /B FF5% ( conventional signs ) - B FRALEERS » HE S EFTIE

(Peirce, 1955, p. 112) - fZafRERIfEEES - Bree A& MEA1E% (social knowledge ) -
Pt e MRS JEAIENIATE BRI RIE - B0 - S<RE K PEIE 2B —Lbai e o
HRLIEBE e AR (Kamiietal., 2001) - 4 RETEIRGE BrB s E HFE E b
HIFTA R ERIERIE A RS S E T E » B E i Em4SE (Bodrova & Leong,
2007) - AR TSR, - THEisk, - T SULTE ) BEEREHER T BB
T ANFRNE - QUEMHY TE - 2800 » [ERBETF5R 6 AT 22808 R GREHY
ERAMmEER -

B FNEIZFHEAE AR - BT oI RE AR R o ASCER
TEFFIRREBIE RN RBATRE A - 0 T ek, (mature play) A1 " 22 i 1%
5238, (academic learning ) H R A5 [38HYFaE - WAL =R 5 H F B AR
HIEEREAL -

B ERRARLE TRBEHK, BRSAT TR

SRR Ry P B S B R BN B TSRS - IS B A R S BRI R
SRS AR TR HEEEERAIEIZRNE o BRERITEIREE RN TR
Y, B PRE R EREEEE - R M TSR A B R BB 5 - JIRAE
FIEERANIIE - BRA ST REE R F GRS — - -

SRR BE RBEBR B

TE44 E S 94 FURS®IE = > FZ 5/ (Piaget, 1962, pp. 111-112) ~ 4EHER]
{4 TR Elkonin (1977) #ERERE] 1 2~ 3 BEE 6+ 7 M5 anm - ais
SEEIE T S TR (symbolic games ) ¢ 5 | (make-believe play/pretend
play) - HEARZIESAAIES R AR ERORTIRRY - T RMERE -
T PHE b T FRB T A S e LRS- FE R RO = 7035  triadic
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relation) fEFERLE © BAFHVERPEZFT9E (representamen) - T&AKHYHEFREAY R Z
¥52 (object) » B 2 MR Z5E0FEE (interpretant ) (Peirce, 1955, pp. 98-115) -

B0 PRS- FELFRY T~ (representamen ) SRFEAER B ik 2L Y #(object ) -

AE N — 2 FNEE —— BB - f e 5 S  Bfafa T fI A N E & 2 (interpretant )
EEFRREBOV AR R AR PR A TR A1 T S8, (Veraksa, 2011) -

SEHERN AT LU B H EEEAVE HIEE - TR AR R AR e S HAR R & m Ay ~ 24T
SBUSHBERFNVITE, - BURZEF S BRI KENEEE R -

PR AT AR

El’konin (1977) {E[RM4E ST B SBUR A E Y FLARNT - B2 T T ik o (9
& o BCAIERA = (ERHE S — BT m B M RS R e % e A
AR 5 58 2T RESm i RHENV S E ~ S aBA A B ORISR —(E
FREM A > TREe 8 ST B — R EES SRR R © 55 = 2Rl sk ml & T 51 %
TR E B R - FEESERE - sESH - NS HZEEMY: (Bodrova & Leong,
2018) - FFRETERTT =B EEDE S R BRI TR R T S BRI -
B E IR 55— (R BOA A - R an R S E RO R B S R 4y Ry PR EL © 55—
P EG By ELpS 7% (external concrete events) - E[IZRf# (signifier) BigiRE00=EY)

(significate ) +434H{LL (very similar) - Bl TR E EHREEENE 5 55 &
TRy NERYIEEREA] (overt deferred imitation) - FREFIHERERVEYALEAMELL (some
similarity ) » FI40E % F— B2 4 T EHREEMR - REM 2 AIEINIEERT L
L&) E=REE AR OERBS (internalized “mental” imitation) » FEEEIHEREDY
=YY RE (different) - ELAI#Z T DL HRR RS (T RESEHENEY) > 40
/N~ W~ B SEUPE B R RS RT9% (collective signs ) F&E% - #4+ AT DU EESE -
HFERIRE—RYIEYALESE) (Phillips, 1981) © A[H, » fZoaERTHEATATE LR
B B R AR RV S — (R B DL - EREREFH LT MESREEYRIIME
ML A SR BT SR TR S IR (4 - BEE S O A M MRE 40 Fi e He
FRoRAUEHE » A REFRERIERE L EE > HESHETEETTR - RERITAIRES
—HERRy > BEREE ST » SEN SRR A T RE R 5 HoA R (E R
KAETT A8 - Elkonin S8 A BRI BER R 4 Sl 5 AV IR SR o BRCAIE IR T DA
BEYCHHEETR - BEEERES > A - e AN EREN O R 0 KA
TTR&E5 ~ HIRIE ST R B FEHETRE )% (Catalano & Campbell-Barr, 2021) -
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Bodrova & Leong (2018) 114 1 & 4k RETEREE Z B4 Sl S Bl Bk P 553 -
BHEHIEY - ES HN G ERR A SR E I EIR SR - MR RN
"RIEE 5~ 6 BRAVZT - %283 Vygotsky 1 EPkonin HYRRE o fMIFERZ IR BB H
FERIERT - (EALMIANE 5 RIE D S A4 il F A SR A ki 5 © HbriE H
BrR - REEREMNFERESS R - DU HE AR EENAE TR, (Farran
& Son-Yarbrough, 2001) - ", " HETEEBTE | FYE/KEBEEL R nE GRATE R
Bp i T B EYIRE FEERBIN — 8 - bIFE o il K R (R R R %45
H R - 4 REE A RERESRMDESTE - ERHEAELFEY > B2
ERREE FRIpryEEIE = -

PARAREE R A %) L B AR 6 £ F ey B4

RFFIRREBAE - 4) 5% T EREE AR IR & R 2 228,

MR PR - EEAhEEER R E - BB WS AR EY) ma s -
EEan - EEES Y ~ BE - B~ & SEEVEA > & EGEGARAIRORE - JE
BRI 2R EEREE A BIRE - TE2E - IR - MR - Bl
FISHE—EE 2 - HEZA(T EYanAE RS 4 5 1 SR LR A B B At P PR 2R A SRSt & -
BEARZTMREESEY & TREGREMMTH " BREEYEREL | T RELE
18005 ) KAESEfE - JRTRERH L) 7 3t e Pl EAERIRIAE ST o 1T PR ISR 55— (B 2t
Ffe iy e & e i 2 - R anfisd B AR Z T MIRE A BRRERBu Mt ~ BiAE 1~ -
I EALTE R T — ZFIEM AR AR (Piaget, 1962, pp. 111-112) - fEiE(E
HBRET > MR T HREEATREEY/IME « BEAINE T E A E ARV RO h 22 RIS E
Fifele B2 T REiE — LS ol AU S FR R A IR CE B (R (7 T 8R0S 1
IREI T B EEMRlREE T 2 MRS PR EERIRIE ST - BAL—IHb5E (H5 > 2022)
BB FIFE Ry 4.5 BRI 20 BB BIEFE 4R E hEsEsEi = T —EH
SIVELZ T RPEHIIA T TGS ) HIFTARR . T ESE R AEY)MS > £
TUNERE o BT MR ERY L EEEE R EIIE o f1A > FREFREF

BRI > ETEEM (53 FRE) @AM > 83 > FEApif.--- :
HEEE S MERL TEA L, B TR S, RIS - I HiS R —RRER -
e > PHEeeey o~ TEE g ~ TEBEEIR-0 o 0 N2 MIRABER
PR SR RE R T R — BRI EINISE - H TR A R SR S T o
EY (FIA0SEE RS - 80 ) R IERE BRI - BRI 755 -
Z SRR RS o PREEZE S E R B LN > Z T B S I R B R T
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COREERHL - SRR - THEEEN - UIAEE - TEEPE AR B
Fit% o MMIREE BRI R A GBIV E RS T/ D hiiE , - kD
WE T, - TRREWERE , - TUKESE ) FE 30 FUNEY) - bl AWNAIS RS H
FERVIMNABUE TR EMEE - BANY AR ENSERE T/ Dz -
B R E ARy T ERRE |, - BESSERN BT ES T TR
JERE AR B P FTR YRS (B - FREE) IWNTEBIER
HEZMEENVES o MEIAL) SAAEE R B 5 iy 25  REBEBR 2 MR AT 22
BARF(HAER TR BRI B B (EZ SR A RS R I a5 BRI 4 52 B RIS 1Ay
EHEEE - AL > BETFEAEE T EIVEM SRS © B R4 SRR AL G PR 5%
BRI - TRl SO B R A A AR T EHE RS VB RE -
4 52 3 B SR AT AR K AR RE AR 55— (B R R > 24 S B 7K E R T ¥
FFRREBEFOVERME - WFTATL - IRBEEUMRTSE =R > TR HEREx
Fri Ry = TeRA GBS T 5 ~ A - T ERVIETEEE ST, - HIN A EGREY R
TEEIAER SO E A H RN > T RE R AR RS AT /KA o AT eTRE RS BRI H
THA AT KL E R A B E A TR A © SR ER A
o AREMTREESFEENES - SBUEENS R DUER b EEE > 8
IR B —4H Tl B TR ) BRI ES) - AT E B A Piramide IS
B B IRIRET o SE AR R A (BK) MUK MAERETE T
SEALUER|RE () /S E/KHE (Fischer & Bidell, 2006 ) - iELbREH T Kyl
RIZLIWTSEFTEEE - A1 F3 A% (2022) A9BSR 4SS IE Eln T AR EORA -
EFTEE ) B ZEEE T —fr TREET ) PRRah S TR EEYR
(Pl S ERENE ? | TR 0 2 5ARtA A R R AR S Y
HARBORARAE L - ZEHEH - MR REBEIREEYIINETE 2R E - EA]
Bl THEEEE - MAEE ) 09K - NE o BETLIEEEN G 55184 5 E
TSR AR AL > WME LT 7 ) B TR 0 TR & ST
PN B0 B P B 25 B > PR R AR AR B T (R E T SR
RHERIE ) HIKEE - BT S E B R - BEE AN EEEE -
FLIERE » HETRIEL) ST E s TSR > — 25— SRR > 5184050
FEHERREHERHEY CHEENEEREE - &k SRR IERS
wEksE RN EIRIRFSR > SEBRR R DRE ~ DR DS aY) R RVAIE -
o 7EEE T TE . (Bodrova & Leong, 2018) FRZEERZE S - HEREIAY S
Mk Ry 8%EI L (dramatization ) 7% TELGEALEU N SEFTEL ~ B ATERI 1L
REERAEES IR B R [ > BRE LB BRI SR B — L - SISV TsE
TERE R BAITHEERIEN I AR BN L E R MR G T &R LRI T RE S £
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HIE - MEEBR AT EMHITERRIL, « BEENREEE N ESE RS  th TR
HIBLEBE | > —REE—E - B2 UEEREGEERE > 2R AhERESHZTM
SUE AN T EEE ISR AR (4 - B ESERVEREE - 2R T %M
IURAE R BRFIRNE E R R R AE - WE AR A TEE SRR EEE - 5
TEFBRTTE - MFTEREENEIN ALY BEESEREEENEYS - B
BIREEEI S HFEE - SECEBAYAE - e AaRERNGHESE - EEEERIEE
W HETHVIE IR © L U sl sk i MRV BaAE - BRGNS K - fR4E
AP 22 B Y i B KRR T ST R & A 7 B AR DU IR B 38 e - IS S
s T B RS R BENEEETE - ST Ll  fEREEEIEE R E R4
HYEEE 5 TR AEE MR A R BBU L2 PR R Msci A R e
(% (Bodrova & Leong, 2018) - FFfifVia b2 Fs » (Re8 T Z MR ARGt ETE
FHEREBEIE AR A ~ &85 BAVEE - NANEE © BBz M8 EriEE -
FEFE AN —2 > AREREEECAIES) - o] & > FETAEEZERL R T Er
"EHEEL  HEE o RIS EERRI S R K » B A L) SRRt o fEH DL
Sy~ AT TSI RIDGEHE - BB - IR AT THRE ) MEEREREAIE
1112 (AR P - M AR EEIRA S ST BTV B P REIRAY - BIE © RGBSR
WO~ Ry SR AR ARG BN E SR A0S - B B4 S g SRR -
GAEITEME S E o AT BENRVER B £ M T EAKAERY R A - AT
W~ R EBRAYAE - BE - RE - 6% - RYIRRREN I EEEE
Bl > fEmEREE e S T B asF S TEN SR EESS R - BB ERE - 51E#
EH - NAEEEEYE |, o TR Veraksa (2011) 5[H Venger (1986) Frs @ BAEA
LR TRYES) - G R ENFREE P P ER AR - EH R E
N —RE B AL E RS T T EAVEEEE | f1 T UEBIVEE | -

Y58 EEBRARIA LML BRTE T TL

BERE - AR T H AR B - B - MEEEMIEEER - BESEEE
HREIRIEEAT Ay E S B R RS - (HR S RARAGHF T ~ 45 AR
RRREZEFHORERZR  #A LM E A E RS P SRS AR (T8
2020) © 2R - RS DAEEAT I H AR R 2B A R AR A ] A RS o BT R A
FRH TeFBr A0 TERE ) BIREG: o BT MIRREE] i, AYBS A T
AVERE EAR TR FHRIEE HAERIIEE " A8, - tbd > Chienetal. (2010) &~
T 3EE] 11 {E ] 701 {EHENR EBIRIAhHEREF E T 2,751 AL EAIURERRE 2 B
B E R - REUNEREEE - (B ASER - JEIREEIR - TR > ERMEEE
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fEEAE B R R4 R - B S - TSR ENES R/ HIN=41
RIS AR A 5 - HIE H IS - HMWTZ7E /RN HAvsES - B
(Morrow & Rand, 1991; Neuman & Roskos, 1992 ) fl#{E k45 (Cheng, 2015) fFEi
Bl B BT B R PR AT o AR T DUBRE R AR B | BRTERIE
RNMEH  WMFEHERASE g EEEE T - BEIE S
BRI BN E B AT e G R B A BUERR 5 [ SRR AR - ERRE)e A NG EEEE
I E R A M (Grieshaber, 2018) o Ky fERizisy H AR H SR 20l A2 -
EMER B REE RN IO ? 1B R A S SREBToREE im (R A P PRaT 38 —(E R -

RuFu BBy ~ 4T hE S H M RS 5E 00 B A%

QOATATEL - DL T REETSE  TrEE R, T SUET A fﬁ%ﬂ’ﬂf?ﬁﬁé’ﬂfﬁ@i‘z
HIFTR - R4l R BV RS2 E BA T EEAER - THEE
SCERIE IR T 4 SR AT R S BR B R B R IR SR A IR 5 - TR R u%ébﬁéﬁﬁﬁii%ﬁﬁiﬂﬁﬁk
JT A ER A MR ER R I

-V

- T AF AL R LIS PR ke R L Tk kLA
BrE T ) (g g8 XFORETFARE] 2P e i Ted
) BRE EEFRG E%RF £ - 2R D T2 E PR h? | 2 PR
SEpwEE TG sl EEAR D Tokfed i - RePgEd 8 ? ) B B
BT g E D T2 - e W X G AF e R Tk ket o d
Pk IRERE PR 7 Rk e g AR IVARE
FAR T ET R XFLFZIPIRERS DEP 0 (23K F ¥F > 2003)

BB hr 2
SHE 56 AT AR RAFEFUE S LD THESR, o - B R
#F M3~ et H‘é BHES AL w TR, 20 BRSPS

BorBRTEF 278 RSN o B0 G GurT fE R T RF
P e 2iE T3 A  BE R4 T2 A 4 BRI E 5 445 (Cheng
& Chan, 2008)

2

T

B e EERERE N EAET > ZT MR PERTgHEChR - 5
M= EﬁDﬂ@T i o SEAS A K S TRRRI AL R - R o s Sl A s IRy g
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1SEEA0G (physical knowledge ) - #7HH KNG SV MERVE B MR (the knowledge
of objects in external reality) (Kamii et al., 2001) - 40 - 4~ghE E A SEYIRYEE (EF
HEABRYERAE > EHAECEA M RAES - EEECs 2 R T AH
BERGHVREABN AR - AR RRES -

HR o gF—E Bt HEE - B MEEESEATsRe - R EEMm MY
RENESES - AT T ERrTo KR T MMEZEER "K, -~ TKE
R ) FRRRREUKRIEE R B MR - E— RVt s IR AR EIHY A HAE
HY ~ LUERHIRERTIE ~ L ERBECUE TR - 4R AR il 58 eH 5 1S 5 5
oA BRI (#% (Bodrova & Leong, 2007) - ffi5—®h b » fZoofi/RE [E 1 &
HIERAYVERR A M A (Kamii et al., 2001) - #2508k 1 R ERBRA—EZA
BT TKEEER o bl ZFM—EAERKE T Ber ) sERCRTERE
B CE/KH B R EUa B AR AT B AL - f% - (EERTIE R T B
BHUKRIFIE "B BAVRER » MRS HREEIEES /o T e REE
TKH AR -

EBIEE0sk 2 b T PnEip AR RUEE E - R ao s S 2 R 4
HY AR B BE 41 5% (logical-mathematical knowledge) (Kamii et al., 2001) - 7£
Blgaosk L p oy "o M1 T imE ) BAEEYESHI LR R P ARy © (EBIEEE08k
2 o Wi (BRI T — RV BE R % o Rzan Ry S A O B R (R

(mental relationships) f#&a% > /O &R GEZK B AMRYE4LE Chuman mind)  ( Kamii

etal., 2001) - Zhilis |24 5 B /K 4172 S R4 B RE fGE 5 - #2 LIEES Rl
(mediation) -~ RIL#EFRIAT BEEE T OB TE . (mental tool) - R EE(HE
AL B R IR S B4 (Vygotsky, 1997, p. 18) - W » REFFITEERELN
HYRRAISE BRI EE B 1 TTsh S B BRI BB S EHIL L -

A R B RB T T RA I 242

HEIZCH 1 BT T B AR E R PG B E S - T DE
BB T Y - EMEFEEARE > SRS - MM T LUESE T EML
A TERE ) AURRAIERE A B S RO AL ER - (B2 FUE — RS SRR IR R A
57 o 40 AR, (JE3CRE noodle) 2 ABREVE M RRHVRERTSE - AT T By
SRR ) - FRAGRBEVEZEIE R EL S i & S B H S8 sy - R E
Rf QI S B IEAE G AV SRR B e B HIRE STFIT » IEAVEM RV Ut TR B R es
SAE o HE > EIEFEAIEMRE T » ZT—ERER AR N EEE B IR
BECUETE - BIANEES - B - 563 > 5% - WIZEED - E it S8 R
RIS & T TR BT B ATE - BIan TiER/Ne - SRR AR BE B 5 S §)



#5823 Fiod A MK AS DRT IR hE B KT A & 89
MHVCECHYEREE N » 5 2 REG LR UCECEREE NV T2 248 300 {EF5 - R
A SUCEC YRR (TRpl NGt - BEEG) A&~ K (Berk, 2009) - Veraksa &
Dolya (2018) W& 4ERITEIREZIINISE > F140 Zaporozhets (1986) 584 » Z27i
R EIEMEAISC{E T B (tools assimilated ) 2 & fE R = 2% (sensory standards) >
WK ~ K/~ B~ F 5% - FEERVE RS EZ MR RSB EEEsE -
EEFEEE RSB E RN EY » flneER "K, o TS EH -
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Appropriate Positioning of Child Autonomy and Adult- didactic Instruction in
Early Childhood Education Practice: Symbolic Theory Perspective

Zijuan CHENG

Abstract

This article reviewed early childhood curriculum guidelines from the U.S., England,
Australia, Singapore, and other countries, as well as research findings of worldwide childhood
education projects. Obviously, a focus of global concern in recent years has been the emphasis
that play should promote children’s academic learning and school preparation. Free play,
however, has also been under attack. The early childhood education practice swung between the
two extremes of “giving children more free play — autonomy” or “enhancing adult’s role —
didactic instruction.” The “guided/directed play” advocated by different countries has helped
balance the tendencies of the two extremes. Still, at the same time, “child autonomy” and
“adult-didactic instruction” are considered as opposing and undesirable. This article used an
in-depth analysis of the literature on the related theories. From the perspectives derived from
“symbolic representation,” “cultural tool,” or ‘“symbols,” the article analyzed some typical
practices in preschool education, suggesting that when the children-led play takes place at a low
level, teachers play multiple roles, including giving didactic instruction and guidance.
Adult-didactic instruction becomes prominent when children’s perceptual experience has to be
interpreted meaningfully or when they are learning academic knowledge. Therefore, there are
different explanations from symbolic theory for the two extremes. “Child autonomy” and
“adult-didactic instruction ” are compatible and complement each other.
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