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2007 ¥ > BUHAHEAE FWF%WM%F,B GRBSA R 23
AL Gt ) ) o T (B R  fugse &0 B ISR R R = R
g

HAER o FRERBEEE L

© LERBoAA o 2Ry SRFER A ARG SRR 23R F 2 F O

e FijEmAsfFEAIARFPRASG XLEL RAN

o BESATfoRE EELRAR S F Lo LY Sk

e FEXRELEVHZOTARLEE AU BN (FRFERE CAETHE TR
2007 » F 2)

== TIEHRIY iﬁiﬁ]ﬁ@ﬂﬁgﬂ"nwﬁﬂ hﬁ“ﬁ l%ﬁgﬁ‘j‘ Npljﬂf
S ARGHRVIER ] R iR T

FLE T 2000 F o HRH BT BUEE A I R SR
Eiaif EIIJEI%*‘:°]EIJF[EF*WE#~ ﬂ‘*f? ISR (T R e
F, P (B0 ) CHEE - [;fl‘fm ffr B8 > 2009) » 3 TEHIRIY ) AT
% . ar@lﬂﬁl[ FL RGN 2 AR 2 IR lﬁaﬂ‘ 'J;wgkﬁ [[fyﬂr‘
TIRERONRLED p ESAER 2 Dy R e ST S A R
F5 FH ] LF{EI**@d’I_’ ;”srﬂrlfﬁn puZ [EE e

SRy PRI THEAIRLY ‘i@%?”ﬂ“ﬂ?ﬁl%w e %bﬁ*ﬁ@wﬁ* e

CHTIE  RF R R R 1) ﬁ*?ﬁ*fﬁ‘ b R I A
(normalize ) bﬁ‘ ™ Clegitimize) fiv TFEHRIH | FFRLgpr B 7V

F'LUH{' L}iﬂlﬁﬂjf

P BRI -

FLEFGEF 2 FRSEERT AR > 7 AP IR T DT E > B RO LA L
i-Re BB ITE TSR > FILALP| - & X3 G324 - 6)4o > Fischer and Spiker
(2000) 2= f‘“ﬂéﬁig Mok S Heendp BE T O P AR Y DT EFR K50 B
i~ Sk A~ £ g L4 o Jones Hoffman, Moore, Ratcliff, Tibbetts, and Click (1995 )
7 AE 1p$%izmv‘/§%?~éﬁ P IR DS R BB Y AP R i 0 i i
SEEE G A R o i g ¢ oehs 4 52 Fischer and Spiker (2000) #77| # - & - d  Midwest
Publications f!%% 7 Cornell Critical Thinking Test ¢ % 7 Eﬁ.&p\ SV R IR F
KA 708 %82 L& E34 - @ Ennis-Weir Critical Thinking Test ( Ennis & Weir,
1985) Rle 457 EHL B2 BX 2 BB 7 il s v B2 WL 3
f’r——g AR R R A 0 TERGVRE R RR A - fgfj.a#u;—"w_t,g;{ S A e - S Bl

FTaEExAs . (SEERE 20090 F 2)
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LAY RERLTERR D G REHPRBEL > S LTI R
H @-%]% - (Halpern, 2003 - 351 p g L 5 > 2009 » | 2)
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=
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SEE > PR PR IR T (PowerPoint) o STRIRL (P 2R R
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UEPHE TR (R 27 BT« g Pobi R RS T (R
LAt r@%i’%ﬁﬁﬁj Coofs 4 7 - 14 i {15 )

SE R A~ R I - aﬂ'@wﬁﬁf’ﬁﬁw@$ﬂ¥W?%7¢r
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PERAAVI (> B JRERL PO RRY o B R S 2 T = R R o Sy - 1
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Apple fi J% ) n‘-??i;"srﬁﬂfzﬁ ’?‘y DA L5 (deskilling) fuifl (Apple, 1982,
1986) - I %Wﬂ‘“fﬂlgﬁy¥ PR 2 by B (R Clockstep) » §2155

SR SFRPI SRR TR B 2
FEPRUE IRV > P JE?[::PFUJJ-FU%[E’J‘ i@ﬁlﬁlf’,u' UL xﬁln [T
TR ERL PR e R E - AR R TR L Jﬁ'ﬁr&m&%‘ ’
iRl T (normalized) UER TJ@ﬁ;pq f“' o T[T J,ﬁ'%gri%’**ﬁf'til
Y05 T PSSR, o S B Fﬁﬁ%&ﬁﬁfﬁﬁﬁ@ T T E DA
pA5 % (Apple, 1979, 1982, 1993; Aronowitz & Giroux, 1986; Bernstein, 1971, 1996;
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Young, 1998, 2008) - §*I~ EXRUA A av SIE 1% < SRR )0 (scholarly vitality ) iy
SIS A D) Z T AT (formalized ) < ERLH HERT RV -
Ea g et S T N | S RLY | pussEaserE T Y
#W ﬂ E'F'JuTiJI““—‘*]‘Tu e TR el “5JEF"T+§‘*WFI AUEI RIS 4
T‘”IHN CHIES o 303 f J*VE?JELJ*%'?F Joke T4ERE | (criticality) o

O R B SR ) b ) O S T R R 4754 PR pys s BLA E
RLERF] T Y P E o RS %’E’*‘E’F%A ( American Psychological
Association) fj *r]iﬁ Diane Halpern ElfJ?JF—j%%rﬁ\ (Halpern, 2003, 2007) - fEG12
AEE i Halpern S THEHIRIY ) ool s CERFCEAIIE RGP LR fE Rl
F‘ [TRLEE L~ 3% o TR F??FFIJF FUH[ s B BLE - R & e e FegE2 1 R
TR AR, (RIS 2000 0 B 2)

[EFCE A T e R THIRCY ) (R AR 2] R
s Higr - o Fﬁ:}“ggﬂfz ,Ji;;%"srjﬁ\ ﬁﬁﬁ%ﬂjﬁw#ﬁi%wu SETE o fik
TSR BETR %’*fﬁiﬁ*ﬁfﬁé BB TIRY 0 R R
o (R IR T # 57 % (Benderson, 1990; Fasko, 2003; Lewis & Smith,
1993) [ ¥ fgPA TS ) (problem solving ) P M EABEMM A - SR £ RIY
oo pams o R R RIS R R HIRLIE T2, (informal logic)
TN - ST AL EORLEEE T L (reflection) -

w*&Th%ﬁf%ow@’%@ VTSR ) ey e o
E UF”“”ch”ﬂ%ﬁW LEIAN TR F”‘F‘J%J’ﬁ'@ﬁ ?’L é):;l; 2N
FT’“LIJEJ 5 Hb FEEREIE (EE P Cintrinsic) fueigg ™ = IJd’]EFFJ {SEEN

"HeHBE | HEHNERF

;iﬂ\@sqlprsv? A rﬁ_"UFu ﬁ]lﬁ:”'sv?ﬁ K HBeE ,ﬁﬁ{‘fﬁﬁﬁﬁ%ﬁ@ John
Dewey 7 20 ff] 5! 30 = (efEipy TR RIRLE | (reflective thinking) (Dewey, 1933,
1998) + 1) - S KWW TR, G SA PR 5 Di0wEe)
?T_%é; Robert Ennis 7 1962 = iy (2 RIHUES ) (A Concept of Critical
Thinking) — ¥ (Ennis, 1962) - Ennis 7 (i T4 RIH | Plaerd TS - po
}fﬁg’ﬁﬂﬁh (a correct assessing of statement) (p.81) - 5= Ennis Ri4® P2 R
H=&. (= (conceptualize) £ 3 fﬁ@[ﬂ (dimensions) ~ 12 ]’HE'[W (aspects) R g [
Fg-f*ﬁ’pvfﬁff‘ﬂ o g% o Ennis RIEE TR BARYE CEUEI T 21 (Ennis & Millman, 1982)

FISEIED T8 Rl A ’i"/ni’?ﬁﬂﬂw. FWUF&%@[HJ%? Ji 155 %% ; (A Taxonomy of
Critical Thinking Dispositions and Abilities) ( Ennis, 1987) -
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Hidr B 20 {5 80 F ORI SRR A2 %?ﬁﬂ?ﬁ s BRI g B pY SR
( A Nation at Risk ) ( National Commission on Excellence in Education, 1983 ) — ?;4\%
FEEE 60 ~ 70 & [N B FRULEH S :”SFTJ (progressive education) - &3S EISF I SFHC
A M T ?Jl J S fb‘#ﬂ“'%}rﬁ o LB F'aﬂi!f}ﬁ]%?} TR Y
:"ﬁegﬁiaﬁ > HUP[IRIE] ST [FREJ}%]’ﬂ 7 gﬁ‘qr%ﬁ} R (Reading, (W)riting »
(A)rlthmetlc) ]9t pozgl TIF ¥ (Reasoning ) (Siegel, 1988,p.8) - g?fﬁ\*&ﬁf'— J

ERPRSE R S J[V”}[ﬁ B85k (California State Unlver3|ty College System)

& 1980 F gRLNEY I SR 4} o VLR PSRRI S SR SR TR | S0
(Johnson, 1992; Lazere, 1992) - 5#fd » 1 80 & [2¥J» EJ%% FIEHIRIE ) P p@A
FEP R RS S BRI (ERE ) e putiERLER f‘%‘HIEJE}% FEAIRE ) puSiE

P B Ennis 7 1962 F TR0 rrﬂfﬁk LAY ) By TR
=8 B VR I RIELL TR P iﬂﬁ‘%ﬁ‘ rﬂfut‘ﬂ-h ( skill-based )
ElfJiﬂ‘fﬁu ??{ﬂﬂﬁ# Ennis fiv T2 RIE JL};.H F%’ﬁ?‘iﬁ ﬁﬂﬁﬁﬁl (pure skills
conception) ( Siegel, 1988, p.6) - FH W Ennis $21 THERRIE | FUR [T 3 BT Rk
?'%Fl‘%ﬁt‘}u (a battery of atomic technical skills) (Paul, 1994, p. 185) - I'] = 3i7] |ﬂf,l
HEEFEHCpVR R (Burbules & Berk, 1999; Thayer-Bacon, 2000; Walters, 1994) o HE=(R
Ennis 7 £ Aapdig] THEAIRE o0 A ARSI R A e T o

|F1[HJJ (disposition ) EJ@[HJ s IR RY 14 ﬁ?‘mﬁ ( Ennis, 1987; Ennis &

Millman, 1982) - §Rjfi Siegel (1988) F' Falt o AL Ennis i THEHIRE ) ST
B U 1T W T R L R S S 0 ug,;lﬁ“JFJ SR e RS, o T Ennis Y ﬁrﬁ
FUHCRL~ [y iy B g HE IR SR R e PR p PO TR o oo Ennis 3 [
PIVSSF S P P2 R 0 o (R g B #0RL ST A7 T kL Cunder-analyzed ) =" i@ 1 L
(under-attended ) [V, (Siegel, 1988, p.7) - Siegel (1988) Riffit!: FI'I Ennis 1 " ffi
A g«#:;ﬁ/‘»@r'gi CE S g =2 RIEHIEE | (Cornell Critical Thinking Test) E?j ) i
R B T PRI (RS % 2 7 5T (R A
Em?ﬁj £ (p.8) -

A BRI lrj;lji"\jfi;‘:t@¢ T RRYE (IR T S pY
7 }Qb“@' lﬁ i f' *ZEEnnis {7~ FRE] o BT Ennis 71 1984 & f— Fﬁ.gﬂaui" I
ﬂ“ﬁﬁ‘r ’ E PR ATSCETER AR ) e T 2 RIS (machine-gradable )
[O=E , (Ennis, 1984, p. 3) - #%# - 2003 & » Ennis 7t i~ *ﬂdfﬁﬁd’ TR =)
21 é‘g F;JL% TR IR S H [[&sﬁ TP T SIFE R | TN A gu:};
(Ennis, 2003, Table 14.1) « Sge=I T2 ol % L #{(™ HRAR Y [ P Reo
BT TR ) ST DK OEFT 41 John E. McPeck fuffTERLY F“
(&1 = McPeck [iv ol il it 4] FJ SR TR R R EJ "R o
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=77 (McPeck 1981, p. 131) - [J‘Jﬁkwﬂrﬁ Ennis giﬂj RS B R

;rF[LIr D TEIZ & ﬁl[j:i? = F;ﬁ;g&ﬁjt?ﬂf/‘ﬂ, p UEE (- 4 f/ Elz_%?ﬂﬂ%‘%ﬁir‘f ) iﬁfggg[jgﬁﬁ/é
FRLA T ijwuwﬂﬁm’ru%’ﬁ‘f ‘”,ﬁ Af [y 2% (comprehensive and circumspect

judgments) | (McPeck, 1981, p. 145) « {50 > McPeck = iffyil% /a1 =2l #
ﬁﬁl’h'?‘\r’i,fiﬁ?[@ﬁiféﬂﬁi’%mfh‘]élfjgj%ﬁf S = (McPeck, 1981, p. 149) o =9 » YTF
Burbules (1993) - Burbules & Berk (1999) I Walters (1994 ) féigléé‘?%ﬁiu P2 Rl
Y ST R IR TR RIY ) (™ - T R SR O B [
R4 = 3 (mechanical logicism) [iv/jEEkL o

EINRaL R TS A L O W 7 R e S IR T SRR e
hb TR TR ) OB HIERLE IR SR TR
AR e S o TP HIST D Ennis RIS TR R R
HF jf”‘HuH'**?%JJ i I N e

Fi#k > Richard Paul 7 1982 & fit— %ﬁﬁjﬁ?@ e TR SRS Ry - A
FLARGS (weak sense) fU THEHIRIY o bl FERLIEHUS. (strong sense) f9 TR
RAREEETE [Fl?ié%ﬁiﬁﬁfupgﬁéw R PO B A T
SRR B R SRR T AR J‘E% FRENE ) ks TSR AT I

W‘%‘ﬁ& %%:WH EII&FIWM*QHIUEJF ﬁig[ | (Paul, 1994, p. 184) - !
» Paul a8 JgFJELV\E‘J TR E *ﬁ§~ R ;Fﬁ?ﬂ[ i (habit of mind) - — 7
RIVE™ ~ 12 o RIESHPU UG (a deeper, more global, richer reasoning) - ') 2V f*

BT~ FEISE © F 17 1 ORISR (Paul, 1994, pp. 185-186) - I
= g DRI ) R IS S T P (world view) R T e (form
of life) =4 @13 (macrological reasoning ) FIU?TTI‘FE’I (Paul, 1994, pp. 187-188) -

X 7% > Harvey Siegel 7+ <<£IFHFU [‘J““fr’l ) (Educating Reason) — j [ ?‘F’“ L
TEHIRIY ) BT PR R Eﬁfg“ * kb Aget TR Vf;t’fi r%’ﬁ‘
(reason) ylﬁﬁf’d AR R P

%*L}'J.‘L%’**ﬁ@'r@éfk‘% T BRI o eeees FHLE T e S AT E & R R
4 tt%f"i%f{u ) ] g ;gﬁnwﬁtﬂw«%ﬂ% FHLYEE S DF
2802 (78 F FRAT A A e @ F SR ARG AR L G ¥ R o (Siegel, 1988,
pp. 32-33)

Siegel (1988) 5f " =2{[Rl¥ | pub s PHEERLIET T2 UH | i #@ijvpr;
PEA [ ﬂ'TEFffL‘Eé’EHFJJEﬁ@H‘.E\J%?” 5 kL TIFMTVE (reasoning ) fiv¥ ?FT
Fﬂ%ﬁ'ﬁ‘/%ﬁ'h# " 2 Siegel fLFRH 1" Israel Scheffler,; AUtz
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TR A PRI 3 RN & R R e e I%rf\*;f«{#ﬁ%ﬂﬁﬁsiﬁﬂgd %5 Ap B
T AL TR R B A S RADRA o AFBAJIE D LS DA A
g R FE B AJIEF R %R B AR RN AL LB L R PB A

F1t R ]~ IRAFE - 3k (consistency ) = JF‘,‘ Fif & - 4= 0 (Scheffler, 1973 » #5351
p Siegel, 1988, p. 33)

R RS L AL R R R AT - Siegel (1988) Wt £7IRIS
53 IR G A= T Cspirit) Ryl i BRLIR AR R (R A
AR l&?‘?E‘Uf’ = R - F”*U”Tt*"ﬁ':‘g‘ﬁ% FARIPVRES 5 (p. 39)
Hid’ Richard Paul » Harvey Siegel iif*1 T {=2{][ol % | STHREH FLfsh 7 o5

= FEREH A PR & S e RIS o (Paul, 1994) o - FE
B ~ ﬁ?ﬁ[ f[iFIJ*mF JiR R (Siegel, 1988) -

i > 20 A 80 (R TAEHIRLY ) S I p (W TR
DAY ) PRI ER] SRS SRR IR oz - 7“4@
= RIVRIAT John E. McPeck 7t 1981 & VS (=4I =2354) ) (Critical Thinking and
Education) — 2 F [ﬂﬁpiﬁ FRL Jiﬁtﬁif'&'“ﬂ £ (thinking about somethlng)
BRI > Mg HRLT RV S (MePeck, 1981, p.3) - PRI

Wz 2t B R PHL Y - PR A E e b R o Rt 0 R R
(Lt Ry S (& S S futi’?\%ﬁ"ii SR HL TR EEEH &
PMEF2FRIFEZ AL RS TARRPAHLY | EoRE HE }f‘élgﬂ
o F G j\fjﬁilizf? ¥t endan ¥ AL P H R o (McPeck, 1981, p.5)

cmh %@ cﬂ’
F_‘-

McPeck E{Uﬁiﬁé_“ s FIIRT TR ’Jf]t'j& B g[ﬁl@i&,[g ) %;ﬁ%@ﬁ%ﬂp@gﬁﬁ o
£l > Ennis ~ Paul ~ Norris gﬁiﬁ TR BT %ﬁ%[#&l‘e?[uﬁ 1\ FHZ 0
McPeck [ 5= F %] Martin ~ Blatz %7~ fud £ ;ﬂﬁ” ATE S IR R e 1]
AL s A B S kY SR BRI Ty ll{ﬁ%lm o

AL E G TR L PO T fﬁ—ﬂm 5
SRR #uhmtﬁtﬁﬁ‘?@k (statements of claims) [ER&E Jtﬁf Sy u;rij =
~ s @ “t%%?tif“ FFIVERR" - IR TR RUE TR 2 ?ﬁ*ﬂtﬁﬁﬂ”ﬁ
T FL_PW pLISATABE [@LU*’F?%’I (= F: ARV
H%#ﬁkwwgwﬁbwﬂwwgam,w%@#ﬁw\@ﬂ R

R« o1 iy THEIRIE ) SR QS S B R T (TR
F FJ PpugEEEEEy IR Gl ) CHIPTEIRET > 2009) HFFFI?ZEIF” TR
1 FL TEEE > PR AR TR ) FESSE SR ) T R

Aug

%[L
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VEL (1) THERIE IR TR 3 A F:'f,rk;}@J puFssEl g s (2)
PR AR TR ELE *J]}@EJ%F TR E N PR
YIER > R ?é??[?‘g‘**?‘ﬂﬂ (3) BR=] [ ﬁ’h‘j F'ﬂpﬁu‘ﬁm@ﬂﬁéfﬁm’ﬁ:ﬁ i
o+ R ﬂf/IPaul (1994) #ﬂ B9 TH] FAEPIRYS % Siegel (1988)
HE I S EDYHUFJ%‘ JERURLAE TR SR Uﬁ”@"*‘ﬁjﬁ
VL > T~ B et fi?%ﬁl\iﬁli@‘ce~ W5t .

TheF BE | S EMH

A i IS e SN E st B R e S o L ey (| S Tt B N
B 0 bl [ﬁgglpmeﬁ@ﬁ » HiEpLTE Nﬂrﬁ%ﬁg ﬂlg f—g@z s By
RIS TS R SR F[Fh{a;]fglp UhLgs I FW[J% #  (ecritical literacy )
o Tk (crltlcal pedagogy ) *ﬁ? T2 o

rj:,,fF’f LE[ﬁj& (ﬁ]ﬁ)”i'iﬂ“ﬂ; ﬂl; K JJ,,SFTJ ’f[ﬁj,) HE F}ﬂ—%}ﬂi% |
SEE | T BT = ﬂﬁ*ﬁaﬂ@b[w@aw M qprsat » BEEIRH ( ) T I
R o 2 (0 PV AT L RO~ st W g - v IF'TF:‘T“JE[
T*f%' i Bl PR Ufﬁﬁ'[ﬁﬁ'?iﬁﬁd? SYTHY FWIJ%‘WUJ ; rid ﬁ%’ﬁw% Fd- MR-
FEIZ] 20 fi]5e! 70 £ FRUAS ~ 1T % Paulo Freire 5 iy <<mﬁ&iﬂgfﬁﬁyi>>
(Pedagogy of the Oppressed ) (Freire, 1972) - |ij = %) Fﬁgﬂﬂﬁ FEARIE ) IR
) T R PREROAR LY - 450 “‘”FUJJT’T}%%IE@% RIGH ol
IS N Ly 1DV [flglr 1 fi':{[ﬁ:&u M e

Pl TR ) BB TR ) SRR I E 20 A
50 ~ 60 ¥ [’*‘&E'fﬁ'[%{'?EIUEAI’AJ%E“?T?J\ﬁE@ (Freire, 1972, 1973) - Freire ?F' S
ﬁ? Frvad-s4%, (literacy) SEIfJﬂi‘j%#?‘"?T?ﬁﬁF% oA T (word) o ﬂ Eﬁ
el R S Py T (world) e FYERET -

FRAPEREF-FERAL ALUAR ‘\Wﬂ“’*\w wEEe A AL TR
RFEACFAPTREFCF  XEV IR INEPLELIREH L > AP FAEY
2B+ R (writetheworld) » ¥ £ & § sc& % 2 ffér F chii% o (Freire & Macedo,
1987, p. 49)

Freire sgi®! (¥ 942 | s T MULBATZ T B0 3 FLBRTE ] Hfl
jipigh (Freire & Macedo, 1987) - fifsb bl T[S | 50 WP fiueifgre [N o
?%ﬁ "V A RE | FFPIRHEERE TS RE ) H il Green (1988) - Lankshear
& Knobel (2003) =S8kl T ¥ %3 | #5757 e« °
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1. #%iv% % (operational literacy) lﬂiﬁhﬂﬂj \_D‘ﬁf,—ﬁﬁﬁ/;‘( 5 f g B
Rl o (101 > B ok EIERLIE S04 T2 T, (decode) - ZVHH
JF%NJ SR TS (represent) PUZRENFIG ﬁnJ?}%ﬁjﬁfjﬁéf‘e?ﬁgwtﬂfﬁﬁ:ga
PR R GHES riﬁri}ﬁ[ﬂfu (encode) HIEY FT|=¥ 4 (text) » [yl | e -
FI.'ETF;I b BRIEERERIERLE B R 8 " = ”ﬂﬁ%J e puEE o

2. = it% 4% (cultural literacy) —lﬁﬂ_ "*S%T:Z‘[FE, ARSI ST %?\ﬁ}"j%éﬁfj (o
ElfJZdi’ﬁFjZ’JJJ (Green, 1988, p. 160) - ’ﬁé‘ﬁ F, f«d?"a: fip VEET ?ﬁ <Rl
fig ST AR SEAEOE F Ty “%sﬂﬁ/ﬁ?%ﬁ@ (signify ) puEiZ (meaning ) ©
PRlgP= s 5 lF‘# VIR E S HRLRTHIAY F”F}ﬁ%J o Feﬁﬁgj BepvdE > RL
FUHRBIER 7 (7~ 2% 30 Wl R HIp Y (9% (SR %08 17 1
NEy (mterpret) A T hg ) pUfish - }Z“F' Yo E**F'*J%F"““”ﬁﬁ?i [y
PSRl A TR SR P = - T T MG, (enculturation)
IFFE;[%E (Green, 1988, p. 161) -

8. FEIFA —HET TV MRE Vo TR ROME S R RS
FRE D [PRREE F%’Efi o f§- FW[J%%J b@#‘ﬁi . (Kinchelog, 2005) jili
g T ERE ) 5 FHIp V[ REITRS T AL E HH it ’E’I%TF[:JEW
F kL TRV (Berger & Luckmann, 1967) - ;g (i
B4 f“‘fEJ%’J , —D—D*ﬁafﬁiﬁj TJQEIU%’JJ%%[}E (hypostatized power relation) » ™ E2hhlAY
H LA E (frozen ideological relation) - (Habermas, 1971, p.310) » f47I{™2"
FJ2 & (legitimation and reproduction)ﬁ*ﬁlffﬁﬁ . P’?‘?"‘lﬁfﬂ@ (Habermas, 1971,
1979) o PF=s TR E HERLEF > e ER Y A ﬁf‘%’i]fmﬁl%faﬁlmi
(legitimation bases ) - lﬁﬂ%ﬁ_ Paulo Fre|re ””?i“ ]a VBRI I ) 2 BERE P
Hifl o F7# > $ Paulo Freire frutiz » ¥ 3 %éﬂ’ EIJ?F", R %p R R Ry
FRL %@JF& Eiacal= -3 ??ﬁﬁ:ﬁ[w TR E ) publ- g ﬁ;«i}ﬁ%_&?’ﬁf
[ R R R R G £ ppEs -
F{il SR

FHE S TR SR TSR S R rﬁiﬁ@#ﬁj
A BT "F]%l] MEIEE IS THS AT TS REm, V) *Fﬁ&:
(1) FFHER TSP - (2) }frff]ﬂ‘“ﬁ’*ﬁ]ﬂh vk (3) FF FLF pd ek
FIREE S « J AP o TR ) 2 P FT"’LIJ%‘TM [ I
s uﬁr%ﬁ’f@[] plii"m&mf PR P e I F_ U L o= 2 C S %E?ﬁ'i:l]ﬁ
= ﬂJPIEJF TP F'f{?ﬁ; g

L 38 PG S PR UL I | R
O i > VSRS T S 1070 5 9 TSRS ) bR
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gk

f9— ;g?/uﬁtif " H 1 > Basil Bernstein LSRN ﬁTJrg‘ PP S TR
,Jf[ Ey Jrﬁ%’z?j%d»?jtu LA J;? %L,ﬂpjip%& 01 ﬂ?pﬂ@ Jnfl
?Tfﬁ}iﬁfUEJ’FLE'[JJ (Bernstein, 1971, p. 47) 1H|4QT5E El;p%;rf%‘* e (155 1
JRE o A i@#%"*rﬁ%g Vil o [ E 1 Michael Apple ~ Henry Giroux
= W%ET*%"*% 8 (= (Apple, 1979, 1982, 1996, 1999; Aronowitz & Giroux, 1986,
1991; Giroux, 1981, 1983) - RInbtl =32k | SHPUE Biaey o U=
C=Fseyk | S ?&‘E{Ué,ﬁiiwjt&ﬁf‘ DR R R FLpJ Vﬂr{ﬁ#
TR FFA@ EER Y Tirrﬁ J@ﬁrlﬁj R R #u SHEEL
?1/[ “FERE Y T 4 7f|| . F'EJHLJ -1 S = olef* kL Freire (1972) *
(CHSEIH IR ) | [[F’?F?H?ia’E%L%{F[IQJ Fsippud =, (the culture of
5|Ience) FuEifl o
KEBY G i TEHEEERE ) RIS FTJHF S ?Fﬁl?ﬁ“%ﬁ]‘wﬁﬂﬁﬁ
Z] Freire (1972) 7 (~PHESEIHFFENE) [y rqa‘] [E3/5 Eﬁfﬁ\ (the banking
concept of education) = & Hfi KSR ["ayﬂfr"\ﬁﬂiﬁﬁﬁ?? ks
Jk: RVacS e i Tiiﬁ*é?” f:%’?ﬁ'@%%l'%ff[[ CFRL T EER TECEH L ()
'—EEJF&J:E—?'EE l:\lﬁ::ﬁﬁj-‘ui—dj}% EUGN Er»r—;lgli«',‘@;j o ;:jiégf f’;ﬁg%@ l%giﬁggﬂ;u ...... F\I—F'j:
Bofie o, (Freire, 1972,p.46) » ([ Freire [f R pussspps fL » ) S5
FOSK - 2 SR A (RSO ) O
iL ,iﬁigﬁlgﬂi HITIE T Epsgpy ) 2 T 2SRy ) J%53% (situated and submerged
contexts) FIVEREH s o lﬂ I EL iR Ek (pedagogy for liberation ) (Shor & Freire,
1987 ; -}l Shor, 1992) » & i i i = A BN 2 A uf]v%?,w%@ I
RE E};@?WLI IES ng a2 7y|§47F_4<J| Jﬂijgu CpryeEpy b [‘J;g[g,[ i
wEiz DA SRR SRR B e E J%% P
ORI o BRI Y LR e el kR PURETE Freire (1972) fi
rjﬁfﬁj?ﬁp ( problem-posing education) lﬁ;ﬁ]@;wh@%ﬁ (pp.52-59) - r?ﬂfﬁ]?ﬁﬁj
kL Freire &%} r?ﬁﬁ“ﬁ;%ﬂfﬁj (banking education ) ﬁljﬁiﬂﬁﬁ%ﬁ]w%ﬁgﬁ?ﬁ o
F;Ejf ?f?ﬁ‘ Elfﬂélg’!ﬁé%ﬁ% TR RLE VS T (conscious beings) - [fijd
T THIRL TSR] PTG, o #RL TEA SIS, (pp. 52-53)
i AL T TR R Y r;u TR - rj' i
r!’r'ﬁj, VFEE A S (write the writer ) IV & - }&F g ’ﬁTEIHEUJ%' j'F’iﬂv’; 0o
i L i I) AR PR TR R {ﬂJ ﬁ “’Trszuﬂli?"dﬂ?ﬂff SNES1Ehe
Flflf’yi}l?ﬂﬁﬁ?ﬁl%@%} = r’{@f[ﬁ ?’;ﬁ SHOFEE F A S Y
TER DT Y U AREES COA '7““' > El‘gli@?[%#r lﬁﬁ“}ﬂ” L Freire pl—
FIECES TSR S (dialogical relations) - S - % o= il iR
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LR S G N
@Jf,&,wgﬁfrﬁi FIETRS= P oy okl pvsst EU (Freire, 1972,p.53) -
E‘F g ’}"ﬂ’%‘zilﬂiﬁ“ T J/Jﬁfﬂﬁi[?*? £ Wrﬁ*ﬁ%%ﬁ i
;EJFFIJJ 27 Jurgen Habermas Fr= #=f1Y WF PR, 1?:1 = lﬁfg ﬁl?ﬂ
Fﬁ%f&h o P ﬁﬂ% - R ST Bz~ 'ﬁ : ﬁ'E'TJwI'EfUTdI'ﬁ(’: °
TEAE L r?&fﬂ'?ﬁ?ﬂJ (cognizable objects ) Bﬁj‘tfﬂl‘}@#ﬁwﬂﬁfﬁ ;
}J;LF, Yoo THRINEEE) O RLE T EHRA HE (constant unveiling the reality ) [iU
Eﬁ?ﬁﬁﬁ AR ) TEE JF%%%JEM’ [ELE=21%ET 5, (critical intervention in
reality) (Freire, 1972, p. 54) Al - "R o A5k T PIpoEEs, (the
practice of freedom) » "I * B S okl > — AP R
RS R S P S P ] R RS kL O
FII3ERE , (Freire, 1972, p. 56) < 7% - il r?ﬁfﬁj?fﬁu o DR P
[IF1Ep Pkl 4R 1RV3ERE (the process of becoming) —— — F&Ei4 SRy AV it
(unfinished, uncompleted beings) , (Freire, 1972, pp. 56-57) - f&ix > P14
T AT L DI SO R RO A
ﬁ:‘J‘FI: o - FEE R S A Chumanity )~ 12 (% (fellowship ) 7 [Ed5
(solidarity ) gu}%%g’éﬁ (movement of inquiry) ; Tﬁf_ﬁgf[[ ) *ﬁﬂﬂi}aﬂf“@r‘fr
ffﬁ’%ﬁﬂ[&iﬁ Wl T IvERYY  (fight for their emancipation) (Freire, 1972,
p.58) - Freire lﬂffzﬂffm ORETI# -4l Jirgen Habermas | FT’_’LUT““
%[5, (critical social science) FwELsffiy T FIFTT ~ B2l iU IE A b1

AR EE TR ) 2 TS ) (R T S RV T
Tm o H Gy TR = TSR SR B TR it
P THHIEORT ) WE TEIRY ) SRR R o T
RUE ) FEligu (=8 M v RIM I - I T AIRAS (decontextuallzed) K
T s | (disembedded ) pfﬁﬁ@ijﬁél‘eh /F‘}”\E‘I%?I‘E‘rg .[fj N ;lgﬁgﬁ o fEIR
#_J_IJ:#‘]’HJJ ISR B RS TR F#—*IJ%‘WU (IJZ= R FJ%'FFu) K -
%} KL F}[u il *gﬁf’?’f& ApJﬁﬁU[i (historicity ) ®7%5%1% (contextuality )
lﬁﬁrﬂ['#%ﬁﬂ ’IYQF,?]J * 7~ Y Max Horkheimer tfri'aseiﬁ*é;%ri' ( Immanuel
Kant) [iv r%”ﬂ K r%*ﬁ?[ig 1%y | (transcendental self ) 2! & A {51942 - Horkheimer

fAhnt ar LA, (ego) & Iﬂfm (reason) T L s I
¥R GE - B E AR A o (Horkheimer, 1968, p. 145 »
31 p Hoy & McCarthy, 1995, p. 9)

® =
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PP ﬂme F#_’LH%‘FUJ = :@ﬂ“ = %'?F' WW{JTF:Eﬁl’:-”r‘ﬁﬁﬁ%@ﬁ?ﬁ’%ﬂﬂ?%
R iR Jﬁd—ﬂ%*ﬂgu "3 ﬁ;]éfk‘ I, Cimpurity) - JJf'f= PR R
bf*f’-ﬁm ﬁ' T‘%iﬁ”l (dlstortlon> R Ph- PR REEIT A - P Jurgen
Habermas “#Z= L) fi# [ES«'?T?%‘\ Hans-Georg Gadamer #°Z "% AHE & » 7 F::%F“
(Hermeneutics ) {71258 HBI €795k © £ (11 Habermas % Gadamer 7t
AL ERE I T, Cuniversality ) [T > 400 IR wpﬂv
@QWU ( discourse ) zt J/F"F“%ﬂj,ﬁpJﬁL%}ﬁ/Ftpfj‘[\i@'r, gausrrr;gi%ral . q@{ﬁu?ﬂgn ;
F@@F{%u Figf ~ z%ﬁj ﬁé’ﬂ-‘vgﬁﬁ[ﬁ:m%ﬁ/ﬁtﬁ 9= (critique of ideology) o ** #5F=
TR FT'*LIJNE’;‘E?@J e FWIJ%FFM Fumiish - FIgRsE TR ) FRERRY
= R TSRRR () ORISR [ BRSO T R R YRR
MRS T TR e

R FWILT‘%%J < FILL[[, rﬁ:ibﬂﬁ;'\%‘ ?%WTE%J%F'FJ ?ﬁjtr,_‘
r fig‘%u , (disembodied ) * "= F|#& , (disinterested ) ﬁli[[a“ﬁg‘ ,\%A)EE\EM]

(A PFi Rl 10 ) jﬁ@z_ v (5 F‘/I*E*Ji7 ey =R o A Ly | | X ﬁ*ﬁfﬁ
fol 8 T o — H‘ ’ﬁﬁw ] (desubjectlflcatlon) (Walters, 1994 ) pusgzf! ;s T =2
T HEHEEL IR 2 B (the thinking subject) Fifr= & THZRIY |
Pl o = e AT #*’L[J-@FF”J [t ~ %1 Jurgen Habermas fiv Vﬁ{l%ﬁ)}—gF[@J
( knowledge-constitutive interests) EEII?F% » Zfﬁﬁ‘ﬁzkdkwﬁﬁﬁip%‘; UIH?QHI » B E)ADE
e DAy (rooted ) P 7R T JLib > B HILRL -l s foAsid: 7 T iy 2
(Habermas, 1971, p. 196) - ﬁlﬁggi T [ﬁjﬁfj Vﬁ[ﬁ&@%ﬁﬁj > X Habermas [V 7
* ?}fﬁﬁl%ﬂﬁ@@%ﬁ@ﬁ‘ SREAPI R = AR R A ﬂﬁjﬂ (technical-control ) ~ ‘#f%& — “Elij
( practical-understanding ) ~ #=#{|— F 111 (critical-liberty ) ( Habermas, 1971) o (A=
| FWIJTT*TM ?‘?f’[“‘ FEHRE ) S NS ﬁk%*ﬂiﬂ%ﬁﬁi EIJT FJ )
+ —'Jfﬂ\i*ﬂﬁfﬁﬁ (interest implicating ) 7 ¥ » P17 |17 1 [ fif it *M A
('logical-positivism ) I'] Z= =12 ([1p9 75 £ = Z (behaviorism ) ==& ZENH[ &N = &
( psychometricism ) > ?ﬂ“f' [F[J#Jj (one—dimensionally) §E1F§§*f P e — Etﬁjuj Fﬁ@ 0

TR REEE ARy TR e IRET S o P R = A A
F%W_;g %JPJZ,{ ™ er*F'F[U M_fF’I

Ph= A A r?’**ﬂﬁ» G PEE TR AR R T i IF;L e
F[’d FURE b & fé’ffﬁ; S ARMRPRE ﬂéﬁ?ﬁﬂfq' Pl ) 558
ENCS - Eﬁr}‘{#\ PRI iﬁﬂf@g:@ﬁ;{gﬁ’ RUH H FF.I;JI,» AYEIZY | (relational
self) ~ THZ#TIFYEIZY ) (situated self) & F?E‘%T'EJ FIZ%, (embodied self) fivF %
S R sy MIJFTJ[”E’?‘P‘ A 1S (B L (Clinchy, 1994; Elbow, 1994;
Gallo, 1994; Kaplan, 1994; Thayer-Bacon, 2000) - ’&FJ s PR T TR
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e B TRk TJI%J (care) FY FF“” , (recognition ) = ’f‘“' [f9 [ (relational
dimensions ) -

o [ RS POIRR R 1 R 202 AR
b Fﬁwﬂ?ﬁJﬂ%ﬁ #ﬂFJJEﬁH%%%W@%%M%%°WF%ﬂ
SN PJfl RUBAVERGI | = AR [‘Jﬁﬁ’ffg‘ PP £, A T USRS PR
etk b Rl LA e S et s
PR R A e L S b [ RV (given facts) [0 77T
TR [ TR TR B F o R REVE (AR
G o UGBk S Sl R Llaﬂ’i FWUE'FPUJ FIAg - TR
ﬁlﬁ”ﬂ&ﬁﬁ~rﬁ EE s F’?};wj]a Jﬂn:'*l. EAR La«gﬂ;;h%\fﬁ: «;J@_Fﬁ%%% ,
wﬁiﬁf@ﬂrﬁﬁ@%Wﬂ%J’ééwmﬁiﬁﬁTﬁ*W@”%P’ﬁﬁw
HUPEEYIE AR ORI ]2 R P

Ul ] o E 1 - FUSTPaulo Freire iUz 4 gfﬁﬂjﬁfggmfgw g =2y - P
TR R ”f'f ~ YA RO [y SR ST B - TusEr T2
s TJFI BEAE O IFJ‘ Lﬁﬂ“fﬁufﬁ N ’JJ"'I:F’[ F[[ﬁﬁag‘{%}p’:ﬁfg FE Fﬂflé{ég .
%%l ~ TS, TT:LTQ . Wp’r}%ﬁjﬂ o

"HHRE ) HENEHR

R G B PTHIpI f R H rifP*IJIko G ) PRI -
PR B R R NSRS DA TR S
FEBI) T A’Igfﬁ—%Ju G SR LA P i i TR R
= r;d—}-ﬂ;"r@@gi ——— S uyf’ﬁ;d—ﬂj T EERTE > )1 Burbules (1993) Frril' -
PO IRE forklie T2 — G EB 50 « Hii o 1) o e
#f r#:shﬂ/[\skJ Ceriticality ) — 5 ] [fil et O < 500 4 k}iﬁ?thﬁ“A,u,FIT[ Ify
ST = ;Hﬂ@tlr.}rﬂjgﬁ o SR HIRL PR B iy SRR R
= PIRR R TR ) IR -

FEF IR TSR ) PRI R T (e

Lo XFamEg A SIS TR SR Ennis - Halpern (F-
I ENTﬁ Paul ~ McPeck * Siegel ) [fi] F, iﬁ*%ﬁ&ﬁfﬂ; (evaluation or assessment )
FUBiRl o A= THEHRIE | BERERR SR N Z/D%?F%@EEU@;& ( statements

of argumentative claims) I'] = [’F, G S PP Fg”[\i&ﬁfj?‘_ﬁﬁ o PRIy TR |
FEIPR LA {522 A L B[R -
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2. XA ARRAEE fr L B —— TR BF DA K (IR
AR O [ H ﬁnfﬁffihﬁu@‘@%fﬂty*ﬁﬁrﬁﬂvﬂJﬁ*frm =
’ﬁwwwm RO SRR TR TR N

FIwRIs ﬁﬂ uf%#ﬁ[ﬁﬁ! F[[@$%]gu~rﬁﬁ P R Ug'ﬁgﬁ‘/%}%ﬁ:ﬁ_
@Eﬁ@J R~ PR (SRR T o ) RUT B S ) R
V)2 AR R TRy TRE 5 dR RL T S r%zﬁ»% e
pﬂgﬂj—gé%&pg@?} B N o e L ,pﬂ[ﬂgj—giil@g@@% BT3B T |
R ST

3. R AAEE H SR i | BT S5e, HpRe s T popl-
W WERLAF Rl H 0= Rl o B S R poslfi o) ™ RIS o fag e
(O TEHIRIG ) A 2 NBEDEB ST IR R
JYE S wj‘ﬁiﬁ&g FIE J,F)?Q_ﬁgfﬁ ppl R R ﬁj IRLS LIS fFﬂﬁ’?ﬁiﬁiﬁdﬁ'J ek fiy
PSPPI RS W B R PO+ — U LR R
R b R T R G B RURE

4. LA HGE RG] A PSR AR R S g T g
R« T LG ) ;w;ﬁ,;:pmﬁ@@.maﬁﬂ 21 ALY
I GO 55 LI U RO G PR - e
TR PRFRLGE it - 1P X 7\;@,5]:;3%;4 I wﬁvpﬁgg&*yﬁy&pg@j;
FT’“ s EER ﬁ]—L pudiGBYRE > & Flil - gj?gﬁzp F'fj?l'ﬁ[[ o g ﬂ?%;";?\ .
SNFEpBA p TEIR  SE ”7 iR @?{ﬁ*g‘

I H%pl[ﬂ%ﬁllb&%#ﬁi‘wﬂ SREC o [ SRR ‘i*‘ﬁ‘ﬁii;'iil%lFﬁa:TTirF’T
HEFFR AP TSP T HRENS WS'?HU °

5. Tit® ) 2 siEAR g et R g R — TIHE ) puE - A BUEC Paulo
e PRI IS L R e Lk

WE (SR A ) AR 1R é@alﬁ’:’m fat * S Mot 3L
[t B3 b e SIVRSIOEIERI 2 o I ) - L
i&xp.ﬁ”[ |ir+%*«§/, " ,J,JFEP J,‘?%EI&‘:}%?—FFATJ—FI’UT\ FL\I;E@@T S T A
) UL T A2 UER - B 2 NI
Rt R TI [J%LWI/_I—

FK?%H—*-JE&;@ fli le%ﬂ%&dfﬁﬁ S Eﬁ!git« TR | S R ;aﬁvm

NES: %mjy *J#fﬁ ~; EJ quﬁu_g_[_uﬂ , 7’&%4;‘? Iﬁ:;g “E[J’:[ﬁbﬁ*ﬁ*
ﬁﬂo?%ﬁawﬁyﬁaé:~ﬁ*ﬁm@mw<f%w%ﬁﬂrJW%%*J

djl;ﬁ (F I[> >> ’ Lm F[?Ji]—{_uﬁ_;. [JF%EJ‘FI‘;T Iﬁ[tru)ﬁ%%[ !’i[-[_ﬂL“FL‘ s 47§¥TEA%7{‘T‘§
[ S 0 RS R > B2 AR (T PRE T S TR R e
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CHERIY ) USRI L o £ - Tf{ iy I—Ffréuf: CEEIEU R A [P S T2
RUB | PRl -

10.
11.

12.

13.

14,

Paul p JFFN “Teaching Critical Thinking in the Strong Sense: A Focus on Self-Deception,
World Views, and a Dialectical Mode of Analysis™ RUFE A" 1982 F o £ 2HURL
1994 |i‘?7v3;ﬂiﬁ&# Re-Thinking Reason: New Perspectives in Critical Thinking — ? I’
A5 % (5L Paul, 1994) -

Reason — "7 4! 5 FH[H f ?,ﬁp&;ﬂﬁj“ 7Y 2 reason {E £ FH ] Eﬁ 7}\}“ FZRIEN
iﬁm’g'Jﬂ SE Y9 i:,:%{LFF %Tl > 4 ¥ 5 reason [EfhH | EJJ‘?E'[JaE["iE FRIGE > ) 3HIFS
- HEpURLIH (thinking) -

?J%%%’i%’é » [i' 3% McPeck (1990) #1 Norris (1992) 4% FF”W & o

'EJEF%% =Y EIJ?F“[ : Burbules (1993) - Burbules & Berk (1999) - Gallo (1994) -
Giroux (1994) -~ Kaplan (1994) - Kincheloe (2000) -~ Langsdorf (1994) - Missimer
(1994) -~ Mulcahy (2008) - Phelan & Garrison (1994 ) - Walters (1994) -~ Warren
(1994) -

Literacy — %%Lﬂ'nﬂﬁ%ﬂ"w[ﬁfﬁ fUR T A PUPRERS o (T S P P =
’¢'E§E'J?U%ﬁ§fﬁﬁ éﬁlﬁﬁ@ﬁiﬁjﬁ%’lfﬁfj » [H[fit] computer literacy - information-
technology literacy - political literacy » citizenship literacy =7~ [fi] FTJ AR =
TR EERE TR T IR AV IR literacy — 4 T IIRE, -
Green (1988) * Lankshear & Knobel (2003) §*1= 75k #! = A% ) » ({14 “ T8
%Fﬁﬁfﬁi%@ﬁfﬁ@*$$%°

FTJT”Q’ H & Ei;r,::rﬁd/ & (Young, 1971) -

Fﬁ%% ([ fApfdE T 55F ) Hernandez (1997 ) ~ Luke & Gore (1992) -~ Middleton (1993) -
Paechter (1998 ) - Perumal (2007 ) ~ Shapiro (1999) : &JH= &% : Cavell (1997) -
Giroux (1993) ~ Janmohamed (1994 ) ~ Kanu (2006 ) ~ Mostern (1994 ) ~ Trend (1994 ) -
?JFT‘ﬁ ipl Habermas (1979, 1984, 1987 ) - it ﬁﬂ’rﬂi’ I
?Jr‘f’ﬁﬁ’ifﬂuﬁ' Habermas (1971) - pIif> i ﬂfﬁﬂiv oI o
'EJF&P%QF:F%EWF %% > [ 2% Ricoeur (1981) > Ec':t 1o ,rgﬂTupchlg,&ﬁiF o T
%% How (1995) -~ Ricoeur (1981) -

?Jﬁiféﬁ#ﬂ » "2 : Burbules (1993) - Burbules & Berk (1999) - Kaplan (1994) -
Kincheloe (2000) -~ Thayer-Bacon (2000) » Walters (1994) -
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Critique of Critical Thinking: Controversy in the Instructional Practice on
Liberal Studies in Hong Kong Senior Secondary Curriculum

Wing-Kwong TSANG

Abstract

Critical thinking has been identified as one of the core generic skills in the curriculum
reform of the Hong Kong educational system for the new millennium. It has also been stipulated
as the essential constituent for the core subject Liberal Studies in the New Senior Secondary
Curriculum. In 2009, the Hong Kong Education Bureau has issued an instructional package
to specify the definition and substances of the concept. In this article, this official version of
the understanding of the concept will be assessed. With reference to the literature of critical
thinking, critical literacy and critical pedagogy, this article will show that the official definition
of critical thinking has neglected some significant aspects in the discourse of critical thinking
teaching and most of the essential features of the notion of criticality. Accordingly, the article
will propose a more comprehensive framework for understanding the idea of critical thinking.
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